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Research Justification

Various international scholars and associates of the PASCAL (Place, Social Capital and Learning
Regions) International Observatory (Africa hub) under the auspices of the Centre for Local
Economic Development (CENLED), University of Johannesburg, have contributed chapters in
this scholarly book. This scholarly book aims to demonstrate how a combination of globalisation,
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traditional ideas are being challenged. The authors demonstrate a perplexing scene of ambiguity
and confusion. These challenges filter down to the level of cities and smaller communities. They
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example: rethinking the role of universities, their relationships with other stakeholders such
as business, civil society and policy makers, rethinking the interface between urban and rural
areas and building connections at various levels that facilitate and support the aspirations of
individuals. The book has implications of new concepts that attempt to bridge this rapidly
changing mix, such as building entrepreneurial learning cities. The book unlocks the potential
of a substantial agenda for researchers at universities to support innovative attempts to find
new ways to achieve just, sustainable local economic development. While this will require
considerable action and innovation at the local and regional levels, it will also require building
global consciousness and empathy in progressing towards a sustainable world.

This scientific work heightens the relevance in regards to the implementation of the Sustainable
Development Goals (SDGs) of the United Nations (UN) to be achieved by 2030. The book
carries forward a dual context and relevance: to South African social, educational, economic
and cultural development, and the broader international context and action directed towards
how lifelong learning for all can be fostered in communities as a foundation for a just, human-
centred, sustainable world. The distinctive contribution of this book to the production of a
local development body of knowledge lies in the symbiotic relationships between these
objectives so that South Africa could serve as a test case in working towards approaches that
have a wider international significance. The chapter contributors used the necessary research
methodologies applicable in this field of specialisation to strengthen each chapter.

In conclusion, this book is action-oriented in its recommendations, which seek to empower
scholars to implement or explore local development in their communities and work
environments across subjects such as higher education, the SDGs, promoting lifelong learning
opportunities for all, fostering cultural relations between cities, supporting the UNESCO Call
to Action in building green, healthy, learning cities, promoting happiness and well-being and
generally encouraging partnerships for local development.

AOSIS ensured through the editorial processes that the first 10 chapters were subjected to
an authentication process to curb plagiarism and/or replication. Chapter 11 is based on the
author’s research and practice with regard to Age-Friendly Universities (AFU) since 2013.
Documents from his work are available at eprints.gla.ac.uk. The author was responsible for
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that intended for the chapter and journal. The published article was based on a conference
paper and was written for practitioners working in the field of lifelong learning. In this
scholarly book, the author targets researchers working across various sectors and involved
in promoting learning in cities. The goal of the reworked chapter is to interact with peers
by presenting new ideas aimed at urban regeneration and city development. The two case
studies, which form a substantial part of the chapter, flow from the author’s research interest
fields before he retired from the University of Strathclyde and the Dublin City University.
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The development patterns we see all over the world, have been
bringing change worldwide. Many of these changes are technology-
driven, which means they have a worldwide impact, causing ‘the
world to be flat’, as Friedman has stated. Human development has
now entered into what we may call the Global Era. We are witnessing
the consequences every day. There are positive and negative
elements in the evolution. Many people experience that this
evolution is occurring at a fast rate and is proving to be complex
and confusing to many. The globalisation based on technology-
driven development and even some black swan-events also created
worrisome effects such as the wars in the Middle-East, the migration
waves we see all over the world and failure of the political classes.
There are new paradigms to be reckoned with.

As Konvitz observed at the acceptance of the Pretoria
statement by the PASCAL International Observatory (Africa): ‘we
should think about and act upon the promising new innovations

1. The author of this Foreword was invited to participate as a ‘guest author’ with
PASCAL/CENLED, for the project on ‘Learning for a better future: Perspectives on higher
education,cities, business & civil society’.

How to cite: Joris, M., 2021, ‘Sustainable cities and neighbourhoods in the global era’,
in M. Venter & S. Hattingh (eds.), Learning for a Better Future: Perspectives on Higher
Education, Cities, Business & Civil Society (Centre for Local Economic Development: Topics
in Local Development Volume 1), pp. xxxix-xl, AOSIS, Cape Town. https://doi.org/10.4102/
a0sis.2021.BK214.f1
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Sustainable cities and neighbourhoods in the global era

of our age. These should lead to sustained initiatives which call
for good governance and partnerships’. These are not necessarily
new things; in Africa, for example, the change will be massive,
and this is driven by features and trends that are already
embedded in the ongoing development of the continent.

There is already the rise of the metropolis, the urbanisation of
larger parts of society, which calls for multiple answers to a
number of questions: What is going to happen to the nation-
state? What is the new relationship between urban and rural
areas? How will communities, their individual constituents and
the communities as a whole act and react? What will be needed
in terms of methodology, technology and philosophy to support
communities and their members to realise true empowerment.
What is the role of business going to be in the future?

The narrative is indeed changing rapidly, and indeed, this is
happening on the basis of elements that are already embedded in
our societal fabric. The change is happening, and there are a number
of examples in the chapters in this book addressing these issues.

Educationand the university sector particularly, as a knowledge
institution, have to play a major role in this development. We
need deep-learning strategies and relevant curricula. Education
in general, and the university in particular, needs to define new
research and development questions, and develop deep-learning
strategies for transformative learning. Among issues to be
addressed is the need to rethink the concept of the learning cities
and regions, and ensure that these are sustainable. In Chapter 2,
Osborne et al. explore urbanisation and define the complex
interrelationships that exist between education, health and well-
being in the growth of the sustainable city.

Overall, radical changes in the situation of cities and rural
areas in this global era of interconnected communities and
people, challenge our capability to respond to a new era in
creative ways. While offering opportunities for innovative
approaches, cities and rural areas stand at the frontier in this
transition to a new chapter in the human story.
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The varied impacts of globalisation are combining with the
effects of rampant urbanisation and new technologies to make
the transition to a new era in human history. While globalisation
has brought many benefits, it has associated affluence with
growing inequality between and within countries. This is a
non-sustainable world. The downside of globalisation includes
the impact on groups disadvantaged by the effects of
globalisation. These include people who have lost jobs in areas
such as manufacturing, where the outcomes have been
significant, while there are cases where the effects have been
even more dire.

Local economic development has been one practical means of
ameliorating the impact of globalisation on communities by
strengthening local businesses with the retention of populations
through viable opportunities.

Globalisation impacts on the operation of markets in ways
that are complex and not easily understood. Prof. Peter Baur
provides an example of the penetration of global institutionalised

2. The author of this Foreword was invited to participate as a ‘guest author’ with PASCAL/
CENLED, for the project on ‘Learning for a better future: Perspectives on higher education,
cities, business & civil society’.
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behaviour in relation to the ‘Fine Art’ market and applies a
methodology to assess risks associated with investment and how
sensitive aspects of culture are to international events. Baur
explores how behavioural economists look at the ways we
interpret, understand and attribute meaning to justify prices and
value, and applies this to the international art market.
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The role of higher education and other occupation-directed

education and training in cooperating with communities, cities/

regions and industry plays a meaningful leadership role in

progressing from the current era of turbulence to a sustainable

future. As the pace and complexity of global society increase

exponentially, there is an urgent need to realign education and

training with the needs of people that the educational systems

are intended to serve. While universities have long been vital and

powerful drivers of global innovation and economic development,

they must contribute towards achieving meaningful progress for
advancing societal and economic well-being.

It is imperative that higher education institutions and other
education and training providers in the Post-School Education
and Training (PSET) sector are deeply socially embedded,
thereby fostering development through direct engagement.
These institutions must work creatively and be willing to take
risks to increase their relevance in a global era in which the world
of work is rapidly and significantly altered because of the
disruptive technologies of the Fourth Industrial Revolution.
Rethinking higher education has become particularly relevant as
institutions have needed to adapt quickly to working virtually
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during the COVID-19 lockdown, and will need to continue to
adapt in the post-COVID-19 teaching and learning environment.
Higher education institutions and others involved in preparing
the current and future workforce for participating productively in
the world of work have a critical role to play in contributing
towards the creation of sustainable societies amidst the complex
challenges of the digital global age.
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H Introduction and overview

The origins of this scholarly book lie in a report published by the
Organisation for Economic Co-operation and Development
(OECD) in 2016 titled: ‘“Trends Shaping Education 2016’. This
report provides an overview of key economic, social and
demographic trends and raises questions about their potential
impact on the sectors of education and society generally. The
report shows how a combination of globalisation and the impact
of technologies are driving towards a world where many
traditional ideas, including the role and objectives of education,
are being challenged. It shows a perplexing scene of ambiguity
and confusion.

The OECD (2016) observed:

The challenges confronting global decision makers are now more
complex, intertwined, and growing in intensity and urgency. (p. 15)
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These challenges filter down to the level of cities and smaller
communities. They affect both urban and rural areas, and impact
on the traditional roles and objectives of universities, schools and
colleges, providing leaders in these institutions with complex
challenges in preparing students for life and work in a turbulent
world where there are few certainties.

It is a world of transition that poses a stark question for higher
education: what is the role of universities and colleges in a
transitional world at a time of accelerated change? The book
addresses this question along with the related question of how
lifelong learning for all can be fostered in communities as a
foundation for a just, human-centred, sustainable world.

Higher education, along with a range of partners, has a key
role in responding to this confusing context, in teaching and
research and engaging with communities at all levels in alliances
that search for a good, sustainable future. Dialogue and ongoing
learning by all stakeholders are the necessary foundation in this
search for a good sustainable future.

The PASCAL (Place, Social Capital and Learning Regions)
International Observatory (Africa hub), under the auspices of the
Centre for Local Economic Development (CENLED) discussed
these challenges posed by the OECD with ideas and experiences
presented by various international scholars at a PASCAL
International Conference in Pretoria in October 2017 and ongoing
symposiums. These events have given shape and coherence to the
book as a basis for an ongoing dialogue, both in South Africa and
internationally.

This scholarly book heightens the relevance in regards to the
implementation of the United Nations Sustainable Development
Goals (UN’s SDGs) to be achieved by 2030, and carries forward a
dual context and relevance: to South African social, educational,
economic and cultural development, and the broader international
context and action directed at a just, sustainable future globally.
The distinctive value of this book lies in the symbiotic relationships
between these objectives so that South Africa could serve as a
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test case in working towards approaches that have a wider
international significance.

The book is timely because of major recent developments in
each of these contexts. Redefining the growth narrative means
rethinking the roles of universities, their relationships with other
stakeholders such as business, civil society and policy makers,
rethinking the interface between urban and rural areas and
building connections at all levels that facilitate and support the
aspirations of individuals. The implications of new concepts that
attempt to bridge this rapidly changing mix, such as building
entrepreneurial learning cities, need to be assessed. There is a
substantial research agenda for universities to support innovative
attempts to find new ways to achieve just, sustainable local
economic development (LED). While this will require considerable
action and innovation at the local and regional levels, it will also
require building global consciousness and empathy in progressing
towards a sustainable world as articulated in Transforming OQur
World: the UN 2030 Agenda (2015).

In conclusion, the action orientation of the book has been
given focus in the Pretoria Statement adopted by the PASCAL
International Observatory. The items in the statement range
across subjects such as the key role of universities and their
graduates in action contributing to the UN’s SDGs, the important
need to promote lifelong learning opportunities for all, fostering
cultural relations between cities, supporting the United Nations
Educational, Scientific and Cultural Organization (UNESCO)
Call to Action in building green and healthy learning cities,
promoting happiness and well-being and generally encouraging
partnerships.

The book is divided into three parts covering 11 chapters.

B Overview of the three parts

Part 1 of the book focusses on the need for issues relating to global
sustainability and strategies for progressing towards learning cities
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and neighbourhoods. Part 2 discusses the international imperatives
for human-centred, sustainable development in rural contexts
to explore two institutional mechanisms that can be used to
promote developmental objectives at the community level.
Secondly, it explores globalisation at the forefront of the restrictive
institutionalisation of innovation, with specific reference to the ‘Fine
Art’ market. Part 3 on rethinking the role of universities gives a
necessary coherence to the book, linking developments in local
communities and the international arena.

The chapters in Part 3 follow on the ideas from Parts 1 and 2
and focus on the imperative for universities to realise the vital
role they have in fostering partnerships between business,
government, civil society and universities in responding to this
turbulent era in human history in an integrated way. This is
positioned in the context of fast-changing technology and how
people at all levels in society seek to understand changes in
society, as well as how universities can assist them to understand
and learn how to adapt, integrate and contribute to positive
change. The challenge of universities goes beyond this to foster
wisdom and human values in this era of sustainable development.

The chapters are as follows.

Chapter 1: Progressing towards a good,
human-centred, sustainable society -
Peter Kearns

This chapter addresses the challenge of progressing from the
turbulence of a confusing world in transition, towards a good
human-centred sustainable world. The centrality of achieving
lifelong learning objectives for all as a step towards a more
equitable world is emphasised, along with the related challenge
of building a mindful learning culture in communities that
empowers people and equips them to respond to the challenges
of a different era in human history as it unfolds. These questions
are discussed in a number of contexts, including the question of
progressing towards and perhaps achieving the UN’s SDGs.
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Chapter 2: Sustainable, healthy learning
cities and neighbourhoods - Sohail
Ahmed, Gideon Baffoe, Ramjee Bhandri,
Graeme Young and Michael Osborne

Urbanisation can help drive sustainable development. However,
within cities, poverty and inequalities are at their most acute, and
in lower- and middle-income countries, rapid growth because of
rural-urban migration poses challenges of global proportions.
Global urban policies for developing countries tend to operate at
a very general level; research and understanding of urbanisation
are fragmented and mainly focused on the conditions and life in
slum areas. We know very little about the social, economic and
physical structures of fast-growing cities in developing countries
and how they are changing, especially at the neighbourhood
level. Apart from slums, there are many different types of urban
neighbourhoods emerging in fast-growing cities.

One approach to the dualities of urbanisation recognises the
complex interrelationships between sustainable cities, education
and health, at the level of the urban neighbourhood. Sustainable
cities depend on populations with the resilience and resources that
health brings, and on relevant learning. This chapter explores this in
the context of emerging work in the United Kingdom, China, India,
Bangladesh, the Philippines, Tanzania, Rwanda and South Africa.

Chapter 3: The role of local economic
development agencies and non-
profit organisations in local economic
development: South African case studies -
Simon Taylor, Sinethemba Mthimkhulu and
Sinakhokonke Mpanza

The functionality of economic development has been viewed

under the Puljiz mechanism of catalytic local management. More
particularly, theoretical frameworks of cooperative co-management

xlix



Preface

and co-production by stakeholders are tested against practices in
other countries around the world for South African relevance. In
looking at ways to strengthen domestic economies, this chapter
analyses Local Economic Development Agencies and Non-Profit
Organisations as institutional mechanisms to mobilise and stimulate
local development, with reference to two case studies: Umhlosinga
Development Agency and the Siyavuna Development Centre in
rural KwaZulu-Natal.

Chapter 4: Global institutional behaviour
in the market for ‘Fine Art’: Exploring

art and innovation at the core of
globalisation - Peter Baur

This chapter explores issues involved in innovation against the
background of Schumpeter’s assertion that one of the greatest
tragedies of the entrepreneurial spirit is how innovation is often
institutionalised. But, how does this relate to inefficient markets
or information in a world of evolving universal reality? Baur
explains the manipulation between the private (art institutions)
and public (art investors) sectors because of an asymmetrical
distribution of information, with globalisation at the forefront of
the restrictive institutionalisation of innovation.

Aspects of meaning, determining individual choice, cyclic
relationships and uncertainty, as well as demand, all impact the
utility curve of the market for ‘Fine Art’. By using Tobin’s Q theory
of real investment with the capital asset pricing model, the art
price index reflects how institutions regulate public information
as an indication of risk or stability in the global market of art,
antiquities and collectables. Often, this level of risk is mitigated
through market stability, and the more efficient a market appears,
the greater the level of market stability. For the art market to be
efficient, it should meet the same standards that would be applied
to other financial markets. This would mean that the prices in the
art market should be an unbiased representation of all other
currently available information within that market.
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Chapter 5: Pivoting higher education and
training towards agility and flexibility to
manage critical change - Shirley Lloyd

This chapter highlights three critical issues that are disruptors to
higher education, and which underpin the necessity for higher
education to pivot towards agility and flexibility, in order to
survive and grow in the face of major changes. These three critical
issues are the impact of the Fourth - and even Fifth - Industrial
Revolutions; the changing world of work and jobs, and the impact
of the global coronavirus disease 2019 (COVID-19) pandemic.
The chapter presents the view that it is not the fittest that will
survive so much change in such a short period of time. Rather
those systems and organisations that are agile, flexible, adaptable
and are able to align will create a new environment in which they
navigate the changes sustainably.

Chapter 6: Shifting economies and the
need for new skills - Elana Swanepoel

This chapter contextualises the concept of the Fourth Industrial
Revolution to enable the identification of the different types of skills
that would be needed in the future. Owing to the continuous
disruptive nature of new technologies, not only would the availability
of the required skills be obligatory, but also the continuous
adaptation of existing skills and the development of new skKills.

The chapter identifies the range of skills that would be required
for employees working in industries that have adopted the disruptive
technology of the Fourth Industrial Revolution. First, the concept of
the Fourth Industrial Revolution is defined and its opportunities and
challenges highlighted. This is followed by a discussion of relevant
skills demanded by the Fourth Industrial Revolution, especially
technical, work readiness, soft/human and entrepreneurial skills.
Thereafter, some implications of the Fourth Industrial Revolution for
production processes, business, government, education and the
individual are described. The World Economic Forum Strategic
Intelligence model of the Fourth Industrial Revolution is explored.
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In conclusion, the chapter explains that to comply with the skills
demands of the Fourth Industrial Revolution, an integrated approach
to skills development would have to be adopted among educators,
government and businesses, including addressing adult learning
and encouraging a mindset of lifelong learning.

Chapter 7: Learning for a Better Future:
Perspectives on Higher Education, Cities,
Business & Civil Society - Piet Croucamp

Higher education as a universal concept is due for revision in
methodology as well as philosophy. Technological innovation seems
to be driving the awareness that existing models impose an
extraordinary financial burden on the middle classes and, in the
case of South Africa, inhibit accessibility to higher education. The
current institutional model has for millennia been the standard as a
universal method of transferring existing knowledge. This model is
largely driven by public spending and delivers a standard product
to the market. The need within the market, however, is a dynamic
process that has to calibrate the output of higher education at great
cost into an institutional memory that reproduces the competitive
outcomes. It thus makes sense to involve actors within the economy
at an earlier stage of the educational process.

The question, however, is to what extent is the ‘human condition’
compliant with the praxis of technological innovation, or are Artificial
Intelligence (Al) and machine learning contrary to human nature?
Such a question covers a very large field of research across many
disciplines. This chapter by no means pretends to answer such a
difficult question, and in that sense is more exploratory rather than
explanatory. There might well be some degree of consensus that
the human condition is set more deterministically than previously
assumed and, therefore, is compliant with technological innovation
in ways that not only allow for the generation of new technology
but also for the more efficient use of existing knowledge. The other
important research question deliberated is the capacity of
technologically-driven education to lower the cost of generating
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new knowledge and address the spatial arrangements of relocation
towards educational institutions. The complicated nature of both
these variables (cost as well as spatial relocation) could be resolved
by business (the economy) being involved in a deterministic resolve
to realign the method of knowledge transfer.

Chapter 8: Rethinking the Post-School
Education and Training (PSET) system to
prepare the workforce for the 4IR world of
work - Suzanne Hattingh

The Fourth Industrial Revolution (4IR), together with COVID-19, has
forced countries across the globe into a new reality that has
‘fundamentally (altered) the way we live, work, and relate to one
another. In its scale, scope, and complexity, the transformation will
be unlike anything humankind has experienced before’ (Schwab
2015). Within this context, this chapter investigates the implications
for preparing the workforce for the new world of work and the need
to rethink and redesign elements of South Africa’s Post-School
Education and Training (PSET) system. The chapter analyses the
impact of the 4IR technologies on job losses and the creation
of high-skill jobs for which the current and new workforce will
need to be prepared. The chapter reviews some of the predictions
by the World Economic Forum, International Labour Organization,
the World Bank and other organisations that are researching the
changing nature of work and the 4IR workplace, as well as the skills
needed for a productive workforce in this work context.

Chapter 9: Digital credentials: discussions
on fluency, data privacy and the
recognition of learning in higher education
beyond COVID-19 - Barbara Dale-Jones
and James Keevy

Credentials have historically beenthought of as tangible documents
comparable to a driver’s licence, a passport or a birth certificate.
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In the educational sector, a credential can be something like a
degree certificate or a school leaving certificate. It is customary in
contemporary society that an individual proves his/her identity or
achievements by sharing a credential in one way or another. The
advent of COVID-19, and in fact even many new developments
during the months preceding the pandemic, has starkly illustrated
the fact that digital credentials are not only useful but even
necessary for global citizenship and mobility (Dale-Jones et al.
2020). The chapter specifically positions the concept of self-
sovereign identity as a key consideration for the education sector
in the new digital age.

Chapter 10: Rationale for the
internationalisation of higher education -
Lizl Steynberg, Jan P. Grundling and Yuan Li

The chapter presents a dimensional and multivariate internatio
nalisation conceptual framework for higher education. The
framework offers various development discourse options to higher
education institutions for pursuing local, international and global
educational reputation and aspirations. The framework facilitates
decision-making on a preferred internationalisation profile, given
the contextual realities in which particular higher education
institutions operate, their institutional missions and values, the
local circumstances and their aspirations to be globally relevant.
The chapter begins by contextualising the internationalisation of
higher education from a process perspective. This is followed by a
description of five dimensions that influence the internationalisation
attemptsofhighereducationinstitutions,namelyinstitutionalisation,
participation, quality, recognition and the core functions of higher
education institutions. The last section discusses the multivariate
nature of the internationalisation process, which consists of 11
constructs that act as mechanisms to individually or collectively
strengthen or weaken the internationalisation dimensions of higher
education institutions.
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Chapter 11: Promoting age-friendly
universities that engage new groups of
older adults - Rob Mark

The diverse voices of older members of communities are outlined
by Mark, indicating that they can play an essential role in bringing
back the central questions concerning the role of universities in
contemporary society and issues of access to higher-level
knowledge. Universities have the potential to bridge disciplinary
and geographic barriers to overcome the intellectual compart
mentalisation that has often impeded later-life learning research
and practice. In this chapter, a vision is outlined for later-life
learning within the university, using the concept and strategic
focus of the Age-Friendly University (AFU). The chapter explores
how two universities worked together to develop shared ideas and
principles about AFUs. The chapter lists the foundational elements
of 10 AFU design principles, illustrating how the implementation of
these design principles has transformed the universities to become
lifelong learning universities for students of all ages.
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B Abstract

This chapter demonstrates that the world is currently at the
cusp of radical changes happening in society, primarily brought
about by the coronavirus disease 2019 (COVID-19) pandemic,
rapid technological advances such as automation and artificial
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Progressing towards a good, human-centred, sustainable society

intelligence (Al) and ageing populations with better longevity.
In order to create a good, just and sustainable future society
different from today’s confusing and conflict-ridden world,
traditional economic indicators are nolonger adequate measures
of sustainable development. Happiness and well-being should
be placed at the centre of programmes aimed at building such
good and sustainable societies, in which the needs of learning
cities and regions are addressed concurrently with the needs of
rural areas. Universities in Africa have a central role to play in
designing such programmes and could well benefit from studies
of similar programmes launched in other parts of the world.
Africa does, however, pose unique challenges in that there is a
lack of digital tools in the continent. Unique African solutions
will therefore have to be sought through which good, human-
centred, sustainable future societies can be established.
Designing strategic, holistic development programmes that
reach down to local neighbourhoods and bridge the divide
between urban and rural areas can only be done through non-
traditional partnerships between universities, councils, business,
civil society and other institutions. This chapter explores the
state of balanced, holistic development across key dimensions
of sustainability, particularly in relation to happiness and well-
being; the implications for Africa, the role of universities and
connecting urban and rural areas in sustainable development
and overcoming confusing and disconcerting global trends in
building a good, sustainable future, particularly the challenges
of being human in the era of the Fourth Industrial Revolution. It
also provides examples of holistic development approaches and
the need for reimagining learning communities in view of the
COVID-19 pandemic.

B Introduction

The world is currently in an extremely perplexing phase of human
history. There is a basic ambiguity in what appears to be the big
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picture. The eminent economist Jeffrey Sachs (2015) has summed
up the current situation as follows:

In our confusing, confused, and distracted world, we are running
powerfully off course in many ways - climate change, the sixth great
extinction, cities in danger, food supplies under threat, massive
dislocations, widening inequalities of income, high youth unemployment,
broken politics. (p. 505)

Nations are at the crossroads between a dying world order and
the emergence of a new order. This is a transition marked by
conflict, tensions and a sense of confusion between, for example:

e Globalisation and the revival of economic nationalism and
geopolitics, particularly in the Asian region.

¢ The largely uncontrolled progress of science and technology
in areas such as Al and automation, and increasing concerns
for jobs to underpin the kind of society people know.

¢ In many countries, societies are becoming more individualistic,
and people are concerned about the withering of social bonds
that hold them together in communities and which support
collective action for the common good.

¢ The impact of these influences has been enhanced by the
destructive force of the COVID-19 pandemic.

So, is the world order moving towards a confusing world that is
out of control, or step by step towards a just, human-centred and
sustainable world? Does the future lie with a rerun of Mary
Shelley’s Frankenstein and disaster, or is there perhaps a less
discernible trajectory towards a good, sustainable world? A
current test of direction lies in how people respond to the United
Nations (UN) Sustainable Development Goals (SDGs) to be
achieved by 2030. These goals are directed at the big issues
confronting world leaders in building a better world - ending
poverty, eradicating epidemic diseases, ensuring food security,
providing quality education for all and so on. In their totality, they
provide a set of good ideas with an underpinning of ethics that
could provide a framework for a better world.
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Each of the UN’s goals is a worthwhile aspiration and deserves
support. But of particular interest is the statement by the UN that
the SDGs are ‘integrated and indivisible’ (UN 2015) and linked to
the concept that the three dimensions of sustainable development
- economic, social and environmental - should be addressed in a
balanced and integrated way. In its work on learning cities, the
Place and Social Capital and Learning (PASCAL) International
Observatory has been interested, for some years, in the idea of
holistic, integrated development under a programme named
EcCoWell. The concept refers to the integration of strategies
across ecology and economy (Ec), community and culture (Co),
and well-being and lifelong learning (Well). EcCoWell is a holistic
approach to development that integrates health, well-being,
learning and environment with community building, and is
described later in this chapter.

Up to now, learning city initiatives have largely been developed
for urban areas. However, if this agenda is to be achieved, the SDGs
need to be also implemented in rural areas. Innovative concepts,
such as entrepreneurial learning city regions, are emerging as ways
to connect development in rural areas (Kearns 2018a).

B The state of balanced, holistic
development across key dimensions
of sustainability in cities around the
world

Balanced, holistic development

A useful guide to the state of balanced, holistic development in
cities around the world is provided by an international study
undertaken by the Arcadis organisation that applied a sustainable
cities index to 100 cities (Arcadis 2016). This showed a dominance
in balanced, sustainable development by northern European
cities, although Singapore was ranked second. While the
dominance of European cities stands out for reasons that bear
reflection, it is the performance of Singapore at second place in
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the rankings that is of particular interest. Singapore is a success
story of a small island city-state that invested in the future. It is a
story of a colonial past, a failed amalgamation with Malaysia and
then the establishment of a successful development model that
has since been exported to other countries.

When considering balanced, sustainable development, it is
not enough to rely only on traditional economic indicators. The
Arcadis report has the sub-heading ‘Putting people at the heart of
sustainability’. This should be the guiding principle. For example,
when examining some indicators showing progress in ending
extreme poverty, it is evident that China has made commendable
progress. This reflects the rapid industrial development in China
and the impact of urbanisation as a result of which large numbers
of people move from poverty-stricken rural areas to cities for
jobs. However, these indicators do not tell the entire story. If a
more balanced picture of progress towards a just and sustainable
world is sought, the social dimension of sustainable development
should be probed a little further, including addressing the
guestion of happiness and well-being.

Happiness and well-being at the centre of
sustainable development

The field of psychology sheds some light on the question of
happiness, including the crucial distinction between pleasures and
gratifications. Pleasures refer to the bodily pleasures that come
through the senses and are momentary in time. Gratifications,
on the other hand, engage us fully so that we are immersed and
absorbed in them. They give meaning to our lives (Seligman
2002:102-121).

This is an important distinction for learning cities and
communities. While pleasures can play a useful role in bringing
happiness into learning cities, for example, through cultural
festivals, gratifications derived from activities such as volunteering
for worthy causes bring a more lasting sense of happiness and
well-being and add meaning to lives (Kearns 2018b).
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In building good, sustainable communities, activities that
provide community gratification are required. The UN’s 2030
Agenda for Sustainable Development highlights the fact that
providing good measures of progress towards sustainable
development goes beyond the traditional economic indicators
and also covers the social dimensions of sustainability. This has
led to considerable interest in measuring changes in levels of
happiness and well-being in communities. In response to this
need, the World Happiness Report produced by the Sustainable
Development Solutions Network is published every year since
2012. This initiative reflects the growing recognition that
happiness should be seen as ‘the proper measure of social
progress and the goal of social policy’ (World Happiness Report
2017:3). The Organisation for Economic Co-operation and
Development (OECD) (2016) has joined this trend and in June
2016 committed itself to ‘redefine the growth narrative to put
people’s well-being at the centre of government’s efforts’. Both
personal and social happiness should be viewed as fundamental
objectives of development and appropriate policies need to be
designed to achieve these objectives. In the 2016 World Happiness
Report, Helliwell, Layard and Sachs (2016) support this view:

While the language of the 2030 Agenda is about goals, timelines,

human rights and sovereign responsibilities, the agenda clearly

embodies an implicit theory of human well-being, specifically that
well-being will be fostered by a holistic agenda of economic, social,

and environmental objectives, rather than a narrow agenda of
economic growth alone. (p. 60)

The World Happiness Report 2017 shows an interesting cluster of
countries as the best performers with respect to the happiness of
their people. The outstanding feature in this regard is that five of
the 10 best performers are the Scandinavian countries, namely
Norway, Denmark, Finland, Iceland and Sweden, with Switzerland,
the Netherlands, Australia, Canada and New Zealand also
belonging to the top group. The same countries were in the top
10 in the 2020 report except for Austria replacing Australia. The
10 countries at the bottom of the list from 2017 to 2019 are India,
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Malawi, Yemen, Botswana, Tanzania, Central African Republic,
Rwanda, Zimbabwe, South Sudan and Afghanistan, with South
Africa positioned at number 109 out of 153 countries (Helliwell
et al. 2020:20-22).

The 2017 report observed that there are six variables related
to different aspects of life that influence the assessment of
happiness:

gross domestic product (GDP) per capita
healthy life expectancy

social support

trust

perceived freedom to make life decisions
generosity.
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The research team concluded that the top 10 countries ranked
high on all six of these factors. In addition to these six variables,
the 2017 study also found that the top countries ranked high on
the main factors found to be in support of happiness - caring,
freedom, generosity, honesty, health, income and good
governance. The poorest countries are among the least happy
countries, adding the inequality of happiness to the growing list
of inequality concerns.

The November 2017 issue of National Geographic compared
happiness in Denmark, Singapore and Costa Rica, showing that it
is possible to enhance happiness in different ways:

e Denmark illustrates the typical Scandinavian approach to
social democracy with concepts such as hygge, and strong
lifelong learning, building a culture and society that protects
individuals from unhappiness (Linnet 2011; Wiking 2016).

¢ Singapore illustrates the impact of a strong strategic approach
to economic, social and environmental development sustained
over time by leadership.

* Costa Rica shows a different approach to happiness in a Latin
American context and encourages a balanced approach to life
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and work with joy, health, faith and family being central
(Beuttner 2017).

| contend that the World Health Organization’s (1998) definition
of a ‘healthy city’ could describe a ‘learning city’, as it illustrates
the close connections between health and learning:
A Healthy City is one that is continually creating and improving their
physical and social environments and expanding those community
resources which enable people to mutually support each other in

performing all the functions of life and developing to their maximum
potential. (p. 13)

Healthy learning cities

Where healthy city and learning city initiatives exist in a city, a
range of joint projects can be undertaken to advance health and
learning objectives at the same time. In many cities, such
collaboration can be given a structure where health and learning
objectives exist in strategic planning for the city. Typical examples
of joint projects include addressing mental health in youth; health
and learning objectives in active ageing; health, learning and
gender equity; health and learning objectives in age-friendly
cities and using the internet for health and learning information
(Kearns 2018a).

The Medellin Manifesto: Learning Cities for Inclusion is an
example of a global initiative supported by private and public
entities in 100 cities across 60 countries who are committed to
inclusion as a principle for lifelong learning and sustainable cities.
The manifesto (UNESCO Institute for Lifelong Learning 2019)
affirms:

[T]hat sustainable development can only be achieved if lifelong

learning opportunities are available to all learners, across all age

groups and levels and types of education, regardless of modality,
space and motivation for learning. (p. 2)

Another global initiative is the 2017 UNESCO Cork Call to Action
on Learning Cities under the theme ‘Global goals, local actions:
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Towards lifelong learning for all in 2030’. It was supported by
diverse organisations in 180 cities in 80 countries who ‘aspire to
build mindful learning cultures in our cities that foster global
consciousness and citizenship through local action to implement
the SDGs’ (UNESCO Global Network of Learning Cities 2017a:1).
The Cork Call to Action ‘recognises that education and lifelong
learning are at the heart of the SDGs and indispensable for their
achievement’” (UNESCO Global Network of Learning Cities
2017b:1). The statement expresses commitment to achieving
sustainable development in all its dimensions, recognising the
links between all of its social, environmental and economic
aspects in order to secure a sustainable future for all. The call to
action endorsed three key themes for learning city development:
green and healthy learning cities, equitable and inclusive learning
cities, and decent work and entrepreneurship in learning cities
(UNESCO Global Network of Learning Cities 2017a:1-3).

B Implications for Africa, the role of
universities and connecting urban
and rural areas in sustainable
development

The importance of conscientisation in
building sustaining learning communities
in Africa

Before examining the implications of the above for Africa, the
role of universities and connecting urban and rural areas in
sustainable development, the related matter of why learning
cities have never been sustained in Africa must be addressed.
How can better approaches that work in Africa be found, and
which are relevant to both urban and rural areas?

The guestion of why learning cities have never been sustained
in Africa is addressed in a 2012 paper produced by Abel Ishumi,
in which it is argued that strategies have to be culturally

n
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appropriate for African contexts (Kearns & Ishumi 2012). The
following year ldowu Biao from the University of Botswana was
commissioned to address this same question in a special issue of
UNESCO’s International Review of Education. Biao references
some ideas raised by the Brazilian educator Paolo Freire and
argues that initiatives have to be based on conscientisation.
Conscientisation is ‘the process of developing critical awareness
of one’s social reality through reflection and action’ (Biao, Esaete
& Oonyu 2013:476). Conscientisation is indeed a requirement in
building sustainable learning communities in Africa that serve
both urban and rural areas.

The importance of conscientisation in building good,
sustainable communities leads to the related idea of mindful
societies, which is described by Sachs in his book The Price of
Civilisation as follows: ‘We need a mindful society in which we
once again take seriously our own well-being, our relations with
others, and the operation of our politics’ (Sachs 2012:162).

While the concepts of conscientisation and mindful societies
both contribute something of value in building good societies, a
response to the needs of urban and rural areas should be
addressed in an integrated way. That is, learning regions that link
urban and rural areas, rather than simply learning cities, needs to
be examined. This undoubtedly brings further complexity in
terms of governance, finance and other aspects, but this
perspective is necessary. | argue that there is a need to find
effective ways to connect urban and adjacent rural areas for
learning city and region development, including the use of digital
technologies, the roles of universities and colleges and
collaborative governance arrangements (Kearns 2018a).

The role of universities in the context of
sustainable development objectives

Universities play an important role in fostering and supporting
lifelong learning opportunities for all - a key foundation for
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advancing the UN’s 2030 Agenda for Sustainable Development
and building a better world. The role of universities in fostering
lifelong learning was the subject of a paper by Francoise De
Viron and Pat Davies (2015) based on the experience drawn from
European universities. In their paper, they make a distinction
between university lifelong learning and lifelong learning
universities. The former is better known as continuing education,
while the latter conveys a more comprehensive implementation
of lifelong learning (De Viron & Davies 2015:41-42). They envisage
the progress of universities towards the broader objective
of becoming lifelong learning universities as involving three
developmental stages: an adoption stage, an organisational
stage, and a cultural stage when lifelong learning is fixed within
the DNA of the university. The authors conclude that, as of now,
few European universities are at the cultural stage. It is doubtful
whether African universities differ from European universities in
this regard.

If a major expansion of lifelong learning opportunities for all
across Africa is sought, there could be other ways to harness the
contribution of universities. A good option for Africa might be
found in the city of Beijing. The Beijing learning city has been
developed at three levels: the city level, the administrative district
level (with 16 districts), and the neighbourhood level. Partnering
with the Beijing City Council, the Beijing Normal University is
intimately involved in policy formulation and research for the
initiative, with lifelong learning then delivered at the district and
neighbourhood levels by colleges and centres. In this way, lifelong
learning opportunities are created for large numbers of people.

While the university’s role is central in the Beijing learning city,
so too are the roles of each of the partners in this initiative,
including community colleges. The role of community colleges is
even more important in the Taipei learning city in Taiwan, where
a community college has been established in each of the 12
administrative districts of the city. These community colleges
differ from the norm in that they do not award credentials. They
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do, however, have two objectives fundamental to building a
sustainable democratic society, namely to provide lifelong
learning opportunities for all and to promote citizenship and
community. The partnership of universities, councils and
community colleges can be creative and powerful. Empowering
local neighbourhoods to take initiatives towards a good future
for the community is a critical step towards a just and human-
centred future.

Challenges and opportunities in the digital
era

However, a particular problem that exists in building such
partnerships lies in extending the tools of the digital era to
everyone. South African statistics reflect the great uptake in the
use of smartphones in Africa, but also highlight the disconnect in
the use of the internet. Other countries face a similar problem
experienced particularly by older people which requires new
approaches and partnerships. An initiative in Australia illustrates
the potential for doing so. This programme entitled ‘Tech Savvy
Seniors’ was directed at meeting the needs of older Australians
for gaining internet skills through a partnership led by Australia’s
main telecommunications company, Telstra. Telstra works with
the state library in three states, thereby utilising large numbers of
local council libraries as delivery sites for the programme. The
digital age needs partnerships such as this, as well as creative
ideas, to widen learning opportunities for all.

A key need then is to find low-cost ways to bring lifelong
learning opportunities to large numbers of people in ways that
suit the African context. A good example of this is provided by
Tanzania’s folk development colleges that were established in
1975 based on the model of Swedish folk schools. Another
interesting precedent exists in Africa in the millennium villages
project, with villages in 10 countries across sub-Sahara Africa
innovating in developing ways to implement the UN Millennium
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Development Goals. This led to some good innovations in low-
cost health provision to villages.

While Africa generally has a young population at present, this
will change with the UN statistics showing a significant ageing of
the population by 2050, with a 228.5% increase in the population
aged 60 and over, a higher rate of increase than any other region
in the world (UN 2017). This impact will challenge government
and civil society in preparing for the transition to a longevity
society (eds. Kearns & Reghenzani-Kearns in press).

Partnerships between universities, councils, business, civil
society and other institutions, such as community colleges, are
important in designing strategic, holistic development programmes
that reach down to local neighbourhoods and bridge urban and
rural areas. While building sustainable local communities is
fundamental, this has to run parallel with global consciousness and
competence, as well as a concern for the future of the planet. The
OECD recently decided to add ‘global competence’ to the
programme for international student assessment study on school
performance, recognising that schools should teach young people
to ‘support the development of peaceful, diverse communities’
(OECD 2016:3). Universities, no less than schools, should contribute
to the great project of building a good, human-centred and
sustainable society.

The psychologist Emily Smith argues that there are four pillars
on which a sense of meaning and purpose in our lives are built,
namely belonging, purpose, storytelling and transcendence
(Smith 2017:41). The inclusion of storytelling reflects the
importance of storytelling in many cultures throughout history,
from the ancient Greeks and Celts to Australian Aborigines and
many of the cultures of Africa. The transcendence pillar is a
reminder of the need to go beyond local concerns to foster
attitudes such as global consciousness and empathy, as well as a
sense of our common humanity and destiny. This is a further
challenge for educators and community leaders.
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South Africa has a distinctive contribution to make in building
global consciousness and empathy. The concept of Ubuntu,
meaning humanity and the idea that ‘we affirm our humanity
when we affirm the humanity of others’, points the way towards
a truly global empathic civilisation. It is a worthy pursuit to foster
partnerships, particularly non-traditional partnerships, with
collaboration at all levels in building the moral, institutional and
cultural foundations for a good future, whatever that future may
hold. Universities can have an important role to play in this great
and necessary adventure.

B Overcoming confusing and
disconcerting global trends in
building a good, sustainable future

Challenges of the Fourth Industrial
Revolution

The emerging world of automation and Al is seen by many as
threatening to jobs and the basic underpinnings of the kind of
society familiar to all. Certainly, the emerging world of augmented
intelligence and intelligent robots deserves careful attention in
foreshadowing a further revolution in the human condition. In his
appropriately named Homo Deus: A brief history of tomorrow,
the historian Yuval Harari examines the emerging world of ‘post-
humanist technologies’ - a world dominated by machines (2016).
So, are we moving to a fourth revolution in the human story that
started when homo sapiens left Africa? What can be done in the
face of these trends?

The previous industrial revolution that started in Britain in the
19th century transformed a rural agricultural society into a world
of chaotic industrial towns and cities with appalling living and
working conditions for most people. This was a world out of
control, with technology and the market running ahead of the
capacity of people and their governments to keep pace and build
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a good society. While the industrial revolution - with democracy
as its companion - eventually brought significant benefits to
large numbers of people, the process of change left governments
and their communities confused and trailing behind change. So,
there is a case to be made for preparing for the coming revolution
in the human condition so that we can respond to whatever
challenges we face and manage the transition more effectively
than during the First Industrial Revolution. In doing this, there is
a need to think imaginatively about the past and the future.

Six developments appear to be particularly relevant to South
Africa - and perhaps to Africa more generally - in preparing for
the future. These are:

actively fostering lifelong learning for all

building partnerships along the lines mentioned earlier
strengthening and empowering communities and citizenship
doing everything possible to achieve the UN SDGs
extending digital literacy for all

building a mindful, learning culture in communities.
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These are all worthy objectives that will add much to the
development of learning cities. However, the challenge lies in how
to convert these objectives into integrated, holistic action. What
are the connectors between these objectives? As the familiar
world moves ever closer to the full impact of the fourth great
revolution on the human condition, widespread conscientisation
in mindful learning communities will be a fundamental prop for a
managed transition driven by human values and needs. Mindful
learning communities are resilient communities able to adapt to
change and support each other.

The World Economic Forum has given considerable attention
to the evolving implications of the Fourth Industrial Revolution.
A useful entry point to understanding those implications
suggested by Klaus Schwab is to distinguish between human and
machine intelligence. Schwab’s concept of human intelligence
comprises contextual,emotional, inspired and physical intelligence



Progressing towards a good, human-centred, sustainable society

(Schwab 2016:106-111). Working our way through how we build
these forms of human intelligence in our communities is a good
starting point in the journey towards a good, human-centred,
sustainable society. Schwab defines this process as ‘empowering
individuals and communities, providing them with meaning and
the agency to shape the world’ (Schwab 2018:228).

Being human in the era of the Fourth
Industrial Revolution and artificial
intelligence

In my contribution to the PASCAL International Observator