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INTRODUCTION

Four steps to the professionalisation of pedagogy

/ T'd really like o do some reading
' and learw something vew again.
It's just that everything always
sounds so much easier in theory
fthan it is whew you're canght up
n things every day, having to
make decisions.

T +hink it’s good just to
step back from what's
going o sometimes

and look ot things from
a different awgle.

— ()

Four steps to the professionalisation of pedagogy

Introduction to working with phenomenological vignettes and vignette readings

Pedagogical work is very wide-ranging in nature. It covers
schools and early childhood education institutions; sup-
port, care and assistance for people of different ages with
a variety of expectations and needs; social work, youth
work and cultural activities; and operational and organisa-
tional contexts. There cannot be any single, overarching
approach to the professionalisation of pedagogy because
of the sheer multiplicity of activities and people involved,
be it directly or indirectly. In addition, all attempts to edu-
cate come up against the dilemma that systems theo-
rists Niklas Luhmann and Karl Eberhard Schorr (1982)
described as a “technology deficit”:" In education, there
is no linear, causal relationship between cause and effect,
which means that we cannot determine what those we are
addressing will choose to do with what we communicate.
At the same time, this is also the beauty of pedagogical
work. Just as we can never be certain about the outcome

1 All German quotations and the vignettes have been translated into
English by the translator of this handbook.

CONTENTS

of our actions or our work — because teaching, learn-
ing, educating, supporting, caring and facilitating are not
mechanistic processes — when we undertake pedagogical
work it is the encounter that is the focus of our interests,
understood by Martin Buber as the space ‘in between’
I'and Thou (cf. 2002: 12). According to Jiirgen Schiedeck,
this is where the risk and the gift of relationships are situ-
ated (cf. 2000: 70). Risk and gift because in the space
between people, things and the world, the threat of fail-
ure hangs over every success, and every failure conceals
within it the potential for success (cf. Peterlini 2016).

“When we teach, we place the success of our own actions
in the hands of others”, as Bernhard Waldenfels (2009: 32)
says, describing the open-endedness of educational prac-
tice. However, the potential of the art of pedagogy lies in
an understanding of educational practice as being exer-
cised in the spaces “in-between”.

o F
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INTRODUCTION

Four steps to the professionalisation of pedagogy

Although eduation is an integral part of the hierarchies
and structures of power, it has the capacity to engage
with the other, to concern itself with the interactions and
relationships between teachers and learners, trainers and
trainees, educators and people being educated. This way,
the stranger’s hand to which we have entrusted the suc-
cess of our actions can give something back, in keeping
with an understanding of pedagogical work where teach-
ers are learners too (cf. Meyer-Drawe 1987).

The professionalisation of pedagogy, as it is understood
in this handbook and as it also encompasses issues re-
lating to the development of schools and pedagogical
institutions, is based on the kind of learning in which all
participants are continually ready to challenge familiar
and (what they presume are) self-evident points of view
through being open to new experience. Current models
of professional competence (see Cramer et al. 2020:
131ff.) of course tend to assume that education experts
continually review their stance, focus and the confidence
with which they act, build their professional skills and
knowledge and can quickly and confidently identify the
appropriate action to take on the ground. The phenomeno-
logical approach differs from this in its openness to the
surprising and unexpected, and this can be both irritating

and inspiring.

Being and Appearance - Husserl and
phenomenology

In formulating phenomenology, Edmund Husserl
broke decisively from the dominant scientific cur-
rents of the 20th century, turning away from state-
ments that expressed certainty about the world and
towards how we experience things. The phenomeno-
logical approach to pedagogy endeavours to cultivate
an attitude of openness to how educational activi-
ties unfold and what can be learned from them for
practice in the future. It focuses more on a “style of
thinking” (cf. Lippitz 1984: 5) than on new knowledge
or any specific method. To give an example, the ques-
tion of what learning actually is seems banal at first
glance.

8

But there are no conclusive answers here. Research
(which may emphasise education, socialisation, di-
agnosis or treatment depending on the discipline in
question) focuses principally on the issue of how
learning can be encouraged, guided, controlled or re-
quired, the role played by the senses and synapses
(classification of learners as auditory, visual or cog-
nitive), and finally, how to measure learning outputs.
However, even neuroscience cannot provide a reli-
able explanation of how learning takes place, how it
can be that something that was unknown suddenly
becomes familiar, or that someone who did not have
a skill suddenly becomes proficient. Phenomenology,
too, does not provide a definitive answer to the ques-
tion of what learning is, or to put it more precisely, it
does not even look for the answer. Phenomenologi-
cal inquiry is directed not at what things are, but at
how they appear to the human senses and - through
perception, experience, comprehension, understand-
ing and recognition - to the consciousness. For Kate
Meyer-Drawe, who draws on Walter Benjamin, one
of the idiosyncrasies of learning is that it cannot be
grasped (cf. Meyer-Drawe 2003: 509). The aha-mo-
ment of having learned something renders learning
itself intangible: “Now | can walk; I'm no longer learn-
ing.” (Benjamin 1980: 267)

CONTENTS



From a phenomenological perspective, education is an ex-
periential, discontinuous practice. In order to reflect on its
potential for professionalisation, and to learn from such
reflection, particular attention is paid to irritating, surpris-
ing and challenging aspects of sensory perception and
experience (cf. Agostini 2020: 15ff.). Learning and edu-
cational practice are seen as being interwoven and inter-
related (responsive) events (cf. Waldenfels 2002). Using
these events to practise paying attention encourages edu-
cational practitioners to be open to learning themselves,
“in contrast to the role they expect themselves to play as
teachers as a result of the way they have been taught”
(Schratz 2020: 135). In this context, the focus is not on
wanting to change the behaviour of pupils or learners or
on solving problems, but rather on gaining a broader per-
spective on what is happening and on the people involved.
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To this end, it also opens our eyes to seemingly insignifi-
cant moments in the learning process that speak to us
and impact on us, as perceivers. By this we mean that cer-
tain events attract our attention, draw us in, so to speak.
These moments are written up as vignettes (cf. Schratz
et al. 2012; Baur/Peterlini 2016). These are condensed
narratives that describe moments in the learning process
that might be irritating, prompt questions, or indicate a
problem or even a particularly successful outcome. These
kinds of moments can seem trivial and yet are potentially
significant; vignette readings are a method of interpreting
them. Work with vignettes and readings, which is at the
centre of the approach to professionalisation proposed
here, is not concerned with categorisation, optimisation
or problem solving, but with attending to the ambiguous:
“Vignettes make us pay attention and teach us consid-
eration for others, for things and care for a world that is
bringing itself into being.” (Agostini 2020: 37)

This handbook, therefore, which was developed in the
context of the Erasmus+ ProlLernen? project, is not about
adopting a top-down approach and imparting tips and
prescribed methods for improving educational practice,
or making it more effective or more efficient; rather, it is
about collective learning, searching for, testing, discuss-
ing and reflecting on best practice in practical situations.
The guiding principle is not categories such as right/
wrong, which often impede the creative exploration of the
world and the things in it. Instead the focus is on purpose-
ful observation, listening and empathising with regard to
the processes of learning (and situations where such pro-
cesses are not taking place), in order to understand them
in new or different ways and to reflect on what conclu-
sions they enable us to draw with regard to educational
practice in the future. Collective readings of vignettes,
looking at discussion or scenarios, enable different takes
and interpretations to be gauged and deliberately kept
open through phenomenological epoché and reduction.

2 The ProLernen - Professionalisation of educators and pedagogical leaders
through learning research with vignettes (German title: Professionalisierung von
Padagog*innen und padagogischen Fiihrungskréften durch Lernforschung mit
Vignetten) project is funded by the Erasmus+ programme through grant number
2020-1-AT01-KA203-077981, and runs from 01.11.2020 to 30.11.2022.
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INTRODUCTION

Four steps to the professionalisation of pedagogy

-

Epoché and reduction - two basic
phenomenological concepts

The ancient Greek term émoy1 (epoché, or restraint),
as used by Edmund Husserl, refers to the philosophi-
cal school of Stoicism, and denotes a “certain res-
ervation of judgement” (Husserl 2010: 140). This im-
plies two things: on the one hand, a reticence towards
definitive statements about the world as it is; and on
the other, an acceptance that there very probably is
a world and truths relating to it, but whose entirety
and essence we will never ultimately be able to ac-
cess. In the Husserlian tradition, phenomenological
attempts at understanding do not aim to asserting
any given reality as being ultimately valid, nor are they
content to “theorise on the basis of presuppositions
that we have adopted” (Husserl 2007: 220). We can
never be completely free of these, because our own
understanding is always guided and limited, and yet
also enabled, by our own prior assumptions, experi-
ences and knowledge. In the context of the epoché,
however, they must be to some extent “suspended” or
“bracketed” (Husserl 2010: 142), i.e. not discarded or
denied, but put aside in favour of a freer perspective:
“We do not disclose the thesis that we have advanced,
we do not change our belief, which remains as it was
as long as we do not merely introduce patterns of
judgement; which we do not. And yet it undergoes a
modification — while it remains what it is, we put it, as
it were, ‘out of action’, we ‘turn it off’, we ‘bracket it"”
(ibid.: 139) (cf. Peterlini 2020: 122f.).

Phenomenological reduction entails discussion of
the connection between the subject and the world (cf.
Husserl 1973: 61). Reduction, as phenomenologist of
the body Maurice Merleau-Ponty (1966: 10) puts it,
“spreads out the threads of intention that link us to
the world, in order to make them visible". This focuses
on the way in which the appearance of an object or an
occurrence - a phenomenon - is perceived by the per-
ceiver. It is in being perceived in a particular way that
something becomes a phenomenon. Only through ep-
oché and reduction do we become aware of the part
our interpretation plays in our perception of things and

10

events. This can lead to an expansion of our mode
of perception and sphere of experience, since we do
not perceive phenomena as unchangeable but as they
appear to us.

The Italian philosopher Paolo Flores D'Arcais (1995) sets
out several stages for educational research that can also
be fruitfully applied to a professionalisation that is fo-
cused on a questioning, open attitude. First comes simply
the perception of specific situations, looking at how edu-
cational, teaching, caring and training activities happen,
how they take place, how they appear to us. This percep-
tion can be expanded further, and open up new perspec-
tives, by focusing on physicality: learners’ and educators'’
movements, looks, gestures, tones of voice, posture and
facial expressions. The next stage involves reflecting on
these physical perceptions to identify the dynamics be-
tween learning, educational practice, schooling and edu-
cation, to establish connections or make them clear, to
achieve a better understanding of situations and interac-
tions, to question, strengthen or develop theories. The
final stage is to derive new starting points for educational
practice in the future.

CONTENTS



This handbook follows a relatively free variation on this
sequence: How can we learn to take a step back from re-
quirements and situations in which we are caught up, in
order to be able to look at them anew? What else can a
situation tell us when we give specific consideration to
physicality and the associated atmospheres and moods
that can impact on and affect us? How can we learn to
perceive the people who have been entrusted to us, and
with whom we have already worked intensively, in such a
way that aspects of their potential, problems, strengths
and needs that might hitherto have been overlooked or
overshadowed come to light and thus become more ac-
cessible? And how can we explore new potential ap-
proaches or even just reflect on and be more aware of the
approaches we have used thus far?

CONTENTS




INTRODUCTION

Four steps to the professionalisation of pedagogy

Chapter 1: Perception of the (un)familiar

“The pedagogical exercise of perception” (Peterlini/Cenna-
mo/Donlic 2020) is the first step this handbook identifies
for the professionalisation of pedagogy, as we understand
it. As simple as it sounds, it can be rewarding to “confront
the force of the given" (Gehring 2011: 31) and to focus
one's attention on the irritating, surprising and challeng-
ing aspects of sensory perception and experience. This
also means foregoing familiar shortcuts that would allow
us to skip this step by falling back on familiar categories
and patterns of explanation. In simple terms, these would
be the stages of epoché and phenomenological reduction:
we put aside all that we think we know about the children,
young people and adults entrusted to us, at least on a trial
basis, in favour of a new way of looking, listening and feel-
ing. Our previous perceptions are not necessarily wrong,
but they can impede other ways of seeing that are equally
valid, and that are inherent in the perception of the situa-
tion itself. We therefore bracket them, as Edmund Husserl
put it, and become aware that “what is revealed must be
traced back to the way in which it is revealed” (Waldenfels
1992: 30), because different things come to light or into
view depending on the approach we take. It is precisely
our awareness of this that opens our eyes to new ways of
perceiving the situation and its inherent potential (includ-
ing the action we take in it).

Chapter 2: Corporeality: a new perspective

Another important element is what we pay attention to.
The dichotomy in the concept of human beings between
the intellectual, thinking sides of our nature and the em-
bodied, physical side results, especially with regard to
teaching and learning processes, in efforts being directed
principally at the head, and in the context of more recent
discourse restricted even further, to the brain. If the brain
is functioning properly and is appropriately stimulated
and deployed, then learning - to exaggerate — happens al-
most of its own accord. The body only comes into play in
the context of relaxation exercises and PE classes. What
is generally completely lost from view is the idea of the
unity of body and mind, of our thinking about the world
and our actions in it. As bodies, we are actual human be-
ings who have happy and painful experiences, fears and
hopes, limitations and aspirations. When we are attempt-
ing to perceive, therefore, it is important to extend our as-
sessment of cognitive learning to include the corporeal.
The language of the body includes aspects such as tone
of voice, tempo and rhythm, which always say more than
can be comprehended through speech. The description of
the tone of the voice along with facial expressions, ges-
tures, posture, gait, clothing and body art illustrates what
appeals to, stimulates and inspires individuals in educa-
tional situations before it is translated into action.

* F e
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Chapter 3: The vignette as an instrument of reflection

The instrument of choice on which this handbook focuses
is the vignette. As will become apparent when working
with this handbook, vignettes condense perceptions of
educational scenarios into language. The result is a de-
scription of a scene in terms of instances of educational
activity, at school, in other educational environments, in
social and public spaces. Vignettes are concise descrip-
tions of perception; they focus on what we have perceived
through sight, hearing, feeling, smell and taste - as far
as possible without any interpretation or explanation. In-
terpretation is the next stage, where we reflect on what
we have perceived: vignettes are read alone and wherever
possible collectively and their various meanings inter-
rogated. What do the experiences in the vignette reveal,
what irritates me, what is familiar to me? Educators enter
into the situation that has been depicted, reading about
it and retracing it, and where appropriate acting it out,
empathising with the description, exploring options. Col-
lective work with vignettes opens up a range of different
ways to read what has been “experienced” through sight,
hearing and feeling (cf. Peterlini 2020: 132).

CONTENTS

Chapter 4: Learning in educational practice

The next step is to try to learn something about educa-
tional practice from the vignettes. Learning can relate
to a wide range of activities, from direct contact with
young children, adolescents, adults or older people to the
organisation of services and the management of educa-
tional institutions. This concluding chapter brings all the
other steps together; the give-and-take between percep-
tion and reflection, between forward and backward steps,
enables us to assess the potential and limits of theory
and the practice of educational work. The aim is not to
create a new dogma but to work collectively on the edu-
cational mission. Vignettes can also be used to enhance
the professional skills of individual teachers and other
staff and to promote learning on the part of educational
institutions. One option is to read a vignette as part of a
teacher training day or in the context of a professional
learning community, interpreting it collectively. The goal
here is not to judge whether teachers’ or learners’ actions
might have been right or wrong, but to highlight the range
of experiences, perspectives and patterns of interpreta-
tion (cf. Agostini/Mian 2020), bringing them into the open
and enabling them to be worked with. “This is where the
pedagogical development of schools comes in, working
towards a shared vision and embracing resistance, and
addressing the school organisation as a whole." (Agostini/
Anderegg 2021: 28)

For the editors
Evi Agostini und Hans Karl Peterlini
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Oskar always takes ages to

get his pen out, thew he writes
maybe five words, and if T say,
‘Oskar, just get on with writing’,
i+'s all over. T'm sure he has
ADHD or something. T often
really dow't know what +o do.

Why is perception important?

According to educationalist Siegfried Bernfeld (2006), as
educators, when we have a child in front of us, we are
always dealing with two children - this individual child
and the child we ourselves used to be. We're are probably
dealing with even more children: the child we would like
to have been, the child who does not conform to social
norms, the child who violates these norms and thus pro-
vokes us or at least makes excessive demands of us, the
child who wants to be hugged, the child who needs some
space. Bernfeld seeks to demonstrate the limitations of
the craft of education: the diversity of children, societal
influences and, yes, we teachers ourselves with our invet-
erate perceptions and blind spots.

"Blindness to social injustice both compels and entitles us
to regard all inequality [...] as natural, as inequality of tal-
ent.” (Bourdieu/Passeron 1971: 82)

This is not a question of guilt or misconduct, on the con-
trary. Pedagogical work, whether it be in the form of edu-
cation, teaching, support or guidance, is challenging.

* F e
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what else is Oskar doing that qou might

not be noticing? Forget about the +ask,
Just wateh him. what exactly is he doing
with his hands, with his feet, what's his
posture like, how does his voice sound?
Forget everything you thivk you know
about Oskar, give ourself — and him — five
minutes. Then just describe what yon
notice, without judgement and without
interpretation. Maybe you'll see a
different Oskar.

The situations are complex, the - at least perceived -
diversity of children is increasing. Family, social, regional,
economic and educational circumstances all too eas-
ily become blurred behind the idea of giftedness. Chil-
dren whose appearance, articulacy and attitude fit better
with the expectations of the educated middle classes that
generally run educational institutions find it easier to cope,
while others fall behind. Pierre Bourdieu described this as

habitus.
The habitus trap

French sociologist Pierre Bourdieu used the con-
cept of habitus to explain how the circumstances in
which someone grows up are imprinted on their body,
attitude and mode of expression. The images of
ourselves and others that become internalised in
our bodies through our life, learning, educational
experiences, family and cultural socialisation, en-
vironment and the groups we belong to, cannot,
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according to Bourdieu, be taken off like a coat; that's
‘who we are” (Bourdieu 1993: 135).

They enter into our attitudes, the way we move, our
appearance and our presence and form part of any in-
heritance of educational disadvantage. According to
Bourdieu, the traditional focus of schools means that
not only are they unable to offset such disadvantage
despite their best efforts, they actually reinforce it.
Families’ economic capital, symbolic status and so-
cial networks are also important, but the most impor-
tant asset is cultural capital. This is the visible and
subtle value that is ascribed to education in a family:
whether there are books in the house and whether
they are read, what issues are discussed and at what
linguistic level, whether the parents go to the theatre,
whether anyone plays the piano, what profession the
parents have, the level of education they themselves
reached and the level they are confident their children
will complete, or the level they expect them reach.
Children who grow up with high levels of cultural cap-
ital internalise it. They bring this habitus with them to
school, where their appearance, articulacy and pres-
ence makes them easier to classify as gifted. They
are called on more often, they are entrusted with
more, they regularly achieve good marks that confirm
their self-efficacy, and they also receive recognition
and supportive guidance at home. For children who
come from a home that has little cultural capital, on
the other hand, the spiral generally works the oppo-
site way: a lack of familiarity with the language of
education makes it more difficult for them to find
their bearings, they are more quickly classified as
less gifted, less is demanded of them, they have less
confidence in themselves and achieve poorer grades.
According to the “teacher expectation effect” hypoth-
esis (Brophy/Good 1976: 64f.), for which is difficult to
identify monocausal proof but which has frequently
been described as empirically plausible, children of
whom little is expected actually perform less well
because high expectations are motivating and em-
powering while low expectations work to frustrate
and disempower. This makes it especially important
to ensure perceptions of the classroom take habitus
into account, as it helps teachers to see children’s
learning free of predefined notions of normality (cf.
Peterlini 2019). Vignettes enable us to perceive chil-
dren in a new way and to escape the habitus trap.

PERCEPTION

The rapid categorisation of situations and children along
familiar lines into ready-made pigeonholes is often both
necessary and helpful when dealing with complexity and
diversity. What gets lost in the process, though, are the
ambiguities inherent in such categorisations, the possibil-
ity that children and adolescents - just like adults — could
be one thing and yet at the same time, at least potentially,
another thing completely. This obscures the view of the
capabilities that lie on either side of first and usually
stubbornly durable impressions, on either side of rapid,
definite, attributions and diagnoses, as illustrated by the
example of Oskar at the start of this chapter.

When phenomenological vignette research uses the term
“lernseits” (from the point of view of the learning) (Schratz
2009), it is precisely the areas outside of the established
category that are being referred to - what happens en
route to greater or lesser success. If we focus only on
the result, i.e. the words that Oskar is required to write,
we lose sight of the route he takes. The things that hin-
der and prevent him, but perhaps also what his potential
might be, are only apparent if we look at the situation from
the point of view of the learning. Paying particular atten-
tion to what is happening, to the process, makes it pos-
sible to assess children and young people not solely by
their results, which may often display shortcomings, but
to perceive them through their actions.

"Prefabricated values systems view the contribution of
children’s world views as merely deficient and thus dis-
count them. Phenomenological analysis of the processes
of education and teaching sees their purpose as residing
notin their ends, i.e. the authoritativeness of the goals they
set themselves, but in the actions that comprise them.”
(Meyer-Drawe 1987: 71)
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Perceiving a child simply means taking a step back and
pausing before the evaluated outcome - Oskar has only
written five words - leads to the judgement, that some-
thing has yet again gone wrong, a judgement that dis-
tresses teacher and child in equal measure. Perception
means consciously withholding this judgement, bracket-
ing it for the time being, as the founder of 20th century
phenomenology, Edmund Husserl, required every cogni-
tive process to do: to avoid deciding immediately what
something is, but instead looking at how it appears to us,
how it reveals itself to us when we look, listen and feel.
This is precisely what work with vignettes attempts to do.

Field report: Aha effects from the point
of view of learning on supposed reality

mple from a course of study: trainee teachers, who
are already working as practitioners, are asked to behave
not as someone taking action in particular situations but
as someone who is perceiving what is going on. They can
simply sit down and let themselves become interested in
or touched - affected — by whatever draws their attention.
What is revealed to them, what strikes them? As explained
in more detail in the chapter on vignettes, this is noted
down in shorthand and then consolidated into vignettes.

These short descriptions do not have to be perfect. The
key thing is that, as far as possible, no interpretation is
offered and no context ist provided about the child, such
as a diagnosis or a report of past behaviour. These raw
vignettes are read aloud by the students in the seminar.
The other students get involved, reporting back on the ef-
fect the description is having on them, what associations
it is triggering. They then try to understand it together, bit
by bit, and to reflect on how teachers might behave. The
interesting thing is that, even when understandings miss
the lived reality of the child in question and might even
be inaccurate, the authors of the vignette often derive the
greatest benefit from their misunderstandings. They get
new perpectives on their own situation, outside of their
accustomed patterns of understanding, going beyond
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their entrenched contextualisations, and ingrained per-
ceptions. The knowledge about the child that these edu-
cators have from many hours of classroom experience
can stand in the way of other perspectives that may not
themselves be correct, but that open up other options in
terms of their understanding and their actions. How is this
possible? Those who know nothing about the child and his
or her individual, potentially problematic, day-to-day life
are able to look outside of established systems of think-
ing and thus expand the range of potential understand-
ings and the options for action. This does not refute what
the educators who are directly involved know about the
child and how they experience the child, but it expands,
stimulates and refines their view of the situation.

(Hans Karl Peterlini)

Vignette research sensitises and refines teachers’ percep-
tions. It awakens the visual sense and trains the eye to
see what might otherwise escape it, the unfamiliar nu-
ances and hues. To take the colour red as an example, we
all have an idea of what red is. But if we take a closer look
at how red appears in the world we live in, a vast range
shades of appear, many different meanings emerge, from
love to danger to tragedy; from the delicate petal of a rose
to the sticky blood that flows when we cut our finger. Eve-
ry child is more than what we believe we know of it, and
this applies to every teaching and learning situation, too.
In order to be able to perceive this overlooked potential, in
order to expand our view, we have to stop and look around
us, look again, and learn to perceive with our senses.

PERCEPTION



Two vignettes from school
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Vignette: Hannelore, Mrs Hunter

Mrs Hunter is again explaining the difference
between ‘leave’ and ‘live’, as she did in the previous
day’s English lesson. This time she is focusing on
pronunciation. In the back row, Hannelore is playing
with a rubber band. Mrs Hunter sees it and asks:
“What's that, chewing gum?” “No”, says Hannelore
sheepishly and pushes the band away from her. Sud-
denly Mrs Hunter calls out, “Pick it up again!” Han-
nelore looks at her surprised, picks up the band and
looks back at Mrs Hunter. She now slowly pulls an
invisible, imaginary rubber band wide apart between
your turn!” She looks at Hannelore en-couragingly.
Hannelore laughs sheepishly, pulls her band apart
and repeats, “Liiiiv". Mrs Hunter nods approvingly.
“And now live!” Hannelore lets go of the tape and
repeats, “Live!” The boy next to Hannelore grabs the
band, stretches it and lets it go with a whooshing
“live”. Mrs Hunter praises him. “Exactly!” As several
students pull out rubber bands, she shouts, “No,
stop it! No chance!” The pupils laugh. (Baur/Peterlini
2016: 77)
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Vignette: Felina, Frederik, Filippa, Mrs Frick

L]

The German teacher, Mrs Frick, stands at the black-
board and asks the pupils about tenses. “How many
tenses are there? Or Frederik, how do we recognise
the infinitive?” Felina has her German folder with

the rules about the tenses lying open on the table in
front of her. She blows at her hair, then takes a few
strands of hair in her hand and twists them together.
Then she turns to Mrs Frick, unwinding the strands of
hair only to twist them again immediately, answering
a question from the teacher. She puts up her hand a
few times. When she isn’t called on, she lets it sink
back down onto the table. “Why do we have auxiliary
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verbs?” Mrs Frick now wants to know. Again Felina
puts up her hand and is called on. “Because they help
us to tell time,” she explains with a serious expres-
sion. The teacher looks at Felina uncomprehendingly
and immediately turns to the next pupil. “What do | do
with the two auxiliary verbs when I'm using ‘to be’ and
‘to have'?” Felina continues to run her fingers through
her hair, twisting it into a strand to the right and then
to the left. She stops twisting with one hand, and with
the other she twists in another strand of hair. She
puts up her free hand, brings it part way back down,
stays motionless, then lowers her hand all the way
down and whispers to her neighbour, Filippa. She
closes the folder with the tenses violently and props
her head on her hand. (Baur/Peterlini 2016: 107f.)
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Magical and gifted moments - Reading
the vignette

In both vignettes we see pupils playing with something
in class — Hannelore with a rubber band, Felina with her
hair. In the first vignette, the teacher's gaze falls on the
girl in the back row; she speaks to her and asks what she
is playing with, assuming it is a piece of chewing gum.
Such moments can lead to the exposure of behaviour or a
reprimand, but Mrs Hunter recognises the magic in the
moment when she sees that it is a rubber band. In this
way, Hannelore's distraction becomes a part of the lesson,
not only highlighting the difference between ‘leave’ and
‘live’, but also bringing a moment of fun to the lesson. In
the second vignette, Felina answers the teacher in a way
that apparently leaves her perplexed: auxiliary verbs are
important, Felina explains, because they help us to recog-
nise time. Mrs Frick leaves the surprising answer hanging
with an uncomprehending look, and does not react to it.

Felina's answer was obviously a surprise to the teacher
because it was not on her expected list of answers. Felina
begins to play with her hair again. Pausing at this irritat-
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ing moment might also have led the teacher to uncover
a pearl in the strange answer. If we listen closely, Felina
offers a pragmatic approach to the question of what aux-
iliary verbs are used for, because they obviously make
it easier for Felina to recognise which tense a sentence
is in. For example, when a sentence reads, ‘I have seen
something”, then the auxiliary word “have” indicates that
this is a sentence in the perfect tense. At the same time,
Felina's pragmatic answer circumvents the teacher's
question of why we have auxiliary verbs, which is prob-

Questions for reflection
What do you notice when reading the vignettes?

Which scenes or moments particularly appeal to you?

What exactly do you think it was about it that affected you?

What guided and influenced your perception, what drew you in?

Have you experienced similar situations elsewhere? Do the vignettes remind you of similar situations?
Would you want to change something about this scene if you could?

Are you focusing on an individual in one of the two vignettes who was less important to you when you

lematic because it implies causality, as if the verbs had
actually been invented for a very specific purpose. This
moment of incomprehension thus contains a moment of
learning, which goes unperceived and is therefore over-
ruled, where a pupil has for once managed to extract a
simpler meaning from the difficult constructions of the
German language. Learning happened in an unexpected
place, but it was not perceived.

Author: Hans Karl Peterlini

first read it? How do you perceive this individual after rereading?
° How do you think the girls are perceived by the teachers? What might be an alternative perception of them?
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Exercise in perception: Art in and with everyday objects - “Look at this (differently)!”

T don't kvnow about vou,
but once T've got used +o
seeing something one way,
T cav't see it any other

way.

1,
@ WA oIl

Although routines promise us security, in our everyday
(working) lives we are caught up in the automatisms of
our accustomed perceptions and actions. Encountering
art, however, can often break these down and open up
new and unfamiliar perspectives. Art promotes aesthetic
experiences and repeated moments of disruption that
make us pay attention. Its diversity of guises allows us to
refine our perception.

Aesthetic experience and perception

In everyday language, aesthetics are often confined
to what is considered “beautiful”. Going beyond this,
however, aesthetics in fact relate to all perceptible
phenomena and are rooted in all forms of percep-
tion (cf. Welsch 1998: 9f.). Etymologically, the con-
cept of the aesthetic derives from the Greek aisthesis
(sensual perception) and includes an understanding
of a purposefully sensuous perception of the world
(cf. Schirmann 2015: 60; Kleimann 2002: 10).

PERCEPTION

s, it's like those

ambiguous images, T can

only ever see the duck ...
But it helps if you turn
the picture around.

Alexander Gottlieb Baumgarten's Aesthetica, written
asearlyas1750,proposedacognitionbasedinthesens-
es to go alongside rational and conceptual knowledge
(cf. Baumgarten 2007), establishing Aesthetics as
an academic discipline. He thus provides the basis
He thus provides the basis for a form of cognition
“in which the object has not yet evaporated into the
abstractness of a fixed conception of rationality”
(Brandstatter 2012: 179). Aesthetic experience is
linked to and has its origins in the sensuousness of
perception, and remains and remains connected with
it. As an experience, it is particularly particularly in-
tense and engaging: “You see more than you have
seen before, hear more than you have heard before.
You touch, feel taste and smell more than you used to
touch, feel taste and smell before you had an aesthet-
ic experience.” (Laner 2018: 15) The object of atten-
tion here is not only that which is perceived, but also
the perceiver and the process of perception itself (cf.
Brandstatter 2012: 175). Perception thus becomes

* v
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a subject for discussion: the “perception of percep-
tions, the breaking of conventions of perception
and the search for alternative potential perceptions”
(Schiirmann 2015: 63). In addition to intensifying and
enhancing perception, the processes of aesthetic ex-
perience are also characterised by “structural nega-
tivity” (cf. Kleimann 2002: 26), i.e. by breaking up and
disrupting the familiar. Aesthetic experiences con-
sequently change our perceptions and enable us to
perceive more consciously.

The potential of art

“The exciting thing about a work of art is its ambiguity. It
can be approached from different and above all unexpect-
ed perspectives. Each perspective gives rise to different
associations that can surprise even the artist [..]." (Am-
mann 2007: 9)

Art is multifaceted. We encounter it in a variety of forms,
sizes, materials, colours, smells and sounds. It provokes us
to look more closely, empathise, listen, touch and explore.
This is central to working with vignettes and requires dif-
ferentiated perception (cf. Agostini/Bube 2021a: 74). Works
of art are ambiguous and allow for different, if not arbitrary,
readings. Engaging with and experiencing ambivalence and
ambiguity is just as crucial for work with vignettes - espe-
cially vignette readings (see vignettes chapter). The experi-
ences of diversity, ambiguity and sometimes strangeness
that can be gained through encountering art can also height-
en the awareness of individuals in educational contexts, ena-
bling them to perceive and reflect on the ambiguity inherent
in what they assume to be familiar situations in order to ap-
proach them in a new way (cf. Agostini/Bube 2021b).

* F e
*

29 [ProLerne

I
[ =

*

Field report: Heightening perception
through ‘Nah am Werk’ (‘Close
to the Work’)

mmple of how awareness can be heightened and per-
ception differentiated in this way is the art education con-
cept of ‘Close t the Work' that offers workshops for, which
student teachers in a range of museums (cf. Bube 2018).
These give students the opportunity to focus specifically
on what they see, hear and feel when they encounter art,
and to remain open to experiences of the incomprehensi-
ble and the strange. The art education concept ‘Close to
the Work' foregrounds perception and experience and aims
to enable people to perceive works of visual art through
their physical appearance and their impact on the senses.
In contrast to traditional guided tours of museums, the
focus is on the aesthetic experience of viewing the origi-
nal works and reciprocal exchange between perceivers
and the various objects of perception. There is explicitly
no requirement for prior knowledge about individual art-
ists or historical contexts. Background information is
only introduced later in the discussion, to ensure view-
ers’ own perceptions are not closed down prematurely
and to confirm, expand or question works’ frames of
reference from another perspective. First, the students
are asked to record their personal reactions and im-
pressions, to describe the impact of the works on them
along with the associations they raise. Group discussion
then adds to these and enables participants to compare
notes. Heightened awareness of what reveals itself and
productive engagement with the unfamiliar, generat-
ing unexpected interpretations and connections, can be
transferred to educational practice to promote the per-
ception of and reflection on useful learning opportunities.
After a perception-focused encounter with works of art
in the Albertina Museum in Vienna, for instance, a stu-
dent teacher observed, “The museum visit ‘intensified’
my perception, because it introduced me to a new way
of looking at things. The experience of simply engaging
with my own impressions, without any prior knowledge or
particular expectations, and taking the time to appraise
something more closely, will have an impact on how |
perceive things in the future." (Agostini/Bube 2021a: 80)

(Agnes Bube)
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Since the processes of aesthetic education are difficult
to grasp and cannot be instrumentalised in a generalised
way, they require specific approaches to visualisation and
analysis, unlike standardised processes. Vignettes enable
teachers to reflect on personal learning and educational
processes in relation to art. By promoting openness and
allowing for perspectivity, they are particularly effective at
enabling the profusion, complexity and the dynamics of
experience to be perceived via, through and by means of
art (cf. Bube 2020: 162).

Vignette: Maraika and ‘Der Pfau’ (The Peacock)
by Nataliya Goncharova

The group of 14 students, led by Mrs Hennah and
the research assistant, walk quickly through the
Batliner Collection exhibition rooms at the Albertina
museum in Vienna, getting an initial overview. Mrs
Hennah points out the five individual works that

she has decided in advance she wants the students
to engage with in detail over the next three hours.
Maraika and the researcher bring up the rear of the
group. Maraika stops unexpectedly and remains
rooted to the spot. As if drawn by a mysterious
force, she gazes to the left, at a 1912 picture by
Nataliya Goncharova entitled ‘Der Pfau’. The size of
the picture and its colours, bright yellows, oranges,
reds and violets, make it stand out from the other
pictures on the wall. Maraika's eyes widen, her mouth
opens slightly. It seems as if Maraika herself is being
illuminated by the picture. Maraika turns to face the
researcher. A soft sound escapes from her mouth.
“Wow,” she laughs softly, somewhat taken aback.
(Agostini/ Bube 2021a: 81)
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Being affected - Reading the vignette
from the museum

In order to perceive what is different and new as differ-
ent and new, we have to have experiences that go beyond
what we are used to (cf. Agostini/Bube 2021a: 86). In the
vignette, the student Maraika has an unexpected moment
of awareness. Her encounter with the work ‘Der Pfau’ is
challenging, stimulating and compelling, and confounds
her expectations. This is an example of the involvement
of the senses. If we view learning processes as experi-
ential, then it is the experiences of the unfamiliar and of
what becomes unfamiliar, moments of amazement and
the breaking of routines that are particularly relevant (cf.
Meyer-Drawe 2008; Rumpf 2008). Curiosity, uncertainty
and a heightened awareness of what reveals itself allow
space for the unexpected and for divergence from prior
assumptions. How can this benefit educational practice?

Questions for reflection

What do you perceive?
How does that reveal itself to you?

to alienate yourself from different things/fragments.
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When you look at the pictures below, what do you see?

Could learners have similar experiences outside of the mu-
seum? What other ways are there to trial an open, attentive
attitude and to train our own perception skills?

When everyday objects are combined with each other in a
playful and/or unusual way, new perspectives and connec-
tions are created that go beyond functionality. The experi-
ence of perceiving one’s environment in a new and differ-
ent way can also lead individuals to take a different view
of teaching and learning, of learners and teachers and of
educational environments. In order to become aware of
(educational) processes and alternative options (action)
in pedagogical practice, it makes sense to draw back oc-
casionally from the familiar and from what we perceive
as safe. In this respect, art can serve both as an object of
perception and as a way of heightening perception:

“When we engage with aesthetic phenomena, we learn
to deal with plurality, heterogeneity and contradic-
tions.” (Brandstatter 2012: 179)

Authors: Agnes Bube, Dennis Improda

To what extent is your usual perception confounded here? Does something irritate you? If so, what?
Approach everyday objects in a different way. Try to create your own unusual groups of objects and/or

Fotos: © A. Bube/D. Improda
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T know what you mean, that happens to me
+o0. Sometimes when T read Vignettes T get

/ Hmm, when I read some
Vignettes T have to laugh,
but others make me angry

gooselbumps or they make my hair stand on end.
Often T dont know why until T realise that

. TI'm feeling compassion for someone. T believe
and others, well ... they just f 9 i f

+his is what phenomenologists mean by the
leave me cold. . )
corporeal. But IT'm still vot gquite sure what

that is exactly.
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Vignette: Fred, an equation and Mrs Giese

It's Fred's turn to solve an equation on the black- OL—J Lo M
board. 3.5+x=16.34. Smiling broadly, he writes an
oblique stroke next to the 16.34 and -5 next to that.
Underneath he writes x=11.34. “How do you get that,’
Mrs Giese snaps at him. “Minus five," the pupil an-
swers without hesitation. “But it says 3.5,” Mrs Giese
points out, whereupon Fred quietly corrects himself,
his smile fading. “Oh, | see, 13.29." Mrs Giese lets
her head drop, shakes it, snorts and instructs Fred,
“Write one below the other. A line and ...take it away.”
Fred turns back to the blackboard, his smile now
fixed, pauses, turns back to Mrs Giese and looks at
her questioningly. “Yes, how do you take it away?”
she asks curtly. Fred turns to the blackboard with a
strangely fixed smile and does the calculation. The
class begins to murmur, rustling papers and rum-
maging through pencil cases while Mrs Giese tells
Fred what to calculate and write down. Finally, Fred
turns from the blackboard to Mrs Giese and whispers
hesitantly, “12.84." “Yes, 12.84, then please write that
down,” says the teacher, letting her head drop back
and looking up at the ceiling. Fred writes the result
on the board before returning to his place with his
gaze fixed on his seat and a smile plastered on his
face. (Mian 2019: 230)

Did you feel anything when you read this vignette? Pity,
discomfort, approval, disapproval? When you felt it,
could you name the sensation right away? Did you reflect
while you were reading or did you let yourself be drawn
into the action?

Merleau-Ponty (1966) shows that we respond to our sur-
roundings, what happens and what we encounter before
we are able to grasp it mentally or linguistically. Before
we can put a name to what the vignette triggers in us, for
example, we feel something. This sensation, which we are
not yet able to identify in detail or put into words, comes
over us — a diffuse sensation, increasing in intensity, or
perhaps in the form of goose bumps - before we are con-
sciously aware of it. If we are irritated by what happens to
us, if it is outside of what we know and we cannot grasp it
because it invalidates our previous assumptions, it consti-
tutes a pathic experience as defined by Bernhard Walden-
fels (2006), an affect that can bring about an experience.
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Pathos (Widerfahrnis) - a brief
description

“Something [becomes] visible, audible, palpable by
occurring to us, striking us, attracting us, repelling us,
eluding our knowledge and evading our will, without
any of this being attributable to a subject who is its
author or the channel for action. [...] I call everything
that falls to us or happens to us pathos or Wider-
fahrnis (affect).” (Waldenfels 2004: 39f.) Pathos is
something out of the ordinary, something that stands
out from what is “orderly” or usual, and that happens
without me triggering it. Nevertheless, it is | who ex-
perience it, because my body opens me up to my sur-
roundings and explodes my previous experience and
arrangements, revealing itself to me as something
extra-ordinary.

In phenomenology, pathos (Widerfahrnis), being affected
by the world and by others, events and experiences, are
closely related to the concept of corporeality. In Husserl's
work and its development by Merleau-Ponty, the experienc-
ing body (Leib) is an attempt to think of body and mind not
as separate, but as interconnected (Peterlini 2020: 130).
Thus, although we can have a body, as the popular concep-
tion has it, as human beings we cannot be split into body
and mind or feeling and reason: ‘I am my body.” (Merleau-
Ponty 2004: 181) It is through the body that human beings
experience the world, through the body that the world hap-
pens to them, an ‘entanglement of mental and physical
experience” (Meyer-Drawe 2000: 55). According to Walden-
fels, the experiencing body (Leib) can also be thought of as
an “ensouled physicality” (Korper) (Waldenfels 2004: 14) in
which rationality and emotions are inseparable. The experi-
encing body goes beyond and transcends the physical body
by being able to sense and express feelings, fears, hopes
and demands.

"My body is not simply one object among all the other ob-
jects, one complex of sensory qualities among others, it is
an object empathic to all other objects, giving all sounds
their resonance, resonating with all colours, giving all
words their original meaning by the way in which it receives
them.” (Merleau-Ponty 1966: 276)

BODY

In this context, Bernhard Waldenfels (2000: 14) aligns
himself with Husserl and Merleau-Ponty, speaking of the
different ways the body presents itself: On the one hand, it
is a physical thing that seems to be in the world like other
things and has a certain weight, certain dimensions, etc.;
on the other hand, it is a medium for our perceptions and
emotions, for example. This calls into question the distinc-
tion drawn by philosopher René Descartes between mind
(res cogitans) and body (res extensa), that still shapes
our thinking today. It split the human being into a being
whose mind (thinking) and body are separate. As a result,
‘we have transformed ourselves into mere thinkers, who
transform some things into pure thought, and ultimately
all the others into the unthinkable” as Kate Meyer-Drawe
says, picking up on one of Maurice Merleau-Ponty's ideas
and highlighting the long development of ideas that cul-
minates in us seeing ourselves as constructing the world
and viewing our brains as the sole location of its meaning
(cf. Meyer-Drawe 1999: 330). Phenomenology transcends
this dualism and attempts to redefine the physical body
as an experiencing body that presents itself in differ-
ent ways. As experiencing beings, we move through the
world, perceive other people, animals, plants, things and
events, and we feel and empathise with what we perceive.
We are therefore not only insentient bodies among other
bodies, but are in constant dialogue with everything that
surrounds us, absorbing influences, but also exerting in-
fluence ourselves.

"At this point we must reject the prejudice that makes love,
hatred or anger [for example] ‘inner realities’ that are only
accessible to the one who experiences them as the only wit-
ness. Anger, shame, hatred, love are not psychic facts hid-
den in the deepest level of consciousness of the other, they
are externally visible behaviours or styles of behaviour. They
are on that face or in those gestures and not hidden behind
them.” (Merleau-Ponty 2000: 72)

The language of the body - Reading the
vignette

Our corporeality means we are sensitive to the body’s
communications, such as gestures, facial expressions,
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manner of speaking, gait, like those we perhaps felt in our
own bodies when we read the vignette at the beginning of
this chapter. As corporeal beings ourselves, we are able
to interpret the language of Mrs Giese's and Fred's bod-
ies. Let's focus on Fred: his broad smile at the beginning
of the vignette and his prompt response to Mrs Giese's
question can be read as his certainty that he has solved
the equation correctly. In the course of the vignette, the
certainty undergoes a change. His smile changes from
broad to fading and finally to fixed, until it finishes by
seeming as if it is pasted on to his face. It is his smile, his
whisper, his hesitation, his gaze - in short: his body - that,
responding to an unexpected event, expresses itself to his
classmates, the teacher, and also to the vignette writer
and readers, prompting them to perceive it in a particular
way. Even though Fred seems to be trying to save face,
his face also communicates despite this intention. The
language of the body evades rational control; we cannot
command everything. Although Fred's smile never leaves
his face, its nature changes - this expression of the body
enables us to sense how Fred might be feeling. We cannot
know whether Fred really is having the experience we are
having alongside him. What is important, therefore, is not
what Fred really feels, or what is "behind” his story, but
what the vignette enables us to experience through the
physical response it provokes, what this example enables
us to learn about teaching and learning. The vignette can
be read in different ways; it will be understood differently
depending on individuals’ prior experiences, knowledge,
interpretive proclivities, and their implicit and explicit the-
oretical points of reference. Readings - see the vignette
chapter - offer potential meanings.

How do you experience Fred's experience? How does the
teacher appear to you? How did the experience affect
others around you? Did it trigger anything else?

Field report: Exercises to
decentralise perception - from my world
to the world of others

Maria, a colleague at work, and | were leafing through
a collection of vignettes when her eyes settled on the
vignette Yanis and the others. She started reading and |
read along, even though | was already familiar with it:
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Vignette: Yanis and the others

In the German lesson, the pupils are supposed to be
working in small groups to retell a legend. Yanis is
working with Marina, Daniel and Tim in the corridor
outside the classroom, as instructed to by their
German teacher, Mrs Menge. After a quarter of an
hour, however, he comes quickly into the classroom,
stops for a moment, looks around until he spots Mrs
Menge among the whispering groups, and hurries
purposefully towards her. “Can | work alone, please? |
don’t want to work with the others,” he bursts out. As
he speaks one of his hands fiddles with the fingers of
the other while he looks directly at Mrs Menge. For her
part, Mrs Menge knits her brows and inquires seri-
ously: “Why don’t you want to work with the others?”
Without hesitation, but more slowly and his gaze
wandering towards the floor, Yanis replies: “I can do it
better on my own.” Mrs Menge’s brows relax, the cor-
ner of her mouth lifting on one side. Her gaze wanders
over Yanis" head and fixes on an invisible spot for a
few seconds. The boy, on the other hand, looks back
at the teacher again and does not take his eyes off her
face. Finally, Mrs Menge looks at Yanis again, touches
him briefly on the shoulder and says: “Let’s go and see
the others.” They leave the classroom together. (Mian
2019: 193f)

Once | had finished reading, | shook my head and said that
the vignette described an everyday school situation, which
| had experienced many times in the classroom. | would
always have reacted like Mrs Menge, which is why the vi-
gnette didn't say much to me: | didn't understand what had
affected the vignette writer or what she was talking about
or what “co-experiential experience” (Peterlini 2016: 11)
they were intending to present. Maria, however, reacted
with amazement and explained that she, on the contrary,
was fascinated by this vignette because it described a sit-
uation that was not part of her teaching routine; she was
very impressed by the teacher's behaviour. We talked for
a long time, exchanging ideas about co-operative learning
and about competing pupils in the school, about Frobel
and Pestalozzi, about the role of the teacher and about
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roles during group work, our experiences in the classroom
and the experiences of our pupils: Should group work be
highly structured? Should differentiated forms of social
learning challenge our traditional role? Should group work
promote problem-solving and thus strengthen team work-
ing skills? When do we need to provide and schedule op-
portunities for individual work? Are we paying too much or
too little attention to students’ needs? How and when are
we particularly attentive? What is our perspective on the
interplay of learning and teaching? What is our experience
of teaching? After our discussion, everyone summarised
the new insights they had gained and wrote them down.

By way of example, | summarise Maria's thoughts below:
| am very structured and organise group activities with
great precision and care. | don't like to take suggestions
from the students after the group work has started. This
vignette was something of a slap in the face for my ap-
proach. | saw how determined the child was. | heard his
quick steps coming towards the teacher and | sensed that
they expressed a strong and overwhelming intention. The
brisk steps embodied his wish and desire to be allowed to
work on his own, to be able to do his best. The hand that
was fiddling with the fingers of the other hand communi-
cated how tense and agitated he was, but also his deter-
mination. His gaze, seeking and attracting the teacher’s
attention, signalled the seriousness and importance of his
request. The teacher felt it; she picked up on the vibra-
tions. Even though she barely touched him on the shoul-
der, it seems to me that the gesture welcomed him and
acknowledged his request. | have this image of the two of
them in my head, moving ‘in the same direction’, although
| still don't know how the teacher ultimately responded to
his request. My attention is usually completely focused
on the tasks, on the project to be completed. This means
| primarily pay attention to the words that are spoken. In
this case, a series of body movements, minimal gestures
and glances gave me a different approach, enabling me to
truly appreciate the physicality of the situation, the facial
expressions, the glances. This is an aspect | neglect and
of which | am too little aware.

(Cinzia Zadra)

BODY

Our perceptions are embedded in and co-determined
by our bodily experiences, as it is also evident in the re-
port. Seeing is seeing from somewhere, from my body,
which enables or disables a point of view, a perspective
(Merleau-Ponty 1962: 67). How | perceive something, in
this case in the vignette, depends on my previous experi-
ence. Field reports enable us to understand how differ-
ently vignettes can be read. What was initially inconse-
quential for Cinzia Zadra had a big impact on Maria. We
always read vignettes — just as we read actual situations
- on the basis of our own experiences. The subsequent
exchange with Maria also enabled Cinzia to trace which of
the expressions of Yanis' body had communicated directly
with Maria.

We are sentient beings and we often show our feelings
without being aware of it. When we scream or whisper,
whether we slump, let our shoulders sag or stand to at-
tention, when we laugh or smile from ear to ear, when we
glance at people - our bodies are expressing themselves.
How another person perceives these communications is
not up to us alone, but also that other person, whose body,
whose directionality, perceives them as something (for
example, as anger, embarrassment, sadness, obedience,
joy, etc.).

The fact that our body says more about us than we may be
aware of can be illustrated through the example of the ex-
perience of fear. Even if we try to suppress our fear, others
can sense it through our physical connectedness and their
own previous experiences. Our bodies express fear before
we are aware of it. The same is true of the blush that can
suddenly cover our face when we feel embarrassed. As
Gabriel Marcel, drawing on Merleau-Ponty, puts it: | have a
body, | am a body (cf. Marcel 1986).

Authors: Stephanie Mian, Cinzia Zadra
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Questions for reflection

What other bodily articulations can you perceive in the vignette given at the beginning?
What do these articulations tell you about those involved?

What effect/resonance do the respective articulations create in your readings?

What do you think is the experience of those involved?

Have you gone through similar experiences yourself?

How do you perceive those involved? How could you perceive them differently?

© © © 0 0 0 0 0000 000000000000 00000000000 000000000000 00000000000 0000000000000 000000000 o
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VIGNETTE

The vignette as a tool for reflection

Every now and thew T'd really like
to be able +o just stop +ime in class
so that T can think about how +o
handle tricky situations in peace.

vdJLﬂDJ\—D

What are vignettes used for
(in educational practice)?

Work with vignettes attempts to raise awareness of the
importance of mindfulness and attentiveness in teaching,
which, as has already been highlighted, is an activity that can
also give rise to irritation and uncertainty. This enables teach-
ers to adjust their practice to recognise unexpected skills and
competences that pupils may have but that have not been
taught in the classroom, and that teachers may previously
have overlooked. More in-depth consideration of seemingly
everyday situations, such as interruptions to teaching that
have previously been seen as disruptive, can give teachers
a new perspective on children and young people and how
they behave. In this context, professionalism is less about
continuous, goal-oriented progress, and more about pausing
and stepping back in order to consider situations more sen-
sitively and, where necessary, to reflect and learn. Against
this backdrop, the art of education becomes a professional
response to the multi-layered needs of pupils, a response
that necessitates and fosters understanding, awareness and
attentiveness on the part of educators (cf. Agostini 2020a).
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Ves, that would be useful, Most of
the time, if you want everyday life
in the classroom to run simoothly,
you have to react quickly and
ideally confidently. There’s often
not much time to reflect on

what’s going on.
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What is a vignette?

A vignette is a condensed description of a selected scene
(cf. Meyer-Drawe 2012) that acts as an example, allow-
ing a general sense of a specific situation. However, as
well as enabling us to learn about the specific situation
described, vignettes also facilitate learning that goes
beyond it. As well as promoting a more nuanced percep-
tion of educational experiences and reflection on them,
vignettes also raise awareness of teachers’ practices.
They therefore go beyond the collection of experiences
and the generation of knowledge, acting as instruments
of training and development (cf. Agostini 2020b; Symeo-
nidis/Papadopoulou 2020), e.g. in the context of peer
observation or as tools for the improvement of teaching
and the development of schools. Vignettes arise from the
co-experiental experience of their writers, the assumption
being that experiences can be shared. Experiences can be
shared when vignette authors have experiences relating
to the experiences of participants in a given situation (cf.
Agostini 2020b).
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Vignette: Nicole and the 12 Apostles - and Patrick

The Religious education teacher, Mrs Jakob, dis-
tributes handouts and explains the assignment. “In
this word search are hidden the names of the twelve
apostles. Mark them in colour and then write them
on the lines next to the grid.” With the handout in
front of her, Nicole has just picked up her fountain
pen when Mrs Jakob's voice rings out, “Please write
in pencil so that you can rub out anything you need
to.” Nicole immediately but unhurriedly puts the
fountain pen aside and begins to write the names of
four apostles neatly on the blank lines without sift-
ing through the word search. The tip of her tongue
moves up and down at the corner of her mouth,
which is slightly open. She then writes the rest of
the names a little more slowly, hesitantly, continu-
ally consulting the word search, on the blank lines.
When she has written down all twelve names on the
empty lines, she takes pencils in various colours and
colours in the rows with the apostles’ names. Once
she colours beyond the edge of the grid. Her tongue
stops moving briefly as she immediately grabs

her eraser after the mishap and erases the small
stroke of errant colour. As she puts the eraser aside,
her gaze falls on a row of letters she has already
coloured in. She picks up the same colour again,

her tongue once more finding its way to the corner
of the mouth. Once again, she colours in this row of
letters, so that all the rows are coloured in with equal
the same intensity. Finally, Mrs Jakob’s voice rings
out, “When you've finished, swap with your partner!”
Nicole turns her sheet sideways so that Patrick, who
promptly leans towards her, can read it more easily.
He looks, colours, looks, and colours. Nicole, on the
other hand, bends low over her page and colours
without blocking Patrick’s view. Her mouth is slightly
open, and every now and then she draws her brows
together while she erases the names of the apostles
she has noted in pencil, rewriting them with her foun-
tain pen. After she has finished, she glances at Pat-
rick’s sheet; he has now also located and coloured in
all the names. With one last look at Patrick’s sheet,
she begins to put away her pens and pencils.

(Mian 2019: 212)

VIGNETTE

Learning and educational practice -
vignette reading

The vignette, an example from an upper secondary school,
depicts a situation that arises every day in schools. In this
example, the pupils have to complete a task with the help
of a worksheet and then discuss it in pairs. In the process,
the two children seem to find their own ways of learning
- deviating from the teacher’s precise instructions. What
is happening here? Is learning taking place? How and
in what way does it manifest itself? And what does this
mean for my own educational practice?

Field report: From learning as the avoid-
ance of mistakes to learning as
experimenting, trying things out and
discoyering

During the Easter holidays, | invited two colleagues from
my school to a no-commitment online vignette reading
group. One colleague teaches languages, the other teach-
es practical and creative subjects, and we ranged from
young teachers to experienced educators. | myself was
the only one who had been aware of phenomenological
vignettes prior to that point, and even during our hour-long
session | did not acquaint my colleagues with the theory
behind these little narrative tools. | didn't need to, be-
cause we were focused solely on sharing our perceptions,
thoughts and experiences. To get things moving, | shared
the “Nicole and the 12 Apostles - and Patrick” vignette
presented above, reading it out, and after allowing a brief
moment of silence to enable them to process the content,
| asked, “What irritates us here? What do we notice?"

My colleagues swiftly intervened, stating that Nicole had
not completed the assignment in line with the Mrs Jakob's
precise instructions and that Patrick's approach did not
address the assignment either, since he had only copied
from Nicole. We all also thought that the two had not
compared notes as instructed, either. So the three of us
agreed on the initial diagnosis. However, our readings of
the behaviour of the two pupils differed radically: while
| saw Nicole as a good girl who enjoyed colouring, my
colleagues perceived her as an ambitious, almost drilled
child, whose need was first and foremost to produce a
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perfect sheet of paper that would achieve a good grade. In
Patrick’s case, too, our views could hardly have been more
different. The three of us saw three different children: a
Patrick, who was too lazy to think for himself when com-
pleting the task, a Patrick, who, due to a reading difficulty,
was unable to identify words in a wordsearch, and a Pat-
rick, who was insecure and afraid of making mistakes, and
therefore preferred to wait for the correct solution so he
didn't mess up his paper and maybe even his grade on top
of that. Arising out of our very individual prior experiences
as teachers, former pupils and parents, our diversity of
viewpoints led to a fruitful discussion in which, in addition
to generating new ideas for methods to promote learning
in schools and having a stress-busting exchange about
situations we had experienced, we unearthed areas of ten-
sion of which we had not previously been actively aware.
We came to realise, for example, that many schools er-
roneously operate on the basis of a culture of mistakes,
as my colleague aptly named the phenomenon, which
hinders successful learning at school and, above all, im-
pedes the joy of discovery. We agreed that “learning to

learn from mistakes”, which is so important in life, hardly
ever forms part of our lesson plans. This was the result,
we surmised, of another phenomenon: We played a dual
role, of teacher and of examiner, and from the students’
point of view, the priority was not to make mistakes in
front of us. If teachers could devote themselves entirely
to their work with pupils, with assessment being placed
in the hands of external parties, as per our idea, the focus
would be on preparing, supporting and encouraging the
children and young people. This would enable both sides
to pull together to reach a common goal. This is just one
of the many ideas that arose from our vignette reading
group, but it also raises the question of what benefit my
colleagues and | will be able to derive from our productive
meeting, since we are not able to break free of our institu-
tionally determined dual roles, for example. However, we
all agreed that the change of perspective the vignette had
facilitated not only offered an exciting diversity of experi-
ence, but also strengthened our professionalisation, our
self-awareness and thus indirectly our self-efficacy as
educators.

(Vincent Schatz)
(1, ‘||(-|
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The concept of inter-subjectivity or inter-
corporeality

Vignettes capture intersubjective moments of percep-
tion and experience that have an impact on the vignette
writers in the field.

When habitual courses of action and categories of under-
standing are thwarted, i.e. irritated, something can strike
the vignette-writer that gives rise to a new interpretation.
They attempt to set down this co-experiental experience
in writing, transforming those memorable moments into
the narrative format of a vignette, where the vignette writ-
ers themselves have had experiences and thus learned
from them. They put into language the actions, physical
gestures, atmospheres and moods that are key to the
scene they have experienced, in an aesthetically pithy
manner — pithy here should be understood as cogent or
full of meaning. Vignettes do not attempt to reconstruct
situations retrospectively, or reproduce them in their en-
tirety. They deliberately describe only what is challenging,
stimulating, attractive or repulsive; things that confound
preconceived expectations. They show how the experi-
ence of learning can lead learners to understand the self,
the world and others differently than they did before (cf.

Agostini 2020b).
Intercorporeality 8
The aim of the vignette is to explore intersubjective
experience. In line with Kadte Meyer-Drawe (2001:
11), vignette writers start from the assumption that
intersubjectivity includes everything that is between
(inter) - thus including experiences between research-
ers and participants. The point of reference for these
kinds of intersubjective perceptions and experiences
is the body, which enables and mediates all experi-
ence. Maurice Merleau-Ponty's (1993) concept of
“inter- corporality” makes clear that the other is essen-
tial to my access to myself and thus to my own (physi-
cal) experience. The lived experiences of others elude
our perception, but the movements of their body do
not. As perceivers, we are always affected by the bod-
ily expressions of others. This means when | share
an experience with others, they reveal something

that | can also experience in my own body. Collective,
shared experiences have the potential to give rise to

VIGNETTE

intersubjective social meaning, which is attributable
neither to me nor to the other; however, | need the
other in order to express it.

Terms or expressions used to define perceptions and
experiences cannot be unambiguous. Since concepts
arise out of experiences in the lifeworld, they too ulti-
mately remain charged with meaning. Thus we always
experience and know more than can be thought and
said. Vignettes transcribe this meaningful excess of
experience intersubjectively without ultimately codi-
fying or appropriating it. Phenomenological research
is thus based on the intersubjective character of ex-
perience. When, for example, the readers of a vignette
comprehend the actions it depicts, they can verify the
plausibility of that specific example for themselves.
The validity of a vignette lies solely in this compre-
hensibility, and puts it to the test (cf. Agostini 2020b).

Vignettes thus come with extensive training on how to look
and listen, which can professionalise pedagogical percep-
tion — and work against the ‘false’ idealism of unambigu-
ity. A three-step approach is advisable when dealing with
vignettes; the recommended process should

e start with a collective reading of selected vignettes and

e progress to written reporting of the experience of read-
ing the vignettes in form of vignette readings

e and finally condense meaningful experiences (a de-
manding process) into vignettes.

This process requires a certain sensitivity of perception
on the part of those involved.

o F
* *

ProLerne 39

r
o,



VIGNETTE

The vignette as a tool for reflection

But how do T get

7
How is a vignette written?

“The vignette directs the reader’s attention to everyday
things, it also helps you notice a lot of positives that you
wouldn't otherwise have picked up, and it enables you to
understand the ‘magic of teaching”."

(Feedback from a trainee teacher from a workshop on vignette research)

The particular challenge of writing a vignette lies in the
need to express in language something that is not linguis-
tic. Attention is therefore focused on bodily expression,
not just verbal expression and cognitive performance;
vignettes attempt to be open to forms of expression such
as movements, gestures, glances, interactions, moods and
atmospheres, which emerge from facial expressions, ges-
tures, tone of voice, rhythm and posture. In addition to the
“what” of what is said, the “how” of a speech act must also
be noted: which verbs reflect the tone in which something

**{k
*
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started? where do T
write a Vignette and
how exactly do T do i+?
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was said or the sound that was heard? The same applies to
the depiction of the directions people look in as their gaze
moves back and forth between a thing and a person, or put-
ting the nuances of their movement into words: when a pu-
pil walks out of the classroom, are they prancing, tripping,
gliding or stumbling? What does a child's glance look like,
or Nicole’s tongue movements depicted in the example of
Nicole, Patrick and Mrs Jakob above? The focus is on expe-
riences where learners’ expectations are disrupted. The art
of writing vignettes is to depict experiences linguistically in
such a way as to enable them to be experienced anew by
their readers (cf. Agostini 2020b).

Vignette writers in the educational field thus record in-
dicators of experience, which they condense into raw
vignette narratives as soon as possible after the data has
been collected.

VIGNETTE
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D Questions for reflection

The following points list questions that can be used both when writing vignettes and when reflecting on the experiences

involved.

1) Perspective on perception(s)/experience(s):

° Is/are the perception(s)/experience(s) described in a relatable way, as co-experiential experience, so that

readers are literally drawn into the vignette?
° Does the vignette retain its ambiguousness?

° Does it include terms that suggest unambiguous interpretations and that could work against the intendend

ambiguity of a vignette?

2) Condensed language:
° Is the vignette focused on description?

Does it succeed in avoiding any explanatory meta-perspective or condensed interpretation?

° Does it divide pre-reflexive, reflexive, precise and concise elements in such a way as to describe emotional and
physical aspects in a tangible, vivid and concise manner?

3) Knowledge:

° Does the vignette serve as an exemplification?

° Is the depiction of the vignette formulated so as to enable readers to draw a general lesson or broader know-
ledge from the specific case in question?

° Can readers learn something new from the vignette?

° Does the vignette “disrupt” familiar situations and assumptions?

Where can a vignette be written?

In any educational field

Vignette research assumes that information on learning
outcomes is not sufficient to enable the effectiveness and
productiveness of educational practice to be assessed.
Vignettes are a useful way for those teaching in educa-
tional institutions to focus their attention on learners
and to illuminate different aspects of teaching and learn-
ing processes. Examples include school classes, youth
organisations, social education institutions, adult and
further education.

* F e
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In teacher and educator training

Reflection on subject teaching and educational practice
and knowledge plays a central role in the professionalisa-
tion of (prospective) teachers and educational practition-
ers (Helsper/Tippelt 2011). Vignette writing is a special
way of looking, listening for and sensing what learners
are experiencing in kindergartens, schools and universi-
ties, on internships and in training and further education
at tertiary educational institutions. Vignettes enable those
who study them to begin to develop a research-based ap-
proach to learning and teaching, because they link directly
to their own experiences, to things that happen to them,
and which they cannot foresee or plan for, which disrupt,
alienate, unsettle, confuse and bring them to the edge of
their self-efficacy, making self-assertion in education an
urgent issue.

VIGNETTE



Perhaps this is precisely why the question of how to deal
with the often inadequate balance between theory and
practice arises: a topic that is also repeatedly raised as
a problem by students and that is an issue during their
studies as well as their later practice. Working with vi-
gnettes as part of training can build up practical profes-
sional knowledge that prospective teachers can use to
help them develop and implement appropriate strategies
and approaches to a range of situations. Vignettes also
bring student teachers into contact with the perspective
of learners at an early stage in order to illustrate the edu-
cational nature of pupils’ experiences (cf. Schratz 2020).

‘What did | learn? That a certain level of effort and courage
is required in order to maintain an open attitude towards
disruptive incidents, although there may be a lot of internal
resistance, if you make the effort you gain access to a mul-
titude of potential meanings and an interpretative spaces
that would probably have turned out to be much ‘flatter’
without disruption.”

(Feedback from a seminar on vignette research)

In educational institutions

Vignettes are also used for teaching and schools devel-
opment. They can give teachers and school administra-
tors enhanced and/or new insights into the processes
of learning and education, they enable those involved in
educational practice to reflect on and learn from potential
courses of action in their interactions with institutions, hi-
erarchies and power structures. This also applies to lead-
ers and institutions in other educational fields.

As concise descriptions of school experiences, vignettes
enable close links to be made to teachers’ own practice;
they are experience-based data, and can thus contribute
to the development of teachers’ own educational prac-
tice and support decision-making processes in schools
(Agostini/Mian 2019). In this way, they open up spaces
in institutions for communicative negotiation (e.g. peer
observation, experience-based feedback) and quality as-
surance processes (review of curricula, self-evaluation).
Vignettes thus serve as evidence of lived practice in the
evaluation of schools and teaching and are also used as
an evaluative tool in the context of the OECD Innovative
Learning Environments programme (cf. Westfall-Greiter/

VIGNETTE

Dienhofer 2017). The data collected through vignettes can
thus provide relevant training opportunities for schools
and teachers.

Joint readings of vignettes and collaborative engagement
with the potential of co-experiential experience to pro-
mote sensitive educational practice are also relevant for
professional learning communities (plc). They provide col-
leagues with insights into individuals’ experiences in or-
der to unearth all facets of learning, identify and critically
question realities and aspirations and thus enable specific
and targeted development of schools and practices.

In the social space

Vignettes can also be used to increase awareness of and
reflect on processes of negotiation and exchange be-
tween the individual and society, between people and the
world: How do people position themselves in the social
space, how do they participate, how do they experience
exclusion, how do they learn and develop in response to
societal, economic, social demands? Vignettes can be
written about these issues anywhere - at the bus stop,
on the platform, in a square, in a shop, at an exhibition,
in performances and productions such as forum theatre
workshops or art events.

Authors:
Evi Agostini, Nazime Oztiirk, Susanne Prummer,
Vincent Schatz, Vasileios Symeonidis, Anja Thielmann
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when we discussed this vignette
in the team yesterday, T suddenly
mwiderstood why i+ can be good +o
igvore individual children for a
moment in certain situations.

gl

Vignettes deal with learning processes and educational ex-
periences in the broadest sense. This also refers to the learn-
ing of educators themselves, whose awareness of their work
vignettes can heighten as well as enabling them to reflect
on it. Educational work — whether in childcare, youth work,
schools, adult education or social work - is not a monodi-
rectional activity undertaken by education professionals; it is
an integral component of joint learning with those to whom
it is addressed.

Taking school as an example, teaching and learning are mu-
tually dependent. The education of teachers enables pupils’
learning, a process in which teachers are also involved. Thus,
every sequence of teaching and learning is an opportunity for
teachers to learn. This interaction is not always conscious,
but - when teachers are aware of and reflect on it - has
great potential for professionalisation. What pupils learn be-
comes a wealth of experience for the professionalisation of
educators when teachers use vignettes to sharpen and refine
their awareness of and reflection on teaching and learning
processes or even interactions in other educational contexts.
Learning and educational practice can thus be understood as
an interwoven process that affects all participants and their
environment, whether this is a school, an educational institu-
tion or establishment.

* F
* *
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The wore Vignettes T read and
+hink about, the more T realise that
classroom situations can be perceived

i mawny different ways. I'm noticing
that T'm constantly learning.

Teaching and learning

Michael Schratz (2009) coined the terms lehrseits
and lernseits. Lehrseits means, for example, that a
teacher acts as a teacher by providing materials, ex-
plaining things, raising issues and much more. The
hypothesis underlying this is that these actions ena-
ble and support students’ learning. Lernseits refers to
the learning process itself, in which both the teacher
and the students are involved and which is not solely
determined by teaching activity but can deviate from
it, or even be separated from it. As a teacher, mov-
ing over to lernseits means focusing on the process
of learning, and how they manifests themselves.
This necessitates pausing teaching or educational
activities in order to gain a new perspective on pu-
pils, children, or young people, one that is no longer
dependent solely on teaching. In vignettes, this may
be evident as smiling, nodding, asking questions
and allowing learners to explain things. “Something
happens between learners and teachers.” (Peterlini
2016: 105) According to this understanding, learn-
ing is not directed solely from the lehrseits or the
lernseits, but it is a process of interaction between
educational practitioners, learners, the subject mat-
ter and the tasks in question, the social and economic
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conditions in which learning is taking place, and the
participants’ prior experiences. The achievement of
learning is thus less reliant on teaching techniques or
educational approaches. Students being interested in
something, for example, “is only a hope, an intention,
an attempt on the teacher’s side; [the interest] must
be generated on the learner's side” (ibid.: 178). This
also alleviates a burden on the teaching side, since
learning is no longer solely in the hands of teachers
and educational practitioners. Work with vignettes
therefore aims to identify what is happening on the
lernseits and reflect on it. The diverse understand-
ing that result create the space for different poten-
tial perceptions and educational activity that can
expand the repertoire of teachers and professionals
(cf. Agostini/Schratz/Risse 2018).

Vignette research sees professionalisation as expanding
the range of potential perceptions and actions. Just as with
pupils, children, young people or adult learners, the focus
with educational professionals is not on assumed short-
comings but on potential. This is found in the tension be-
tween accustomed activities and familiar knowledge on the
one hand, and new requirements and alternative activities
on the other. It can also be accompanied by uncertainty and
disruption.

“In this regard, learning begins at the time and in the place
where the familiar fails and the new is not yet available.”
(Meyer-Drawe 2012: 15)

This principle of negation - that the familiar must always
be to some extent abandoned or at least called into ques-
tion in order for something new to be learned - is not the
same thing as negative experiences that make learning
possible. This may be the case, for example, when a child
burns itself on a hot plate and thus learns not to touch
it the next time. However, negation can also mean that
negative experiences are "negated”, i.e. thwarted, for ex-
ample, when educators learn to perceive qualities that
they have not seen before in those entrusted to them, and
also when they learn the confidence to do something that
they lacked the confidence to do before.

In this context, learning requires and encourages educa-
tors to be willing to risk new perspectives and approaches.

LEARN

Such an attitude can enable them to keep responding to
new challenges, to be open to broader insights and to try
things they have not hitherto attempted. It is about turn-
ing their attention to learners, things and the situations
they are dealing with. Researchers allow themselves to
be affected by specific episodes, phenomena or events.
Pathic episodes, i.e. episodes that evoke emotions, that
cannot be controlled but surprise, move, disrupt and chal-
lenge us, play an essential role. Reactions can range from
joyful amazement and heart-warming elation to stopping
short in irritation or giving up in perplexity.

Vignette: Sascha, Mrs Sommer

The class sits in a circle. Carefully emphasising the
individual syllables, Sascha reads aloud the question
written on the blackboard, “What do we have to look
out for when designing the po..." She stumbles over
the word posters. She starts again, but she just can't
get the word out correctly. She hunches her shoulders
and closes her eyes: “Pot. No ... pots,” she tries again.
“Would you like to underline the syllables?” Mrs Som-
mer, the teacher, asks in a calm voice. Looking at her
teacher, Sascha nods. Somewhat hesitantly, she takes
the pencil, goes to the blackboard and draws in lines
under the question. Back at her seat, she begins to
read out the question again. This time she succeeds
in pronouncing ‘poster’ at her first attempt. Smiling,
she turns to the teacher. Quietly she repeats the word:
“Poster.” (Anderegg, unpublished)

* K4
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Field report: A void that creates
uncertainty

It was a touching moment and, without knowing why, | knew
immediately that it would give rise to a vignette. Without ask-
ing myself what it was about the situation that affected me,
| wrote a rough version of the vignette in my research diary,
revising it several times that evening and later with the re-
search group. To this day, | can feel the physical sensation
of sitting in a circle with the class and watching Sascha read
aloud. What it was about the situation that affected me only
became clear over time. Depending on how | read it, | still
perceive it differently. One possible reading of the vignette
is amazement at the calmness and composure of Sascha,
but also of the class and the teacher in the face of Sascha'’s
initial difficulty with reading out the word ‘poster’. In the class
- it seems - there is a culture where it is acceptable to fail
once in a while and where the pupils are given the time they
need and targeted support. When | think back to my time as a
teacher, | often found it difficult to let such episodes run their
course. As a teacher, | would have intervened very quickly to
spare Sascha the embarrassment of failure. Yet - as | read
the vignette today - it doesn’t have to be embarrassing at all,
and perhaps not allowing my students to fail has much more
to do with me than with them. As a teacher, it is much easier
to deal with success, because failure opens up a void that
creates uncertainty. Perhaps that's why the last sentence in
the vignette has a particularly strong impact on me: looking
at her teacher, Sascha repeats to herself, quietly but audibly,
the word ‘poster’. This is not a failure, it is success.

(Niels Anderegg)

Questions for reflection
Which part of the vignette affects you? Why?

What can you as an educator contribute to this?

* F e
* *

The impact of teacher interventions cannot be planned,
but is always visible and can only be processed in retro-
spect. For example, Mrs Sommer, Sascha’s teacher, could
not have foreseen that Sascha would have difficulty read-
ing aloud the word ‘poster’, and her intervention could
therefore only have been planned to a limited extent. The
other pupils might also have started laughing, it might
not have helped Sascha to underline the syllables, or she
might have reacted to her stumbles with anger or sad-
ness. Teachers have to find solutions and make decisions
in specific and complex situations. There are no ready-
made answers, but it is useful to examine and reflect on
ONe's own experiences.

This also applies to attempts at professionalisation.
Working with vignettes does not aim to deliver targeted
development, but rather the experience of learning and
the opportunity to reflect on it.

Put yourself in the place of the different participants. What do you feel?
How can we have these kinds of experiences in everyday school life?

Have you had similar experiences in your everyday working life?

LEARN



Professional development of educators
through the experience of learning

The term professionalisation is understood as referring to
the development of knowledge, skills and approaches that
are fundamental to a profession and are based on schol-
arly findings. In essence, it refers to learning that takes
place both unobtrusively and without a specific goal in the
course of everyday work and consciously on the basis of
reflection, taking into account scholarly findings. Engag-
ing with vignettes has potential for the professionalisa-
tion of educators in three different ways:

A. Potential to enhance perception

More sensitised and differentiated perception has major
relevance for all educational work. Our perceptions are
based in our senses and at the same time are influenced
by our prior experience through economic, social and
cultural practices. Vignettes open the door to enhanced
perception, especially when we pay particular attention to
bodily expression.

B. The potential of co-experiential experience

In phenomenological terms, co-experience is the human
gift of being able to experience others as experiencers,
as Ronald D. Laing (cf. 2015: 12) puts it. Since we can ob-
serve behaviour but not experience, without co-experience
we would remain blind to each other, since we would never
know whether the behaviour we were observing was an
experience - or what kind of experience it was. Vignette
research is dependent on the potential of co-experiential
experience, which also enables educators to empathise
with those entrusted to their care.

C. The potential of openness

Openness means dealing with those entrusted to our care
as educators with as much impartiality as possible and
also addressing our own assumptions as openly as pos-
sible. Writing vignettes both requires and promotes open-
ness: Looking at, listening to and empathising with what
is revealed and attracts our attention (or affects us) trains
our sensory perception. Reading, discussing and reflect-
ing on vignettes together opens up new perspectives and
potential courses of action.

LEARN

Professional development of organisations
through the experience of learning

Educators work in organisations and usually share re-
sponsibility for classes or groups with colleagues. Differ-
ent professionals work together collaboratively, contribut-
ing their expertise to provide their pupils with collective
support. Going beyond individuals’ professional devel-
opment, it is therefore also important for organisations
themselves to learn. There are three reasons for this:

A. The potential of the context

Organisations are the context in which educators operate.
Educators’ work can either be helped or hindered by or-
ganisational culture, attitudes, structures and much more.
It is therefore essential that the context also evolves and
adapts to issues and challenges as they arise.

B. The potential of collaboration

Collaboration between professionals can take different
forms. In order to be as conducive to learning as possible,
collaboration needs to be close and based on trust, which
not only enables organisational issues to be dealt with in
a friendly manner, but also allows for disputes and dis-
cussions on educational matters. Where engagement with
vignettes is productive, it gives rise to exchanges about
visions and attitudes, from which - even where interpre-
tations differ — encourages the group and the institution
to learn.

C. The potential of organisational learning

Learning - including on the part of organisations and
groups - is undertaken on the basis of requirements and
questions derived from educational practice. This re-
quires a culture of exchange, debate and shared respon-
sibility within the relevant institutions and groups. Talking
together about one’'s own educational work can help us
find answers to educational challenges. Working with vi-
gnettes that can be read and interpreted in different ways
can help to reduce the fear that we are not enough and the
fear of failure, replacing them with shared responsibility.

o F
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ProLe;n_ep 5



LEARNING

Learning in educational practice

Educational leadership — being a
multiplier and making an impact

When introduced systematically across the whole organi-
sation, the professionalisation of educators can increase
the quality of work of all involved. The actions of individu-
als becomes the actions of all. Individual teachers are no
longer lone fighters; the different competencies in the
team are systematically encouraged and used. The basis
is a shared (educational) understanding that provides di-
rection but must not become restrictive. The idea of mul-
tipliers builds on this idea: individuals deal with specific
issues, acquire competences and then share ideas with
their colleagues. Though this is an approach that may
seem reasonable in theory, it is difficult to put into prac-
tice. Multipliers face three difficulties:

Teacher Leadership

Many multipliers’ task and function is unclear, which caus-
es difficulties: “Just get on with it" is not enough. Multipli-
ers are teacher leaders: teachers or educational staff who
take on leadership roles and responsibility going beyond
their own areas of activity in the profession.

Community school leadership

Educational leadership requires close cooperation with the
management of the institution or school in question. The
management must back the multipliers and support them in
their work. Such support includes stepping back and handing
over responsibility and leadership to others. Leadership in this
context — we're talking about collaborative school leadership
here — is cooperation between different people, involving in-
teraction between functions and competence and balancing
hierarchy with a more agile approach.

Culture

Being able to lead and be led by colleagues is not some-
thing that happens automatically; it requires mutual rec-
ognition and a common approach. Acknowledging the
competences of others, recognising what you gain from
such recognition and sharing a common (educational) vi-
sion are key components of collaborative school leader-
ship. They require a culture of trust: trust in oneself, trust
in others and trust in the common cause.

* F
* *
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Vignette: Andreas, Karin

When the “last point”, as Andreas Andersen calls it,
of the discussion he (as head of year) is having with
Karin Kuhn (the headmistress) has been dealt with,
he leans back in his chair. Karin Kuhn does the same,
and they remain in this position for a short moment.
Andreas Andersen breaks the silence. “Yesterday

you had a conversation with Kathe Klaus and

Bettina Bossard,” he says. Karin Kuhn nods briefly,
and when Andreas Andersen doesn't speak, she adds,
“It was difficult.” Now Andreas Andersen nods, albeit
noticeably slower. “Both of them were of the opinion
that it was no longer sustainable for Sabine to be in
the class and that she would therefore be better off
transferring to a special school,” Karin Kuhn contin-
ues. Andreas Andersen nods once more, still slowly,
almost imperceptibly. Looking directly at Karin Kuhn,
he says, “l would have preferred it if they had come

to me instead of you,” he responds. “I thought that
after the conversation, too,” Karin Kuhn replies, in a
voice that has regained its firmness, and adding, after
a short pause, “I'm sorry.” Andreas Andersen waves
the headmistress’ apology away. “Oh, forget it. I'm not
worried about that," he responds with a smile and con-
tinues, “I'm concerned about them.” He tells her that
Bettina Bossard, the special needs teacher, takes the
view that “every other child” would be better off in a
special school. “And Kathe gets carried along by her,’
he ends his account. “I thought that might be happen-
ing yesterday,” Karin Kuhn replies. “I thought better

of Kéthe." “She is,” Andreas Andersen responds, “but
since last summer, since that special needs teacher
joined us ..." Karin Kuhn laughs briefly and Andreas
Andersen joins in. They have another sip of coffee and
discuss what to do. (Anderegg 2020: 115)

Authors: Niels Anderegg, Heike Beuschlein,
Vassiliki Papadopoulou, Nina-Cathrin Strauss
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Questions for reflection

What appeals to you in the vignette?

Where and how do you see leadership in the vignette?

Where and when can you have an influence at school?

What opportunities do you have to share educational issues with others?
When and how have you learned from colleagues?

When and how have your colleagues learned something from you?
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EPILOGUE

Putting success in your hands

"

“When we teach, we place the success of our own actions in the hands of others”
- the words of Bernhard Waldenfels (2009: 32), quoted in the introduction, also
bring this handbook to a close. Working with vignettes — a practice-based ap-
proach drawn from phenomenological pedagogy - puts success in your hands.
It is for you to work with them in the workplace, at your educational institu-
tion — by writing vignettes yourself, by encouraging your colleagues to do so,
perhaps by persuading the management to hold a workshop. Or by allowing
yourself to take a short break from the day-to-day work of education, step back
and look around you with eyes that have perhaps been sharpened and refined
by your work with vignettes, opening your senses to the people you work with,
to the situations you find yourself in = which may sometimes overwhelm you,
but sometimes also be a source of delight.

The real work begins with this handbook. As editors and the project team, we
are confident in the effectiveness of the practice of education; its impact is
often unexpected, often delayed, often completely different than what was in-
tended. The results of our work do not rest in our own hands, but are entrusted
to a relationship and to complex future lives, encounters, situations and expe-
riences. Listening to, looking at and empathising with the situations in which
we find ourselves and in which we work with the people entrusted to us does
not mean that we can be sure in advance of any of the results of our actions.
However, it can open up new perspectives to us and thus offer new ways of
working.

This is what we hope it will do for you.

An international community has grown up around work with vignettes. Small
local networks and learning groups are also emerging.

If you are interested in this work, we would be pleased to hear from you - and
you would be welcome to participate further. You'll find more information on
our homepage: https://vigna.univie.ac.at/en/

o F
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EIZATQIMH

Teooepa Bripata mpog TNV matdaywylkn enayyeApatonoinon

/ IIoAY Oa 1j0eda v kabiow va
uelethow mpayuaTikd, Ko va pdbw

véa mpayuata. Movo mov oty Bewpia
uoiélovy OAa moAd 1o anAd, ané 6,
71 oTHY kabnuepwoTnTa, OTAY el
UEOQ OTO TTPRYUATA KL TIPETTEL VX
TRIPVELS ATTOPHROELG.

CHIA\' A

Nopiw 071 eivau kadd
V& ATTOOTAOLOTIOLEITAL
Kaveis Aiyo amd to iSia

T PEPOVOTH KOL VX T

TopaTypel pe pio véa
UaTId.

— ()

Teooepa BUaTa mpog TNV emayyeAparomnoinon tng natdaywytkng 6pdong

KaBobriynan otnv epyacia pe patvopevoloyilkég BIVIETES Kal TIC «avayvwoeLg»/avarioeLs Toug

H madbaywylkni epyacia exet peydho ebvpocg. Ta media tng
Bpiokovtat oto oyoAelo, oe mpPOOYOAIKA (Oplbuata, otnv
ouvvodela, @povtida, uTOOTAPLEN AvBPWTWY BLAPOPETIKWY
NALKLWY pe OLaQOPETIKEG TPOOdOKIEG Kal avdykeg, otnv
KOLVWVIKA epyacta, TNV epyacia Pe vEOUC Kal 0TOV TMOALTIONO,
otnv  opydavwon kat  Staxelplon avBpwmivou  duvautkoo.
Emopévwe, dev umdpyel pla eviaia exmadeutikh dmoyn yia
TO TWC Pnopel va emitevybel Pla yevikn enayyeApatonoinon
NG matdaywylkng mpakTikng, Kabwe eivat peyain n motkiAia
TWV ToPEWV 6pdonc aAAd Kat Twy avBpwWTWYV Tou eUTAEKoVTAL
dueca 1 €Uyeca oe authv TNV TAOAYWYLKA TPAKTIKA.
ErumAéov, dAeg oL matdaywyikes mapeppAaoelg evexouv ekeivo
10 OiAnupa, To omoio ot Bewpntikol cvotnudtwy Niklas
Luhmann kat Karl Eberhard Schorr (1982) yapaktiploav wg
«TEXVOAOYIKO €AAELuPar: oTnv atdaywylkn mpdén Aeimel pia
YPAPUIKA, altlwdng oxéon altiag Kal alTiaron, WoTe va pnv
pTopolpe pe aopdAeta va yvwpiZovpe TLKal Twe epapuoetat
anoé autolG/éc OTOUG/OTIC omolouc/eg ameuBuvetal KdaBe
©opd auth n dpdon. Tautdypova, auTh elval kat n opopeLd Tou
natdbaywytkol €pyou: 600 dev Umopolue TOTE va €xoupe pia

Eloaywyn

aTiwdn BeBatdtnta yla tnv 6pdon pag kat Tnv emtuxia Tou
€pyou pag, - dedopévou 6Tt n dtdaokahia, n pdénon, n aywyn, n
ouvodela, n ppovTida n n umootApLEn dev anoteAoLY Unxavika
kabodnyoLpeveg dladikaciec - T600 KlvobuaoTe 0To TAALCLO
€VOC dNPLOUPYLKOD «evdLAPECOU» XWPOL, OTWG elval Katd Tov
Martin Buber o xwpog cuvdvinong petagd tou Eyw kat Tou Ecl
(TpBA. 2002: 12). Topewva pe Tov Jiirgen Schiedeck, dw givat
nou eppaviletal tooo 1o PLOKO 600 OPWE Kal n avtapoLfn
oe kdBe oxéon (mpBA. 2000: 70). Pioko kal avtapolBh, enetdn
TEAKA OTO XWPO TWV duvATOTATWY PETAED TWV avBpwIwy,
TWV TPAYPATWY Kal Tou KOopou, yla kdBe emttuyia mdvra
enaneAeltatl pia amotuyia ahAd kat oe kabe amotuyla pmopet
va «kpupetal pia emtuyia (mpBA. Peterlini 2016).

«XTnVv oldackahia aphvoupe TNy emTuxia TN OKAC Mag
npagng oe eva xeplar: €10l meplypdget o Bernhard Walden-
fels (2009: 32) Tnv evOEXOUEVIKOTNTA TWY ATOTEAEOUATWY
e madaywykne dpdong. H duvapikn NG madaywylkne
TéXVNC Bploketal otn Bewpnon tov matdaywykol yiyveobat
w¢ plac dpdong oto Xwpo autd mou opicapge w¢ Xwpo Tou

o F
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EIZATQIMH

Teooepa Brpata mpog TNV matdaywyikn enayyeApatonoinon

«gvOLAPeooL»: PTopel emoPevwe avtn n 6pdon, poAovoTt eivat
deopevpévn oe lepapyiec kat bopec e€ovolag, va eumhakel e
Tov dAAo, va emlpepel TV aAAnAemidpaon kat va eykabidploet
TNV oxéon PeTagh OLdaokOVIWV/ouowy Kal OLdacKopevwYy,
nadbaywywy kat madaywyolPevwy, KatapTL{OVIWV/ovowy
Kal kataptilopevwy. TOTE Povo, UToPEL va ETULOTPEWEL 08 Pag
Kal KATL «amo Ta eva xepla» ota onoto aprioaue Tnv emtuyia
¢ 6pdone pag, étav dnhadn katavooLpe TNV maldaywykn
epyaoia pe TéToLo TPOTO, WOoTe oL dL1dAoKovTeC/0V0eC va gival
Tavtoypova kat dibaokdpevol/ec (TpBA. Meyer- Drawe 1987).

H matdaywyikn enayyelpatomnoinon — 6Twe yivetal avtiAnmTi
o€ autov Tov 06nyo — mepthapBavel kat ¢nTApata avamntueng
NG OXOAIKAG povadag Kat Twv maldaywylkwy OpudaTwy
yevikotepa kat Baciletat oe pia aviiAnyn ya tn pddnon,
otnv omola 6AoL oL ouvppeTEXOvVIEC/ovoeg  elval dlapkwe
npobugol  va «avoi&ouv» TN ouvnBlopévn kal (Bewpntikd)
autovonTn OMTIKA Touc oOe VveEeg eumelpieg. Ta ouvhdn
«ldaviké» povtéAa enayyehyatonoinong (mpBA. Cramer et al.
2020: 137K.K.) eKKWVOOV TeAelwS autovonta amd 1o OKEMTIKO
OTL oL eldikol TNG matdaywylkne mpagne xapaktnpidovtal anod
pla otdon ouvexolG autoBeAtiwong, oTOXomMPoonAwong Kat
BeBaldTnTag yla tn 6pdocn Toug, EVW TAVTOXPOVA QVaTTUOOOLV
TLC ETAYYEAPATIKES TOUC 6EELOTNTEC KAL YVWOELC Kal Bplokouy
ypAyopa Kat pe olyoupld TIc KatdAAnAec 6pdoelc yla kabe
Kataotaon. H @awopevoloylkn TPOOEyyLON dlagepeL amo
auth v avTiAnyn, kaBwg mpoTdooel pla 0Tdon avolkToTnTag
QmeVavTL 0TO alPvLdlaoTIKO Kat To un avagevopevo, To omolo
pmopel va pag evoxAnoel, aAAd mapdAAnAa pmopel kat va pag

EUTVELOEL.

To Eivat kat to ®aiveobatr - H
datvopevoloyia tov Husserl

H amopdkpuvon amo Ti¢ BERalec amo@Avoelg yla Tov
KOOPUO Kal n PeTatomion oTov TPOMO UE TOvV oTolo
BLWVOULPE Ta TPAYHATA, ATAV N ATOPACLOTIKN OTPOYN
pe tnv omoia o Edmund Husserl tov 206 atwva npbe oe
pNEN Pe Ta Kuplapya EMOTNPOVIKA PELHATA TOL KalPOU
Tou Kal (bpuoe TNV datvopevoloyia. Katd ocuvémela, n
TALOAYWYLKY  GALVOUEVOAOYLKI) TIPOCEYYLON ETUOLWKEL
pla «avolkTA» otdon amévavit oTo MW eppavieTal to
nadaywytko ylyveobar kat TL pmopetl va ovvayBel we
6ibaypa amo avtod yia tn eAAovVTIKA atdaywyLkn 6pdon.
MpOKeLTAL TIEPLOCOTEPO YL Evav «TPOTIO OKEWYNCH(TIPRA.
Lippitz 1984: 5) mapd yta éva véo MEPLEXOUEVO YVWOEWY
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N pla ouykekplpévn pebBodo. Yto mapddelyya Tng
pdénong: To epwInua TUL elval mpayuatikd n pdenon,
poldZel ek TPWTING OYewe KowoTtomo Qotoco Oev
uTiapxouv EekdBapec amavinoel w¢ TPOC auth TNV
epwtnon. OL EMOTNPOVIKEC TPOOTABELEC OTPEPOVTAL
Katd mpotepaldTnTa 0To  (AvaAdywe TG KateuBuvong
BLOAKTIKO, KOWVWVIKO, dlayvwoTIKO-BepameuTikd) epwtnua,
nwe pmopel va euvonBei, va kaBodnynbel, va agloAoynbet
N paenon, molov poho mailouv o€ ALTAV oL aleBrnoelg
N ol VEUPIKEC oLVAWELS (yla Tov dlaxwplopo Bdoel
AKOUOTIKWY, OTITIKWY, YVWOolaKWY TUMWY padnong) kat
TEANOC Mwe Pmopel va petpnbel to amokaholbpevo Out-
put (amotéAeopa) NG pddnong. OUTE oL VELPOETILOTAUES
WOTO00 PTOPODV va Tapdcyouv pia acealn egnynon, yia
TO TWG dladpapatiZetal n padnon, mwe yivetal kat KAt
dyvwoTo Ea@vika yivetal olkelo, KATL OV TPV dev TO
pmopoloape, Twpa To Urmopovpe. Ma to Tt elvat n padnon
dev bivel obTe n dawvopevoloyia pia acpai andvtnon, f
KaAOTepa: dev pdyvel kav va tnv Bpetl. H @avouevoloyLkn
dlepelvnon dev oTpepeTal 0To TL elvat Ta mpdypata, aliad
0TO0 WG ep@avioval oTig avBpwLveG aloBnoelg kat -
pEow Twv alobrnoewy, Tne eumelpiac, g karavonong,
NG avTiAnyng Kat tTng yvwong — otn ouveidnon. Lopgpwva
pe tnv Kate Meyer-Drawe oe pia avagopd otov Walter
Benjamin eivat pépog tnNG dloppubuiac tng uadnong n
aduvapia va tnv cuAAdpet kaveig (mpBA. Meyer-Drawe
2003: 509). Katd tn otlyun Tng ouveldntonoinong - pe
0,TL Ba opiCape we pla otyylata avtidpaon ‘A xa" - mwe
pdBape kdti, dev yivetat mAEov avTIAnmTIA n pasdnon
kaBautn: «Twpa umopw va mepnatw. Aev pabaivw mAEov
va mepratw» (Benjamin 1980: 267).
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Ytnv  @awvopevohoylkn avtingn, n  madaywyikn dpdon
anotelel pla BlwPaTiKA, acuveyn TMPAkTkn. Ta va tnv
avaoToyactolpe wW¢ TPOG TNV duvaplkh TN yla TNV
enayyeApatonoinon, opeihovpe va bivoupe Eupacn oe ekelveg
TIC eVOYANTIKEG, QLOVIOLAOTIKEG KAl TPOKANTIKEG TTUXEG
NG aodntnplakic avtiAnyng kat epmetptac (mpPA. Agostini
2020: 15k.k.). H pdBnon kat n madbaywytkn dpdon yivovtal
avTiAnmree wg aAAnAevdeta kat ahAnAooyetiopeva yeyovota
(mpBA. Waldenfels 2002). Me Ttn oTpo®A TNG TPOCOXAC HAG
0e auTd Ta yeyovota, evBapplveTtal yla Ta umokeipeva Tng
natdaywytkng dpdong pia otdon mou elval kovtd «oTnv TAeupd
NG pdbnong», «oe avtibeon pe tn 0TAON TOL elval KovTd oTnV
nmAevpd tne ddaokaAiag kal mou elval n ™o ouvnBlopEvn,
KaBwe ouvogeTal pe TIg OL6aKTIKEG TapeuBdacels» (Schratz
2020: 135). Xkomog pag dev eivat my. va alhdgoupe TN
OLUTIEPLPOPA TWV PABNTWV/TPLWV ) TWV EKTALOEVTIKWY ) va
emAbooue Kdmoto TpOBANua, aAAd To va amokTAcoULKE gvav
Slevpupévo Tpomo Bewpnone Tou TatdaywylkoL yiyveoBat kat
TWV CUPPETEXOVTWY/0UOWY OE AUTO.

H patid pag Aowmov avoilyel akopa Kat yla TIC Qpavopevika
duobldkplteg  oTlypéC NG  pabnolakig  Olepyaciag, ot
omoie¢ pag ayyidovv kat pag emnpedlouvv — wW¢ OVIA TOU
avTihapBavopaocte. AuTo onpaivel OTL ouyKeKpLUEva yeyovota
TPOCEAKDOLY TNV TPOCOYXN HAC Kal KATd KATolov TPOTMO Hag
payvntidouv. Autd Ta yeyovota eival mou amodidovral ypantd
oe Bwiéteg (mpBA. Schratz et al. 2012; Baur/Peterlini 2016).
OC ouPTUKVWPEVEG a@ENyNoeL;, TEPLYPAGOLY OTLYHEC TNG
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dlepyaotac pdBnone mou pmopel va elvat evoxAnTikeg, va
TIPOKAAECOLY €PWTAKATA, Va LTIOdNAWVOLY amoTuyia A akopa
Kal pia moAo dlaitepn emtuyia. TETOlEG OTIYPES UMopel va
poladouy acnuavteg Kal mapoAa avtd va onpaivouv KATL N
AMOKAAUYN QUTWY TWV CNPActwy AoLmov emyetpeital yeow Tne
«Qvayvwong»/avaluong Twv BVIETWY, Kal akplBwe Peow avtnc
NG «avdyvwong»/avaluong TPOKUTTEL QUTA N ePELVNTIKA,
EQUNVEVLTIKY péBodoc. AuTr n epyacia Pe TIC BVIETEC Kal N
«avdyvwon»/avdAuon toug, n omola BplokeTal 0To €MiKEVTPO
LaG TPOCEYYLONG eTayyeAUatiopol mou mpoteivetal edw, dev
apopa tnv katnyoplomoinen, BeAtiotonoinon A emiAvon kanoLov
npoBARpatog, aAAd Tnv doknon TNG TPOCOXNG Hag, n omola
TapapEVeL avoLKTHA 0TNY acd@eLa Kat ata dlpopolpeva voRpaTa:
«0OL BIETeC TPoOKaAoOLY TNV Tpocoyh pag kat pag didaokouv
va AapBdvoupe utown pag Toug aAAoug, Ta Tpdypata Kat evav
KOOWO, 0 oolog cuvexwg avadbetalr (Agostini 2020: 37).

Autog o 06nyog mou avamtuyBnke oto TAaiolo  Tou
Mpoypdupatoc Erasmus+ «ProLernen»!, dev agopd Aowmov T
peTAdoon ouvTaywv Kat TeXvaoudTwy yla To TWe Propel n
nadaywykn dpdon va dlapoppwbel KaAOTEPQ, AMOdOTIKOTEPA
N amoteAeopatikoTepa, AAAG oTOXeLel OTnNV avalntnon,
otn 6oKLyr, oTn ou{ATnon oto mMAaiolo plag Kowng uaenonc
peoa ano mapadeiypata. H katevbuvtipla ypappr oev eival
Katnyopieg OMwG owoto/AdBog, oL omoleg ovyva epmodifouy
™ dnutloupylkh avalntnon Twv TpaypdTwy Kal Tou KOGUou,
aAAd n OTOXELPEVN TApaATPNON, akpoaon Kat evouvaiodnon
yla To mwe eppavidovral iy dev eppavidovtal ot dlepyacieg
pddnong otnv avtiAnyn pag, yla To mwe ylvovtal katavonTeg
pe Tov éva 1y Tov dANo Tpomo. KatevBuvtipla eniong ypappn
elval 6Aol ol mpoBAnuatiopol mov avantuoooupe otn Bdon
oowv Tpoavapepaye, TpoBAnpatiopol yla t HEANOVTIKA pag
natdaywyikn dpdon. e Koweg «avayvwoelg»/avarioelg Twv
Bietwy, dlepeuvwvtal kat dlatnpolvTal oKOTILUA «AVOLKTO(»
dlagopeTikol TPOTIOL «avayvwaong» Kal eppnvetag — 0To mvebua
NG PALVOPEVOAOYLKAG ETOXNE KAl AVayWyng.

1 To Mpoypapua «ProLernen - EmayyeAuatoroinon Matdaywywv Kat ZYoANKwWY
AlevBuvTwy HEcW ekTaldeVTIKAG Epeuvag pe BVIETES — umooTtnpileTat and 1o
Mpoypaypa Erasmus+ pe aptBpo evioxuong 2020-1-AT01-KA203-077981 kat e
dlapketa amd v 01.11.2020 we v 30.11.2022
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EIZATQIMH

Teooepa Brpata mpog TNV matdaywyikn enayyeApatonoinon

-

Emoxn kat avaywyn - dvo Bacikoi opot
¢ dawopevoloyiag

Me Ttnv apxatoeAAnviki évvola émoyr (Epoché, amoxr/
avaoyeon) evvoel o Edmund Husserl, avatpéxovtac otn
OLAOCOPLKI OXOAN TWV ZTWIKWY, pia «kdmola avacToAn
TN Kplong» (Husserl 2010: 140). Me auto voouvtal 6uo
TPAYHATA: AQeEVOG N «avaoTOAN» ATEVAVIL O TEALKEC
amoQAvoel; yla ToV KOopo €Tol Omwg elval, aAAd
aQeTEPOL emionc n umobeon OTL avaueiBoAa umdpxet
€vac KOOoPOC Kal ol aAnbeleg Tou, Ol Omoleq OPWE
bev ylvovtal mMpooltég 0e eudg oTnv OAOTNTA Kal ThV
anwtepn oucta touvg. Xtnv mapddoon tou Husserl, Ta
(aLVOPEVOAOYLKA vonTika Telpdpata dev amookomodv
otnv anoAutn emBepaiwon piac mpayuatikéTnTacg, ovTe
apkolbvtal oe «BewpnTikomolioels pe mapadedopévec
npolmofeoelg»  (Husserl 2007: 220). Ano autég Ogv
unopel BePala kaveic mote va anelevBepwhel teAeiwg,
emeldn mavta umdpyouv TponyolLueveC TaPAdOXEC,
eumeLpleg Kal TponyolPEVn yvwon Kal EMOPEVWE Kal
TPOKATAARYeELC oL omoie¢ kaBodnyolv, mepLopilouy,
aAd amd TNV GAAn Kat kaloTouv duvath TNV OLKn pac
katavonon. Xto mvelya Tne €moyng woTooo TiBevral
«EKTOG» 1) «0e mapevBeon» (Husserl 2010: 142), dnhadn
bev amoppimtovral f dev Glapevdovtal, aAAd amMAWS
«mapagepidovraw n «anopovwvovta oe 6eehog piag mo
e\elBepng patidg: «Tn Beon, Tnv omoia dlapoppwaoape
dev Tnv eykataheimovpe, dev alldlovpe TimoTa amo
Tnv memnoiBnon pacg, n omoila pevel kabavth onwe eivat,
epooov dev elodyovpe Kawvoupyla potiBa kpiong: KATL
T0 omoio dev kavoupe. Kat opwg, [n B€on] veiotatat pa
TPOTOMOINON — eVW Tapapevel kabautr omwe elvat, T
fetoupe, TpoTov TIvd, "exTdg dpdong”, TV "anokAeiovpe”
TN "Bdlouvpe oe mapévBeon' (om.m.: 139 dMwe mapat. oTo
Peterlini 2020: 122 k.k.). H @awopgvohoyiki avaywyn
fepatomotel tnv aAAnAe€ApTnON LTIOKELPEVIKOTNTAG Kal
Koopou (mpBA. Husserl 1973: 61). «H avaywyn», onwg Aéet
0 (GavopevoAOyoc NG owpatikotntag Maurice Merleau-
Ponty (1966: 10), «TeVTWVEL TA OKOTILUA VAUATA TIOU UAG
oLvOEOLY [E TOV KOOHO, yla va Ta Kdvel va eavoibv». Etot
odnyeitatl To BAEpPA 0TOV TPOTIO e TOV OTIOLO N EPPAVLON
€VOG AVTLKELPEVOU I oUPBAVTOC — dnAadn evog patvopgvou
- TapouoldadeTal oe autol¢ Tou To avTthauBdvovtat.
Emeldn kdtL yivetal avtiAnmio Pe E€vav OUYKEKPLUEVO
TPOMo, eppaviceTar otnv avtiAnyn pag wg kdtl. Movo
PEOW TNC EMOXNG KAl TNG avaywyng ouveldntomolovye
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10 d1KO pag pepidlo vonuatodotnone otnv avriAnyn Twv
TPAYUATWY Kal TWV YEYoVOTwWY. AUTO Utopel va odnynaoet
oe 6lelpuvan Tou TPOTOL avTiAnWNng aAAd Kat TnG opaipag
e eumelpiag pag, kabweg ta @awvopeva dev yivovtal
QVTIANTTA WS apgeTdBANTa, aANA OTIWG pag ep-gavidovtal.

0 Itahog @Ndoopog Paolo Flores D'Arcais (1995) mpoteivel
dldpopa BApata yia TNV madbaywylkn €pevva, Ta omola
UTOPOUY va XPNOLUEVOOLY yld Pla emayyeAyaromnoinon mou
npooavatoAietal oe pia avaoToyaoTiKr, QVOLKTA OTdon.
To MPWTAPXIKO BApa oxeTidetal amAwg Pe TNV avtiAnyn
OUYKEKPIUEVWY KATAOTACEWY, TOV TPOTO TOU «KOLTALOUUEY
va ovpBaivet n dpdon tng exmaidevonc, tne 6daokaAiag, Tne
®povTidag, TNS EMPOPOWONG: TIWG TpaypaTonoteiTal Kat mwe
pag epeaviZetat avth n 6pdon. Auth n avtiAnyn pnopet va
dleupuvBel pe evaakoun Brpa mouv pac odnyel «akoun o mepay,
nmpooavatoAiovTdc pag otn owlpaTikoTnTa, oTLG KVAOELS, 0Ta
BAEppaTa, 0TIG XELPOVOULEG, GTOV TOVO TNG PWVAG, TNV 0TdoN
TOU OWHATOGC, 0€ OAO TO PEMEPTOPLO TNG YAWOOAC TOU OWHATOC
1600 TwWv OldackopEvwy/ekTaldbevoyevwyY 000 Kal Twv
UTIOKELPEVWV TNG Ttatdaywylknc 6pdong Kat va dlavoiEel veeg
TIPOOTTIKEG. 2€ €va €TMOPEVO Brpa, OAEC AUTEC Ol CWHATLKEC
ekppacelg/exdnAwaoelg Pmopouy e TNV oeLpd Toug va yivouy
QVTIKE{PEVO avVAOTOXAONOU, WOTE VA avayvwploTel o€ auTeg N
duvaptkn Petagh padnoneg kat matdaywylkne dpdong, aywyne
Kal ekmaidevonc kat va yivouv eppaveic dlapopeg oLVOETELS,
va katavonBouv BabBOTEPA OULYKEKPLUEVEC KATAOTACELC Kal
aAnAemidpdoelg, va TeBolv o au@LoBrtnon, va evioxubolv
Kal va avamtuxBoly mepaltépw olapopetikee Bewplieg. Qg
televtaio Brpa, Ba prmopovoav ETOL va TPOKUYOULY Katvoupla
epedilopata yla yeAovTikA matdaywyikh dpdon (mpBA. om.TL).
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Avtdc o 06nyoc mou €xeTe WMPOOTA 0ag, akoAoubel we
éva Babud avth v aAAnlouyia Bnudtwv: Mwg pmopouye
va Jaboupe va Kpatdue amOoTACELC ATIO TPOKARCELC Kal
KATAOTAOELC OTLC OTOlEC CUPPETEYOLUE, WOTE VA UTIOPECOULE
va TI¢ doupe pe véa patid; Tu pac Aéet pia katdotaon otav
OTPEPOUPE TO PBAEPUA PAC OUYKEKPLUEVA OTIC OWHATIKES
eKPPAcEL TOL ekdnAwvovtal oe auTny, KaBwe Kkat otnv
atpéoealpa kat otn didbeon mou cuvdEovTaAl PE AUTH TNV
KaTAoTaon, Kal oL omoleg Yrmopoly va pag ayyi&ouv kat va pyac
emnpedoouy; NMwe pmopoupe va pdBouye va avtilaypavopacte
TOUG QvBPWTIOUG TIOU HAG €XO0UV epTiloTeuBel — Kal pe Toug
omnotouc A6n cuvepyalduacTe EVIATIKA — UE TETOLO TPOTO, WOTE
akopa kat ongela Twv duvatoTATWY Kal Twv TPORANUATIKWY
TMAEUPWYV TOUC TIOU WG TWPA TA TMAPABAETAPE 1) €PEVAV OTO
0KOTAdL va Byouv 6TO W, Kal £Tal va yivouv To mpoaottd; Kat
nwe 8a eBacoupe oe vea epeblopata matdaywykig 6paong i
akopa Kat og évav avaoToYaoTIKo Kal TiLo ouveldnTo XELPLOWO
TWV JEXPL TwpaA POoeYYIoEWY Pag;

Eloaywyn
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EIZATQIMH

Teooepa Brpata mpog TNV matdaywyikn enayyeApatonoinon

Kepdhato 1: AvtiAnyn Tou (av)otkeiov

«H avtiAnyn wg nadaywyikn doknon» (Peterlini/ Cennamo/Don-
lic 2020) elvat kat oe avtov Tov 06nyd To MPWTO Bra TPOC dia
nadaywytkr emayyeAparonoinon, 6mwg v avihapBavopacte
epetc. MapdTtl akolyetal amho, umopel va agicet dlaitepa tov
KOTO «vaekTeBoUpE oTnv opur) Tou dedopevour (Gehring2011:31)
Kal va KateuBUvoupe TNV TPOCOXT PG OKOTILUA O EVOXANTIKEG,
avamdvteyec Kal TPOKANTIKEC TTUXEG TNG ALOBNTNPLAKAC
avtiAnyne kat epmelpiac. AUTO onuaivel we MPEMEL TAUTOHXPOVA
va mapattnoupe amd TIC YVWOTEC ATMAOUCTEVCELC TOU HAG
ETUTPEMOUY VA KATAQUYOUPE OTIC OlkeleC pag katnyopieg kat
EPUNVEVTIKA OYAMATA, ylaTi OAa autd dev pag emTpENouY va
avTIAngBoLpe 0,TL Bewpeital avoikelo. Xopwva pe Tn YeBodo
NG €MOXNGC KAl TNG QAlVOPEVOAOYIKNC avaywync: oAha ooa
noTelouPe OTL yvwpidovpe yia ta natdld, Touc/TIC VEOUG/EC,
TOUC/TIG eVAALKOUC/EG, OAOUC Kal OAEC AUTEG TIOL PaG E€XOLV
EUTILOTEUTEL, «TtapapepidovTal» €0Tw Kal TElpaPaTikd yla xapn
€VOC VEOL TPOTIOL TTApATAPNONG, akpoaonc, alodnong. Auto dev
onupalvel mwg ol w¢ Twpa avtApels pag eivat Aavbaopeveg,
aAAd ¢ pmopouv va napepmodioouvv dANoug, e€ioou mBavoug
TPOTOUC BEWPNONG TWV TPAYHATWY, 0L HUVATOTNTES TWV OTOlWY
Bplokovtat otnv avriAnyn g i6lag g KatdoTaong KabauTAg.
Emopévwe Tic BdZoupe «oe mapévbeon», OTIwWE To HLaTOTWOE 0
Edmund Husserl, kat cuveldntomnolovpe OTL «aUTO MOV PatveTat
TPEMEL va avayetal oTov TpoTo pe Tov omolo gaivetaw (Wal-
denfels 1992: 30), ylati avdhoya pe Ttov TPOTO TPOGRACNC/
TPOCANYNG OTNV/TNG  TPAyPatikotnTa/ag avadvovtal kdbe
©0pd dLapOoPETIKA MPAYHATA 0TO MPOOKAVLO TNG avVTIANYAG pac.
H cuveldntomoinon akplBwg autol Tou yeyovotog, a@rvel To
BAEppa pag eAelBepo yia pia véa aviiAnyn Tng katdoTaong Kat
Twv duvatothtwy (dpdong) Tou eivat eyyeveic og avthv.

Kepdhato 2: H owpaTiKOTNTA WS VEQ TIPOOTITLKI

Mta onpavtikn otyun oe autr tn 6ladikacia eival enione to
TL pooeyoupe. H duadikh cUANNYN TNG PUONG TOU AvBPWTIOU
WG €VOC TVEUPATLKOU-OKETTOUEVOL OVTOG amd Tn pia kat
and v GAAN w¢ evog QUOLKOU-OWHATIKOL OVTOG, OTWC
€Xel €MKPATNOEL OTn OKEYN OAWV pag, €xel WG OUVETELQ,
16lwe otn dadikaoia dtdaokaiiag-pdénong, ol mMaldAYWYIKES
dpaoTnNPLOTNTEG va ameuBuvovTal oTn oKEYn Kal 0To TVelua,
Kat pe BAon TLG TLo MPOopates VELPOETILOTNHOVIKEG eEEAEELS,
akopa TILo Teploplopeva otn Aettoupyla Tou eyke@dAou. Otav
autoc Aettoupyel owotd, evBappuvetal kal xpnotgomnoleltat
avTioTolya, TOTE N Padnon - oe yla umepPoAlkh dlatomwon -
npaypatonoleital oxedodv amo povn tne. To owpa oto oxoAeio
nailel poA0 POVO 0€ OTOXEULPEVEG AOKNOELG XaAdpwong Kal
01O pdbnua tng MupvacTikng. AuTo mou ouvABwe Ydvetal
Telelwg amd TV OMTIKA pag, eival To owpa w¢ evotnta
odpkac Kat mveovpatoc, we evotnta dnhadn mou kabodnyet
™V OKEWn Kat tTnv 6pdon pag otov KOOUo autdv Tou CoULE.
O¢ owpata, elgaoTe oLYKEKPLUEVOL AVBPWTIOL e TIC EVTUXELC
MA@ Kal TIC emwbduves epmelpleg pag, pe toug eoOBoug Kat
TIG eATibeC pag, Ye Ta opla Kat TIg amalTthoelg pac. fa tnv
doknon Tnc avtiAnpne pag, n 6laoTacn TNC owpatikotnTaC
natel onUavIiko Kal CLUPTANPWHATIKG POAO GE AUTO TOL Ao
TNV TAELPA Plag YWWOTIKAC Bewpnonc avTeTwideTatl povo
W¢ QVTIKE(PEVO PETPNONC TWY paBnolakwy emdooewy. TNV
d140Ta0N TNG OWHATIKOTNTAG AVAKOUV oTolXeld OTWG 0 TOVOC
™G QWVAG, N TaxdTnTa Kat o pubudc tng opthiag, 6Aa ooa
OuVLOTOOY aLTO oL oVOPAZouPe YAWOOA TOL CWUaToc, n omola
mavTa ek@palel mePLOoOTEPQ aAnd oa Pnopouv va apbpwholv
YAWOOIKA. TNV Teplypagn Tng TOVIKOTNTAC TNG QWVAG,
KaBWE Kal Twv EKPPACEWY TOU TIPOOWTIOV, TWV XELPOVOULWY,
TNG 0Tdon Tou owuatog, Tou Badiopatog, TNG evdupactac kat
TOU  OTOALOPOU TOU OWPATOG, EKPPALETAL TPWTAPXLKA AUTO
nou eAKOeL, bleyeipel Kal evBouoldlel TO ATOPO OTLG dLAPOopPES
nadaywylkeg Kataotdoel oTIg omoieg eumAékeTal, TPoTou
Kav auto «getaypagel» og kdmolov eidoug dpdan.
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Kepahato 3: H Biéta wg epyaleio avaotoxacpou

To epyaheio mov dlaré€ape we epyaAeio avaotoyaopol oe
auTov tov 06nyo eival n Bvieta. Onwe Ba pavel otnv epyacta
He auto Tov 06nyod, otV BLVIETA CUPTIVKVWVETAL YAWOOLKA
0 TPOTOG pe Tov omolo ylvetal aviilnmtr pia madaywyki
Katdotaon. ETOL TPOKUTITEL N Teplypapn piag oknvAag yla
OTWypEG Tou mawdaywylkou yiyveoBal oto oyoAelo, | o€
AGA\ou¢ madaywytlkoug Xwpoug, N akoun kat oto  dnuoctlo
XWwpo. TIpOKELTAL yla TEPLEKTIKEG TEPLYPAPEG OAwv 6oa
avTIAneBnRkape - pe tTnRonBelaTwy atobnoewyv pag: BAEMovTag,
akoLyovTag, HupldovTag Kat YEVOUEVOL — TIEPLYPAPEC OL OTIOLEC
0TO PETPO TOU duvaTol Oev TEPLEXOLV AKOUN epUnveleg Kal
e€nynoelg. H epunveia akoAoubel oTo emopevo BAua, ekeivo
TOU AvaOTOXAOPOU YUpW armd 6oa avTiAngBnkaye: TI¢ BVIETEC
T(¢ «dlaBadoupe» kat i avalvoupe (BA. «avayvwan»/avaivon)
elte katd povag, elte kal oe opddeg, av avtd elvat duvato, Kat
avayovtal oe avilkelpevo epwTnuatwy Kal dlarmpayydrevong,
KaBwe yla Tov/Tnv Kabeva/kabepia ymopei va mepikAeiovv eva
dlapopeTikd vonua. Tt eppaviZetal wg epmetpla otny BVIETa,
Tl Ye evoyAel, Tt pou eival owkelo; Ot matdbaywyoi BdZouv Tov
€QUTO TOUC OTNV Katdotaon mou avanapiotatat, dtapdlovrac
Kal €€L0TOPWYTAC, Kal KAaTA Tepimtwon 6pauatonolwyvtag
QUTA TIOL TIEPLYPAPOVTaL Kal auTd Tov ovvatoBdvovrat ot (bLol/
€¢, otabyidovtac mavrtote kat TI¢c duvatdTnTeg dpdong. Etal
avotyovtal otnv opadikn epyacia pe tnv BiEta moAAamhot
TPOTOL  «avVAYVWONC»/avAAUONG TWV «EUTELPLWY TOU OUY-
BlwvovTal pEow TS 6paong, TNG aKong Kal Ing evouvaiobnong
(Peterlini 2020: 132).

Eloaywyn

Kepdhato 4: H pddnon oto mAaiolo g matdaywytkig
dpdong

Y10 emoéuevo PAua yivetar mpoomdBela péoa amod  TIC
BwiETeg va pdBoupe KATL KalvoLplo yla TV Taldaywytkn
pag opdon. Kdatt tétolo yivetal eplktd ot OLAQOPETIKA
enineda: amno tnv apeon epyacia ye Yikpolg, veoug, peyaioug,
NALKIWPEVOUG avBpWToug PEXPL TNV opyavwon kal dloiknon
nadaywylkwy 1dpupdTwy. Xe auto to Tehevtaio KegdAalo
ouvundpyouv TaVTOXPOva OAa Ta AAAa Bripata mou avaAuenkav
Tponyoupevwe, Kal e€etdetal n Bewpia Kal n MPAKTIKA NG
nadaywyking epyactag we mpog TIg SuvaToTNTES Kal Ta 6ptd
NG. 0 0TOX0C dev elval va MPoKLYeL KATIOLO KavoUpLo «doyua»
dpdong, aAAd o avaoToxacpog kat n ogadikr ouZATnon Kat n
dlepWTNON avapopLkd e To eKAOTOTE MALdAYWYLKO TPOTAYHA.
Ot BWIETEG PTIOPOULV vVa XpNOLUOTOoLNBOoLY TEPALTEPW TOCO YL
TNV €MAYYEAUATIKA KATAPTLON PEPOVWHEVWY TAtdaywywyv Kat
TOU eKTIALOEVTIKOD TPOOWTLKOD, 600 Kal yld TNV avamtugn
Twy Olwv Twy  nadaywylkwy dpupdtwy. Ma mapddetyua,
0Tn OldpKeld plag nuépag empopewong r oto mAalolo
pla emayyeAdatikne kowotntag pddnong, Ba pmopoloape
va «blaBdacovper/avahbooupge  pla BEta kat va Tnv
epunvevoovpe amd Kool oTo Tvebpa piag «avdyvwong»/
avdlvong ¢ Bwietag. 0 atoyoc edw dev eival n aflohoynon
NG UTOTIBEPEVNG OWOTAC 1 AdBo¢ MPAgNG Twy matdaywywy
n Oldaokopevwy, aAAd n katddeln Twv OLAPOPETIKWY
EUTIELPLWY, TIPOOTITIKWY Kal WoTiBwv eppnvetac (mpBA. Ago-
stini/Mian 2020), mou €tol yivovtal eppavi Kal €MOUEVWE
pmopolv va Tuxouv emefepyaciag. «Edw yivetar Aoyog
yla TV avamtu€n g OXOAWKNAG povadag, w¢ pla popon
avamtuéng Tou TpooavatoAlleTal og €va KOWoO yla OAOUC
TOUG EUTAEKOPEVOUG/EC OTOXO, Kal n omola mapd To yeyovog
nw¢ pmopel va avtigetwnidel avtiotdoelg amevbuvetal

oe  ONOKANpo TO oOxohelo w¢ opyaviopo».  (Agostini/
Anderegg 2021: 28)
[ta Tou¢ eKO6ATEC/TIC EKOOTPLEC
Evi Agostini kat Hans Karl Peterlini
*
* *
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ANTIAHWH

AvtiAnyn Tou (av)otkeiou

O Tiavvys kaver mavta 1601 WpA
uéypt va BycAer To polvpu, peté
ypaoer iows 5 Aé€eig, kar dTay Tov
Mw, «Ipaye Nidvvy emtélovg!y,
Oev kdver Timota. Ziyovpa
npoxeirar yix AEITY 1) k&ti TéT010.

Ipaypatikd, uepikés popés dev

Eépw 11 GALo va kdvw.

Mati eivat onpavtikn n avtiAngn;

Otav epelc ot matdbaywyol €xovpe pmpootd pac éva madi,
UTLdPXOLY COPPWVA E TOV TTaLdaY WY TNS akadnualkAC OKEWYNG
Siegfried Bernfeld (2006) mavta 6vo matdld - avto to matdi mov
BAemoupe kal To Tatdl mouv umApEape kamote epeic ot idlot.
Evbeyopévwe va umdpyouv paAlota kat meplocotepa matdld: To
natdl mou Ba BEAapE va Apacte, To atdi mov avranokpivetal
0T KOWWVIKA TpdTuTa, To Tatdi mouv mapafladel avtd Ta
TMPOTUTIA KAl EMOPEVWC amoTehel mPOKANON 1 Toulaxlotov
uTtepBOALKN emBdpuvon, To Tatdi mouv BéAel va To TMApouv
aykaAld r xpelddetal kamola anéotacn. Me autov Tov TPOTO
o Bernfeld 6¢Ael va katadeiel Ta Opla TNG Madaywylkne
epyaclag: T OlQQOPETIKOTNTA TAOLWY, TIG KOLWWVLKEG
emdpaoelc Kai, Bepaiwg, epds Toug (dlouc Toug matdaywyoug
e To ouvnBilopevo TpoTo TG avtiAnwAg pag Kat Ta «TueAd
onueta» autol Tou cuvnBLoPEVOL TPOTOU.

«H T0pAwon anevavtt atnv Kowwvikr adikia pd¢ avaykdlet kat
Tautoypova ud¢ voutuonotel va Bewpovue kdbe aviadtnta |[.]
W QUALKT, W¢ aviadTnTa TnN¢ tkavotntag.» (Bourdieu/ Passeron
1971: 82)
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Ti &Ado kaver o Tikvvg mov Sev T0 TPOOEXELS
lowg; Eéyvar yra Aiyo TI¢ ROKHOELS, Kt ATAWG
napatpnoé Tov. Ti kdver pe Ta xépiax Tov, pe
T TSI TOV, WG EIVAL 1] OTAON TOV OWUATOG
T0V, TG NXel i pwvi] Tov; Eéyva doa vouileig
nwg Eépeis yia Tov Ny, dwoe 5 Aentd aTov
eavTo 00V KoL 08 avTOV. Kauw petd mepiypaye
andwg T oov Tpaf& TV TpoToxn, Ywpic va

Kpivels, ywpic va epunvevers. Towgs Seig évay
&Adov Tdvvn.

Autd bev elval Bepa evoync 1 AavBaopevng cupmepLpopdg,
avTibeta. H madaywyikn epyaoia, eite w¢ aywyn, wc
ddaokaAia, wg ouvodela, eite wg @povtida, eivat pdkAnon:
Ol Kataotdoelg eival TOAOTIAOKES, N OLAPOPETIKOTNTA TWV
nadlwy  avfdvetal, f Touhdylotov €tol viwBoupe. Miow
ano v 16ea ¢ kavotnTag unopel va «kphBovralr euKoAa
OUVBNKEG ~ OLKOYEVELAKEG,  KOWWVLKEG,  TIEPLPEPELAKEC,
OLKOVOULKEC, N KAl KANPOVOUNUEVEG OXETIKEG OUWC PE TNV
exmaidevon. Ta madld Twyv omoiwv n epavion, n evEpadela
KaLn oUPTEPLPOPA QVTATOKPivoVTaL KAAUTEPA OTLC MPOCOOKIES
TWV EKTALOEUTIKWV LOPUPATWY TIou cLVABWE dlagopPwvovTal
anod T HOPPWUEVN aoTIKN TAEN, TA KATAPEPVOLV KAALTEPQ
oe oyéon pe aAAa mawdlg, ta onoia amoppintovtat. O Pierre
Bourdieu mpoomdBnoe va mepLlypayetl auth TNV KATAOTACN WE

Habitus (¢€n/mpodiabeon). \
H nayida tov Habitus
Me tnv €vvola Tou Habitus, o FAAAOG KowVIOAGYOC
Pierre Bourdieu efiynoe mw¢ oL ouvBAkeg pEoa OTLG
omoieg peyalwvel €va maldl «eyypdapoviawy 0To owua,

0Tn otdon, Kal oTov TPOTOo EKPPAcnG Tov. XUUewWva pe
Tov Bourdieu, autd mou €0WTEPIKEVOVTAL CWHATIKA WC
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ELKOVA TOU €aLTOl pag aAAd kat Twv dAAwv peoa amd Ta
Buwpata Tne <wng, TNG uabnong kat tng ekmaidevong, v
OLKOYEVELAKN KAl TTOALTIOULKT KOWVWVLIKOTIOtNoN, TIG eTLOPACELSG
Tou TeplBAAAovTog dev pmopolue va Ta «EepopTwloupEe»
anAd oav va Bydcoupe éva maitd f dGAAo pouyo amo mavw pag,
aAd TeAkd «autd eipaocte» (Bourdieu 1993: 135). OAa avtd
dlelabuovy otn oTdon Pag, OTLC KWVACELG Pag, 0TV EUQAvLON
Kal oTnv akTivoBoAia pac kat cupBalAovy otn latwvion plag
duopevolg ekmaldevTIknG petaxelplong. Xbppwva pe Tov
Bourdieu, T0 oxoleio otnv mapadoctakr Tou opyavwon Oxt
poévo dev pmopel va avalpéoel avthv tn duopevr yetayeipton,
000 Kal va To BEAEL, aAAd TeAKA TNV evioxLel KLOAAC. EKTOC
QMo TO OLKOVOWLKO KEPAAALO, onuavTika eival T0 oUPBOALKO
KOPOC Kal N KOWVWVLK OIKTOWGN plag oltkoyevelag, Opwe mavw
am’ 6Aa To «TOALTIOPIKO KepdAato». AuTO TepLypa@eL Tnv agia
Tnv omoia €xel n ekmaidevon oe pia olkoyevela pntd aAAd
Kat umoppnta: av umdpxouv BLBAla oto omity, av dlaBdlovral,
yla mota Bepata yivovtal oudnTrHoELS Kal 0€ TOL0 YAWOOLKO
emninedo, av ot yoveigc mnyaivouv oTo B€atpo, av mailel
KAMoLog TLAvo, ToLo eMAyyeEAUA ackolbv ol yoveig, olo eival
T0 61KO TOUG eXTTALOEVTIKO eTtimedo Kat oLo eminedo Bewpolv
N amattovy otL Ba emtdyouv Ta maidld Toug. Ta maldld Ta
omola peyahwvouv pe LYNAO «TOALTIOPIKO Ke@AAALo», TO
eowTeplkebouy. To @epouv pall Toug oto oxolelo we Habi-
tus, 6mou - x&pn 0TNV eUPAVLON TOUG, 0TNV EVPPALELE TOUG,
0TNV aKTWvOBOAld TOUC — KATATACOCOVTIAL EUKOAOTEPA WG
Xaplopatikd. Ta onkwvouv ouxvoTepa oTo pdénua, Toug divouv
nepLoodTEPA ebonUa Kal ouvexn emtBepalwaor Tng tkavotntag
TOUC, Kal TAUTOXPOvVA PBLWVOLV OTNV  OLKOYEVELA TOUG
aQvayvwpLon Kat LTooTNPLKTIKA KaBodnynon. Ta maidld amo
OLKOYEVELEG E XAUNAD «TIOALTIOUIKO Ke®AAALO» KATAARYOLV
anod v GAAn o€ éva oTELPoELdEC avTiBeTng katelBuvong:
Noyw eAAelpng e€olkelwong pe tnv ekmadeuTikh yAwooa
npooavatoAidovtal o 6UOKOAA Ge OXeon Pe TLC AMALTHOELG
Tou OYoAelov, kKatatdocoovTal MOAD ypriyopa ota AlyoTeEPO
xaplopatikd mawdd, mpowBouvTat AlyodTepo, EXOLV UIKPOTEQN
avtomenoiBnon kat maipvouv Lo Kakolg Baduoug. ZOpewva
e TNV umoBeon NG «autoekmAnpoluevng mpopnteiagy (Bro-
phy/Good 1976: 64k.k.), n omota dev umopel va anodelydet
Hovo-altlakd, aAAd @aivetal va umdpyouv MOAAEG evoeigelg
UEOQ amo cuoowpeLUEVA euTelplkd dedopéva, Ta matdld yia
Ta omoia dev uTIAPXOLY LYNAEC TIPOGOOKIEC E€XOUV OVIWG
XaunAotepec embooelc, €emeldn oL LYNAEG TPoodokieg
aokoUv pla  TapwelnTikr evouvapwTikh emidpaon, evw
avtiBeta ol xaunAéc mpoodokiec Aettovpyoly amoBappuvTikd
Kal amokapdlwTikd. To yeyovoe avtd kablotd dlaitepa
ONUAVTLKA pla avacTtoxaoTikn aviiAnyn wg mpo¢ To Habitus
0Tn OXOAWKn TAEN, €emeldn BonBa Toug/TIC eKTALOEVTIKOUG
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va avayvwpioouyv TI¢ OIKEG TOLG VOPUES Tepl KAVOVIKOTNTAG
6oov apopd Tn pddnon twv matdtwy (mpPA. Peterlini 2019). Ot
BiETeg divouv Tn duvatdtnta va avitAneBoupe Ta matdld ek
VEOU Kal va Ee@Lyoupe amo Tnv mayida Tou Habitus.

H Blaotik Taflvounon kataotdoewy Kat madlwy oe olkeia
poTiBa Kat €Tolueg katnyopieg amoteAel ouyva avaykaldTnTa
Kal tavtoxpova OleukdAuvon yia TR olaxelpon  TNnC
TOAUTAOKOTNTAG Kal TNG Molkihopopeiag mov umdpyel. Autd
mou ydvetat oe autr) tn dladikacta plac BLacTikAC Tagvounone
elvaln apueLtadvteuon 6TL Ta matdld kat oL véol/e¢ — OTwg Kat
oL evhAlkeg — elval €Tol Kat TavToxpova elvat r TouAdylotov
pTopobY va elval kal tehelwg dla@opeTikoi/eg (Kat aAALwg
ETMOPEVWC). KATL TETOO pag KAvel va mapdaBAEToupe TIQ
duvatotnTec Tou BplokovTal MEpa amod TNV TPWTN eVILTWON,
duvatétnteg mou pmopel va ektelvovial oe OLAPOPETIKEG
KatevBUVOELG 0g OXEON Je aQUTAV TNV TMPWTIN EVIUTIWON, N
omoila BeBata ouvABwe eival Kat autr TMov TApPApEVEL, OTWC
@patveTal 0To eloaywytko mapddetypa Tou favvn.

Otav otnv pawvopevoAoyLkn epeuva pe BLVLETEG yiveTal Aoyog
yla «Tnv mAeupd TnNg upddnong» (lernseits) (Schratz 2009),
avagepopacte  akPLBWG 0e auTo: 0e auTo TIou oupPaivel
otnv mopela Tpog TepLooOTEPO N AlYOTEPO eTUTULXNUEVA
paénolakd anoteAéoyata kat pmopel va Bploketal mepa and
KdBe «ao@aAn» Katnyoplomoinon Twv padnTwv/gadnTpLwy.
Av 1o BAéppa eival oTpappévo oTo amoTéAeoua, oTIic AEEelC
TIC oToleg TPEMEL va ypayel o Mdvvng, n mopeia tou Mavvn
Tpo¢ To amoTéAecpa Eepelyel and Tnv avtiAnyn pag. Autd
Tou Tov epmodidel, auto mou Tov KaBuotepel, aAAd fowe kat
note¢ Ba nTav oL duvaToTNTES TOU, eppaviovtal av 6o0pe TNV
katdotaon «amo tnv mAevpd TNG pdénong». Auth n tolaitepn
npoooxn vyia To yiyveobat, ywa tnv 6ladikaoia, bivel tnv
duvatotnta va pnv aflohoyolpe ta matdld Kat Toug veouc povo
pe Baon Ti¢ emdOOELG TOUG, OTLC OTIOlEC PUGLOAOYLKO efval
va mapouotddovtal eAAelpelg, aAAd va eTKEVIPWVOUKUE TNV
TPOCOYNA HAG OTLC TPAEELG TOUC KAl OTOV TPOTIO TIoL dPOUV.

«ATTO TNV OMTIKN TWV ETOWWWY aéLAKWY CUOTNPATWY N CUUBOAT
TOU TPOMoU Bewpnone Tou kOopou amd TNV TAeupd Twv
nadlwyv efapaviletal we anAwe eAdewpatikn. Xe pia Spwe
patvouevodoyikn avdiuon tou yiyveaBal 1600 aTnV aywyr 600
kat otn 6tbaockaAia, autd to yiyveoBar bev Bepatomoieital
and 1o téAoc Tou, dnAadrj amoé TN onuavTikOTNTA TWY OTOXWV
nou tE€6nkav, aAAd amo tn dpdon mou AauBdvel xwpa we pia
dtabtkaaia ouykpdtnong vonuatog» (Meyer-Drawe 1987: 71)
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To va avtihapBavopacte eva naldi onuaivel amAd va kavoupe
éva Brya miow kat va otafolpe avacToxaoTtikd oe auto To
ouyKekplpevo amoteAeopa — o Mdvvng ypdget povo 5 AEEeLg
- Tpotol obnynbolpe 0TN BACAVIOTIKY Kpion, BAcavIOTIKN
1600 yla Tov atdbaywyo 600 yla To (610 to matdi, 6Tl Kal avTh
TN Qopd KATL dev Aye Kahd. AvtiAnyn (clpewva pe 6oa Aépe
edw) onuaivel ouveldnTh «amoxr» amnd auth T BLacTIKn Kpion,
TNV onola Bddovpe MpoowpLvd o€ Tapevbeaon, oW aglwve o
Edmund Husserl, 15putic tng dawvopevoAoyiac Tov 200 atwva,
yla kabe 6ladikaoia vonong: va pn Belouvpe va anopacicoupe
dnAadn apéowe we mpog To TL elval KATL, aAAd va Koltdgoupe
nwe pag galvetal, mwe ey-eavidetal otnv avtiAnyn pag,
otav eleic To KolTAPE, TO akoLKe Kal To atofavopaote. Auto
akpLBWe EMXelpeital otnv epyaocia pe TIg PVIETEC.

EkBeon epnelpiag: enibpaon evoc
el00VC EKTTANENC «amd TNV MAELPA TNG

qu»

Ytn Oudpkela evég pabnuatog amd @olTNTEC/TPLEG TNG
Matdaywytlkic ot omoiot nAdn Kdavouv TPAKTIKA doknon,
¢nteital yla pia eopd oe pia katdotaon va pnv AeLtoupynoouy
W¢ 6pWVTEC, AAAA amAWG va e€ACKACOLY TNV avTiAnWr TOug.
Na kaBioovv kat va apeBoly va Toug TPOCEAKUOEL KAl Va TOUG
ayyi€et - va Toug emnpedoet — ALTO TOL SLEYELPEL TNV TIPOCOXN
Touc: Tt egpavidetat otnv avtiAnyr Toug, Tt TPOCEXOLY; AuTO
TO KATAypd@ouy — OMWG avaALETAL aKPLBECTEPA OTO KEPAAQLO
«Bwieta» = pe Ae€elg KAelOLd Kal PETA QMOTUTIWVETAL O€
BETeq. AuTEC oL obVTOpEeG Teplypapeg dev xpeldletal va
elvat tehelec. To onuavTiko elval otov Babuo tou duvatou
va Unv dlatumwveTal epunveia i KAMOLO «OLYKELEVO» yLa
10 atdl, onwe T dldyvwon f avagopeg TG mPONyouHeEVNg
OLUTEPLPOPAC TOU. AUTEG TIC avemegepyaoTteq BVIETEG TIC
dLaBacouvy oL PoLTNTEG/TPLEG 0TO oepvdpLo. Ot uTtoAoLnol/eg
(QOLTNTEC/TPLEG CLPPETEXOLV: AVAPEPOLY TIWG ETILOPA N BLVIETA
0€ aUTOUG/EC, TOLOUG GLVELPUOUG TPOKAAEl N TepLypagn
Toug KAM. [poomaBolv — petd, Babplaia va eppnvedoouv
Kat va oke@Bolv emiong, mwe Ba pmopovcav va 6pacouy ot
ekTaldeuTIkol 08 QT TNV Katdotaon. Evolagepov: akdpa
Kal av auTec ol mpoomdabeleg epunvelac mapaBAEmouy Ttnv
OLYKEKPLUEVN TIPAYUATIKOTNTA TOU TaLdLOU, Apa eVOEXOUEVWE
elval E0QAAUEVEG, OLOUYYPAPELS TNG BLVLETAG AVTAOLV AKPLBWG
amo TETOlEC EO0MAApEVEG epunveiec ouxvd To peyaAutepo

* F e
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6(peAN0G. AokToUV véa avTiAnyn yla tn dikA Toug KataoTaaon,
EKTOC TOU TETPLUPEVOU pOTiBOL eppnvelac plac maylwyevne
avTiAnyng, mepa and adle€odec katnyoplomotnoelg. Hmpotepn
YVWen TIOU €XOLV Ol CLYKEKPLUEVOL/EC eKTALOEVTIKOL yia TO
natdl, Adyw TS mMoAODWENE TMPAKTIKAC evacxoAnone padi tov,
anoteholoe eUmOdLO yla To «Avolyga» o€ AAAEG TIPOOTITIKES
Kal TpooeyyloeLs, oL omoleg umopel va pnv eival pev owoTec,
alha dlavoiyouvv dAAec duvatdtnTec Katavonong kat dpdong.
MNwge eival avto duvatd; Exkelvol/ec mou dev yvwptlav Timota
yla to matdi kat Tnv (owg mpoBANUATIKY KaBnuepLvoTNTA TOU,
nTav oe B€on va KvnBolv EKTOC TwY KABLEPWHEVWY OXNUATWY
Katavonong Kat €Tol va 6lteupuvouy TI¢ duvatdTnTES TOUG yla
katavonaon kat dpdon. Kdtt tétoto dev avalpet timota amno 6oa
yvwp{Zovv ol dueca eumAekOpevol/e¢ ekmaldeuTIKol yla To
nawdt peoa and T epnelpieg toug, aAAd n avtiAnyn Toug yu
autd dleupuvetatl, dleyeipetal kat TeAelomolelTal.

(Hans Karl Peterlini)

H €peuva pe Bieteg umnpetel TNV evawobnromoinon kat
BeAtiwon Tnc avtiAnync pag. ApumviZel TNy mapatnenTKOTNTa
Kal eknatdbelel To BAEPPA yla aUTO TOU SLAPOPETIKA EEPEDVEL,
YO TIC ATOXPWOELG KAl TLC OKLAOELC TIEPQ atd TO oLVNBLOPEVO.
Ag mdpoupe w¢ Mapddelyua To KOKKWVO Xpwpa: OAOL €Xoupe
kdmola 16éa yla To TU elval TO KOKKWO. Ag KolttdEoupe
OPWG TIPOCEKTIKG, TWCS ep@avidetal To KOKKIVO 0TO KO
pag BLOKOOPO:  TIOOEC AMOXPWOELC efval 0pateg, mMOoEC
dlapopeTikeg onpacieg avadbovtal, amd Tnv aydmn €we tov
Kivbuvo Kkat €wg TNV Tpaywdia; Amd To TPLPEPO TETANO TOU
TpLavIAQuANoL wg To aipa mou Eepaivetal, 6TAV KOBOPACTE
oto &daktuAo; Eva maidi, kat emopévwg kdBe meploTaon
dldaokahiac kal pddnong, etval mdvra KATL MEPLOCOTEPO ATIO
auto TOU ToTeboupde OTL yvwpilovpe pe BeBaldtnta. Ma
va propoupe va avtiAngBoupe autég Tig duvatotnTeg mou
ouxv@ TapaBAemovtal, yia va dleuplvoupe TNV Amoyn pac
yU auTEG, Mpémel va kdvoupe pia «otdon»/avdmavAa Kat va
KOLTAEOUPE YUPW Pac, va KolTagoupe ek véou, va udboupe va
avTiAauBavopaoTe Pe TIg aloBroeLs uag.

ANTIAHWH



Avo BlviETec amo 1o oxoAeio
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Bwiéta: EAévn, Kupia Mapia

H kupia Mapia mpoomnabei kat mdAt owg oTo XBEOLVO
paenpa AyyAikwv va e€nynoet tnv dtapopd petagd
Jeave” kat ,live". Autr tnv @opd to B€pa eivatn
npopopd. XTi¢ iow oelpég, n ENévn mailel pe éva
Aaotixdkt. H kupia Mapia to BAETEL Kal pwTd:

,What's that, a chewing gum?“ ,No", AéetL n EAévn
apnxava Kat oTpwyvel To AaoTIXAKL JmpooTd Tng.
Apéowg, n kupia Mapia pwvdZet: ,Take it again!“ H
EAévn TNV KolTdZel amopnuévn, maipvel To AAGTLXAKL 0TO
XEPL Kal KottdZet mdAt T Kupia Mapia.

AUTH TEVTWVEL AVAPEDQA 0TA ONKWHEVA XEPLA TNG Eva
PavTaoTIKO adpato AaoTixdkL apyd kat pe ta xépla

oe peydln anootaon petagy Toug, kat mtapdAAnAa Aéet
evBappuvTika tnv EAEvn. AuTh yeAdet apnyava, TEVIWVEL
T0 AaoTixdkt Tng Kat enavalapBadvet liiiiv*. H kupia
Mapia kavel €va vedpa 6tL ouppwvei: ,And now live!" H
EAévn aprivel To AaoTiydkt kat emavahappavet: live!” To
nadi mov kdBetat 6imha otnv EAévn aT0 Bpavio apmalet
T0 AaOTLXAKL, TO TEVTWVEL KAl TO APRVEL EVW KAVEL éva
TolpLyto Llive". H kupia Mapia To emalvei:

LJExactly! KaBwg moANoi/ég padntég/tpieg Bydalouvv
Aaotixdkia, pwvaiet: ,No, stop it! No chance!” Ot
pabntéc/tpleg yehave. (Baur/Peterlini 2016: 77)
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Bwiéta: Mavaywwta, Avtwvng, BactAwki,
Kupia lopRvn

L]

H daokala twv Meppavikwy kupia lopivn otéketat
UTIPOOTA GTOV THivaKa Kal pwTd Toug padnTég/TpLeg yia
TOUG XPOVOUC: «[1600L XpOVOL UTLAPXOLV;» [ «AVTWVN,
w¢ avayvwpilw To anapépeato;» H Mavaylwta £xet

T0 TETPAdLO MEPPAVIKWY E TOUG KAVOVES TWV XPOVWV
avOLKTO UTpOo0Ta TNC 0To Bpavio. duadel Ta aAlid Tng
Kal peTd maipvel pEPIKES TOVPEC KAl TIG Yupi{eL 0TO XEPL
NG Metd yupiZet otnv kupia lopnvn, avoiyetl Tnv To0pa
KatL Tnv otpiBet apéowe Eavd, kat anavid og pia epwtnon

)
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NG daokdhag. ZNKwveL To XEpL PEPLKEG popéC. OTav dev
NV pwtdet n dackdAa, kateBalet To xépL oTo Bpavio.
«[ati vmdpyouv BondNTIKA pAUATA;» PWTAEL TWPA N
kupia lopAvn. Kat maht onkwvel n Mavaytwta To Xépt Kat
n daokdha tng divel Tov Aoyo: «Emeldn pag ondoov va
avayvwpiooupe Tov Xpovor, e§nyei e copapn ékppaon. H
daokdAa kottdZel tTnv Mavaylwta xwpic va katahapaivet
Kat oTPEPETAL AUECWE 0TNV EMOpEV pabnTpLa «Tt KAvw
pe Ta 6Vo BondBNTIKG pAPata, 6Tav EXw To “sipat” Kat

T0 “éxw”;» H NMavayliwta ovveyilel va mepvdel 1o XEpL
oTa pahhid kat otpiBel ToOPe pia popd He€Ld kat pia
aplotepd. Kpatd To €va xépt onkwpévo, pe 1o dAAo
oTpipel pa dAAn TovPa. TEVIWVEL TO ONKWHEVO XEPL
eubeia Prpootd, To katepalet maAL Aiyo, mapapévet
akivntn, kateBdalet petd teAeiwg 1o XEPL Kat Yibupitel
pe Tnv dimhavi g TV Baothikn. KAeivel To teTpddlo pe
TOUg Xpovoug e BOpuBo Kat oTnpilel To KePAAL TnG 0Ta
Xépta. (Baur/Peterlini 2016: 107k.k.)
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Maylkeg Kat EEXWPLOTEC OTLYPEG —
Avayvwon tng Bivietag

YTic d0o Bwietec BAemoupe PabnTpleg Tou Tailouv oTO
pdénua pe kATl = n EAévn pe €va AaoTiydky, n Mavaylwta pe
Ta POAALG TNG. ZTNV MpwTn BwIETa MEQETEL TO BAEPPA TNG
6aokahac otn pabrTpla oTIC THow OElpEG: TNG ameuvBuvel
TO AGYo Kal TNV pwTd Pe TL mailel, vmoBetovtag otL elvat
pla toiyAa. TETOlEG OTLYPEG UMOPOUV va XPNOolUeDOoOUV yla
eninAnén n 6larmdunevon, dpwe n kupta Mapia avayvwpicel tnv
Haylkn oTypn, 6tav BAETMEL OTL MPOKELTAL yla €va AQoTLYAKL.
Etol n apnpnudda tng EAEvNg peTatpémeTal oe oknvoBeaia
¢ UANC Tou padnuatog, mou dev kdvel povo EekdBapn tnv
dlagpopd avdpeoa oto ,leave” kat To ,live", aAAd TipooPEPEL Kal
ula otiypr) evBupiag otnv TAEN. TNV 6elTEPN BLVIETA ATIAVTAEL
n MNavaylwta otnv dtddokovoa pe T€Tolov TPOTO, WOTE AUTA N
televTatavapnvEépetmwe vaavtidpdoet: TaBondnTika pApata
elvat onpavtikg, e€nyel n Mavaylwta, emnetdn pag ponboov
va avayvwpiooupe tov xpovo. H kupla lopivn aerivel tnv
avamdvteyn anavinon va awwpeltal oTov aépa Pe eva BAEupa
aropiag, dev yivetat kapia avdiuon. H Mavaylwta mpo@avwe
npokdAeoe clyxuon pe tnv amdvinor tng, emeldn avtn frav
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AvtiAnyn tou (av)otkeiou

€KTOC TOU TPOYPAUUATIOPEVOL KATaAOyou amavinoewv. H
Mavaylwta avapyiZel va naidet pe Ta paAAid tng. Mia mavon
0€ aUTH TNV EVOYANTIKA oTlyn Ba eixe low¢ amokalbyel Kat
edw €va papyapttdpt otnv napd€evn amavinon. Me pla mo
TIPOOEKTIKN akpoaon NG andvinong mov €dwoe n MavaylwIa,
N andvinor TS MapamEUTel 0€ pia mPayyaTioTIKy TTpoceEyyLon
NG €pWTNONG OE TL Xpnotpebouv ta BondnTikd pAuata, yati
xdpn og autd avayvwpiZet popavwe n Mavaylwta eukoAdTEpaq,
yLa TIOLOV XPOVO TIPOKELTAL: OTAV TLY. AEWE, «EXW OELKATLY, TOTE
avayvwpiZoupe xapn oTo BondNTIKO «EXw» OTL N pdTAoN elval
oTov mapakeipevo. Tautdxpova ano@elyel n Mavaylwta pe Ty
TPAYUATIOTIKA amavtnol Tne tnv mpoBAnuatiky dlatimnwon
e epwtnong ¢ daokdhac, «yitati umdpyxouv BondnTIKA

EpwTtioelc avactoxacpou

prpata»: oav va ta eiye KAMOLOC TMPAyUATIKA ETVORCEL yLla
KATOLOV OUYKEKPLUEVO OKOTIO. ETOPEVWE, auTh n oTyun Tng
EAELYNE KATavONoNG €K UEPOUC TNG HABATPLAC «KPUBEL Kal
pla oTwypn pdénone mou bev ouveldnTomoliBnke eykaipwe
Kal emopévwe anopplednke. Xe auth Tn oTlypun paénong pia
padnTpla avtigetwmidovrag tn 60okoAn doun TNC yepUavIKAC
YAWOoOoQg emvoel yla €va epwTNUA PLd AmavInon «eOKOAny».
Av eg€alpéooupe TNV avagevopevn ano tn daokdAa amdvrnon,
TPETEL va TtapadexBoUE MwG 0€ QUTO TO «OTLYULOTUTIO» EANABE
XWPA pLa oTypn yaenong, n omota 6pwe bev €ylve avTIANTTA.

Juyypapéag: Hans Karl Peterlini

TiLoag kAvel auBodpunTa EVILTIWON KATA TNV avayvwon Twy tapandvw BvieTwy,

Moleg OKNVEG 1) OOVTOPEG OTLYHEC 0ag ayyidouvy dlaitepa;

Mol pnopel va o@eileTal To OTL EMNPEACTAKATE AKPLBWE Ao AUTO;

TuATav autd mou 0dnynoe, emnpéace, MTPOoEAKUGE TNV avTIANYr 0ag;

MvwplZeTte TETOLEC KATAOTATELC A6 AAAOU; Zag BuPiZouy ol BLVIETEC TTAPOUOLEC TEPITTWOELC;

Oa BéAate va alNAgeTe KATL 0TNV OKNVA QUTH, av gropoloarte;

EmikevipwBelte o€ eva mpoowmo og pla amo Tig BVIETEC, TO OMOL0 KATA TV MPWTN avdyvwon oag eavnke Alydtepo

onpavTiko. Mwe BAEMETE AUTO TO MPOOWTIO PETA amd Pia dedTepn avayvwon;
° MWwe moTteveTe OTL yivovTal avTIANTTA Ta Kopitola ano tnv daokdha; Mwe Ba pmopoboav va yivouy akopa 1o avTIAnTTq;

* F e
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Aoknon avtilngng: Teyvn oe kat ye kabnpepva avtikeipyeva - «a kolta

(drapopeTika)!»

Aev Epw 1 moTevels v,
aArd eyw dua ovvnbiow
va fAénw kTt pe évay

OVYKEKPLUEVO TPOTIO, SEV

umopw vee 7o dw aAdiwg.

1,
@ WA oIl

MoAovoTt oL «poutiveg dpdong» umoéoyovtal acpdAela oTnv
€pyaotakn pag kabnuepwotntd, ouxvd mépToupe BOHATA TWV
aQuTopaTlopwy Tou eTBAAAEL TOOO 0 ouvnOLoPEVOC TPOTIOC
avtiAnyng, 600 Kat o avtioTolxog TNG 6pdong. TN «ouvavInon»
pe tnv TEXVN, autol ol avtopatiopol amodelkvoovral ouvyvd
duoleltoupylkol, pe amotéheopa va  Olavoiyovtal Veeg,
QoLVNBLOTEC TIPOOTITIKEG yia TNV avTiAnwr pag. H Téxvn kablota
duvatéc TI¢ alobntikee epmelpieg, aAAd Tavtdxpova umopel kat
va TPOKAAECEL emavahauBavopeves OTLYPEG «evOXANONGg», ot
oroleg Hag avaykdZouv va evielvoupe Kat va dla@opoToLooupe
TNV TMPOCOoYN HAC. ZTIC MOAUPOPPEG eKONAWOELG TNG PTopoLe
TPAYPATIKA va TEAELOTOLooUYE TNV avTANYA pag.

Ytnv  Kkabnueplvl  YAWOOLKN  xpnon, N  aolnTikn
TepLlopiZeTal ouyva ota oTevd 6pla Tou «wpatou». Mepa
ano autd opwe, N aweBntikh pmopel va avagepeta
oe OAa Ta avtIAnmTd @awvépeva kal va otnpiletal oe
OAeg TIG pop@eG avtiAnyng (mpBA. Welsch 1998: 9k.k.).
ETupoloyikd, n €vvola Tng alodnTikng mpoEPYETAL and TNV

AwobnTikn Epnetpia kat AvtiAngn

ANTIAHWH

vou OTWG YiveTaL e Ti§

e1KOVEG IOV TIEpIKAEiovY

opBaluandres, eyw PAénw

n&vTe THY mama ... BonOdel

OUWG Vet yvpioovue TV

eKova avamoda.

eAAnviki Ae€n AiaBnong (avtiAnwn pe Tic atobnioelg) Kat
QVa@EPETAL 0E [L POPYR KATAvONonG TOU KOGHOU HECW
e aedntnplakng mpoohnyng (mppA. Schiirmann 2015:
60; Kleimann 2002: 10). O Alexander Gottlieb Baumgarten
BepeAiwoe 16N amo to 1750 pe tnv ,Aesthetica” dimAa
0TN AOYLKI Kal evvoloAoyikr yvwon, pia aielntnplakn
poper) Tng katavonong (mpBA. Baumgarten 2007) kat
Beomioe €10l TNV ALOONTIKH WC ETLOTNHOVIKO KAGdOo. ETal
€Beoe TNV Baon yla pia popen katavéenaong, «otnv omnota
10 avtikeipgevo tne avtiAnyne dev "eapavitetal" otnv
a@nEnUEVN HOP@N TNG EVVOLOAOYLIKNG KATAYEYPAUPEVNC
Aoyikrg» (Brandstatter 2012: 179). H awoBnTikn epmetpia
elval ouvoedbepévn pe TNV aweBnTnplakn @ovon - TNng
avtiAnyne, ekkivel amd ekel Kal MApapevVeL CUOXETIOPEVN
pe avthv. H Biwon tng elvar dlaitepa évtovn Kat
EAKUOTIKR: «BAémoupe meploodTepo amd 600 BAETaE
TIPONYOUUEVWC, AKOUWE TIEPLOCOTEPO, ATIO OGO AKOLYAUE
npLlv. AyyiZoupe, volwBoupe, yeLopaoTe Kal pupilovue
TEPLOOOTEPO AMO 600 ayyilape, volwbape, yeuouaotav
Kal pupiaye, mpwv va pag ovpBel n avrioTowyn atoBnTikn
eunetpia.» (Laner 2018: 15) AVTIKElPgVO TNG TIPOCOXNG
dev elval edw poévo autd mou avtiAneBnikape, aAAd kat
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autn/autog mou avtihapBdvetal kat n dadikacia g
avtiAnyne kaBeavtrg (mpBA. Brandstdtter 2012: 175).
YNV aobnTikn epmelpla, TO Bepa eivar n avridnwn
PE TNV Hop®n TNS «avTiAnwng Tou Tpomou avtiAnyng, n
pAEn e TIg oupBdoelg TS avtiAnwng kat n avalntnon
evaAakTikwy duvatothtwy avtiAnyng» (Schirmann
2015: 63). MapdAAnAa pe TNV eviewvopevn KALUdKwaon
¢ avtiAnwng we blepyaciag, dlapopewvovrar — Kat
aLoBNTIKEG, BLwPATIKES dlepyacieg Kat HEOW TNC «DOULKAG
apvntikotnTag» (mpBA. Kleimann 2002: 26), dnhadr péow
¢ Stdppnéne Twv oupBdcewv Tou cuvoEovTal e TN
ouvnBela aAAd kat NG avtioTouXng «EVOXAnoNng» Tou
npokaAel avth n otdppnEn. Ol alobnTikég eumelpiec
TIPOCPEPOLY ETIOPEVWE pHEYAADTEPEG duvaToTNTES YyLa
va avTilapBavoyacte TEPLOCOTEPQ, TILO OLVELONTA Kal
TEPLOOOTEPO HLaPOPOTOLNPEVA.

H duvapikn tng T€XvVNG

«To ouvapmacTiko oe &va €pyo TEXVNC elvat n moAvonulia
ToU. Mnopel kavel¢ va To mpooeyyloel amd SlAPOPETIKES,
KUplw¢ anpooueves OMTIKEG Ywvieg. AvdAoya pe tnv OmMTIKA
ywvia mpokUmTouv SlapopeTikd media ouvelpuwy, Ta omoia
atpvidtagou kat tov (6to Tov kaAAitéxvn [..J». (Ammann 2007: 9)

H téyvn elval moAumAevpn. Tnv ouvavioUpe oOTIC TIO
OLaQOPETIKEC LOPPEG, PEYEDN, UAWKE, Xpwpata, Hupwdleg A
Tovouc. «E€avaykalel» og eva Koitaypa, Ma cuvaiobnon, pia
akpoaon kat pla ynAapnon akpipeiag. Auto to onyelo akplBwe
elval To KEVTPLKO Kal 0Tnv epyaocta pe TI¢ PVIETES, Kal anattel
uia Slapoporotnuévn avtiAnyn (mppA. Agostini/Bube 2027a:
74). Ta épya TéXVNC €lval moOADONUA Kal EMITPEMOLY, AV OXL
OTIOLEOONTIOTE, MAVTWE OLAPOPETIKEG PETALL TOUG «QVAYVWOELGY.
To va emutpeyoupe epmelpleg auglonuiag kat moAuonpiag etvat
e€loou onuavTiko yla Tnv epyaocta pe TI¢ PVIETEG — Kuplwe yia
TV «avayvworp/avaluor)  toug (BA. Kepdhalo «Bwigtar). Ot
eumetpiec mou kepdilovue oTNV «oLVAVTNON» PE TNV TEXVN yla
TO MOAUTAEUPO, TO TTIOADONPO Kal KAToTe Kal To EEVo pmopoly va
Hac eualodnTomoLooLY Kat evTOC Tatdaywykwy TAalclwy, WwoTe
va avTiAappavopacTe KataoTtdoelg mou BewpPOVPE OLVNBIOUEVEC
TAgov peoa otnv moAuonuia Toug, va avaotoxaoTolpe yupw amno
QUTEC, KaL va oTpapolpe TPog auTeC pe veo TpoTo (MpPA. Ago-
stini/Bube 2021b).
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‘EkBeon epmelpiag: svatontonoinon

TNGC AQVTiANYNG HEOW pLag TPOCEYYLONG
TNG TEXVNC Tov amokaleital «<Kovtd 0To

EPYO TEXVNCH

Mmpdéswpa plac  avtiotolyng  evatoBnromoinong
kat dlapoporoinone Tng avtiAnyng efvat Ta  Blwpatikd
€pYacTAPLA HE GOLTNTEG KAl POLTATPLEG TNG Maldaywylkng oe
dlagopeTikd povoela, Ta omota yivovTal otn BAcn mPoaeyyLong
TOU £pYOU TEXVNG oL TLtAoopeital «Kovtd oTo epyo TEXVNG»
(MpBA. Bube 2018). OL @olTNTEG/TPLEG €XOLV TNV eukalpia
va TPOOoavATOALOTOUY OLYKEKPLUEVA OTO 0pATO, O AUTO TIOU
aKoUyeTal Kal 6€ auTO MoU YiveTtal aoBnTo oty «ouvavtnon»
PE TNV TEXVN, KAL VA PelvoLy «avolKTOl» O EUTELPLEC TNG N
Katavonong kat Tou «avoikelou». H mpooeyylon «Kovtd oTo
€pY0 TEXVNG» ToU elval mpooavaToAlopevn atnv avtiAnyn Kat
1o Blwpa, vmakovel otnv amaitnon va avrihapBavopacte Ta
€pya TNG EQAPUOOHEVNC TEXVNG PEOA ATO TNV CUYKEKPLUEVN
EPQAVION TOUG Kal TNV «evepyoloa» aloBNTIKOTNTA TOUG.
Ye avtiBeon pe TNV KAAolKA Eevdynon OTO pouceio Tou
petadidel yvwon, o010 emMiKEVIPO QUTAG TNG TPOCEYYLONC
elval oL awobntikeg epmelple¢ MOU AMOKTWVTIAL amé TA
TPWTOTUTA, aAAd Kal n apolBala avtaAlayr okEPewy, LdEWV
Kal ouvaloBnuATwWyY PeTagh QoLTNTWY Kal GOoLTNTALWY yla 6oa
avTiAayBdvovtal. Ye authv TNV Tpocoeyylon Oev amoTeAel
KaBohou pntr mpolmobeon yia TV aoBnTikn epmelpia n
TPONYOOPEVN YVWON yla TOuG/TIg el pePoug KaAALTExves/
16e¢ Kkat yla to mAaiclo otnv lotopia tng Téxvng. Movo
apyotepa, otnv dladbikasia NG «avau€Tpnong» Pe TO €pyo
TEXVNG ELOAYOVTAL OUUTANPWUATIKA YEVIKEG TANPOQOpIEC,
woTe va anopevybel To BLAOTIKO «kKAEdwWua» TG SIKAC pag
avTiAnyng kat va emBeBaiwoovye, va dlevplvouue n va
dlepwtnBoupe yia ta media avagopdc Ttwv epywv yla pila
akopa @opd peaa amod dLapopeTLKA TTPOOTITIKN. ApxLkd ¢nteital
amo TOUG (OLTNTEG/TPLEC va OLATNPACOLY TLC TIPOOWTILKEG
TpoohayBAdvouoeg Kal evVIUTWOELG TOUG, Va TEPLYPAYOLV TIG
EMIOPATELC KAL VA KATOVOUACOLY TOUG GUVELPUOUG, OL oTtoiol
0Tn ouvvexela Ba ovumAnpwBolv Kal Ba ouyKPOTHOOLV Eva
nedio ¢upwone kat avtaAlayne WOewv otV Ko opadikn
ovZntnon. H evaloBntomoinon tTng mMPOOOXAC yla AuTO TOU
«eppavidetal» kat n yoviun «aviinapabecn» pe To £evo, amo
TNV omota avtAolvtal avamdvrexec onuaciec Kkat oXEoelc,
XPNOoLUeLEL, OTAV «UETAPEPETAL GTNV TIALOAYWY KN TIPAKTLKT
yla TNV avtiAnyn Kat Tov avaoToXacuo YOVIUWY OTLYHWY
pddnone. Etot dlamotwyel yia mapddetlypa pia goltATLa Tng
Madaywylkne Petd Tnv MPOcAvaTOALoPeEVn OTnV avTiAnwn
«QVapPETPNONG» TNG e epya TéXVNe oto Mouceio Albertina Tne

ANTIAHWH



Blevvng: «Eldikd o tpomog mov avTiAauBdvopal ta mpdypata
‘evtddnke” pe Tnv emiokeyn pou oTo poucelo, emeldn onuepa
YVWPLOoa Evav VEo TPOTIO TIPOCEYYLONE TNG MapatTnenong. To va
agrivopal amiwg oTLg OLKEG JOU EVIUTIWOELS Xwpig KaBoAou
TponyoLpevVn yvwon 1 eLOIKEG TIPOodoKieg Kal va aplepwVw
XPOVO yla va kpivw KATL akplBeaTepa, eival mMTuxeg mou Oa
ETNPEACOLY PEANOVTIKA TOV TPOTIO avTIANYRG Houx. (Agostini/
Bube 20217a: 80)

(Agnes Bube)

Emeldn ot aoBnrtikée, ekmadevtikée dladikaoieg elvat
duovonteg kat dev pmopolv va aglomotnBolv yevikevuovtag,
analtovv oe avtibeon pe tumomotnuévec dladikaoieg eLdIKES
TPOOeYYLOELG TNG OMTIKOTO(NONG Kat Tn¢ avaAuong. H Bvieta
XPNOWWEDEL yla TOV avacToXaopd auTwyv TwV TPOCWTILKWY
dladlkaotwy padnong kat exmatdbeuone oe ouvbeon e
Vv Texvn. Emtpenovtag to «dvolypar» TNG avtiAnyng Kat
Tovidovtag tnv TMPOOMTIKOTNTA Tn¢ efval oe B€on va Kavel
avTiAnmn pe dlaitepo TpodMO TNV MANPOTNTA, TO TMoAVETNESO
Kal Tnv duvaptkn e eumelplac pe tnv TEXVN KAl HEOW TNC
TeYVNG (mpBA. Bube 2020: 162).

Bwiéta: H Mehiva kat «To maywvi» tng Natalija
Gontscharowa

H 14peNiic opada goltntwy mepvdel ypryopa péoa

anod ti¢ aibovoeg Tov Mouceiou Albertina Tng Biévvng,
uTo TV Kabodnynon tng kupiag Nikng kat Tng Bonbou
£pEUVAC, YL TOV MPWTO MpooavatoAiopo. H kupia Nikn
deiyvel Ta MEVTe PepovwpEva MPOETIAEYPEVA £pYQ, e
Ta omoia ot poLTNTES/TPLeg Ba TpEMeL va acyoAnBoiv
EKTEVEOTEPQ OTLG ETMOpEVES 3 WPEC. TeheuTaieg otV
opdda eivatn Mehiva kat n epeuvATpLa. Zagvikd, n
Meliva otapatd kat pével oav metpwyévn. To BAEpPa
NG €XEL IPOOEAKDOEL 0 TivaKAG TNG

Natalija Gontscharowa pe titho «To maywvi» Tov 1912.
0 mivakag Eexwpilel and toug dANoug Tivakeg oTov
TOiX0, AOYWw TOU PEYEBOUG TOU KaL TS XPWHATIKAC
dlapopewong Tov, pe Ta {wnpd Kitpiva, mopPTOKaAL,
KOKKLva Kat BloAeTi ypwpata. Ta patia tng Mehivag
avoiyouv didmAata, To 0TOPa TNG €ival podvoryto. Eivat
oav va TV wTidouv aktiveg amod Tov mivaka. H Mehiva
yupiZet mpog tnv epeuvviTpLa. Eva xapnAopwvo «Oudouv»
akouyeTal ano Ta xeiln Tng, éva ékmMAnKTo yeAdkL. (Ago-
stini/ Bube 2021a: 81)
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AvtiAnyn Tou (av)otkeiou

2@paipa emppong amod tnv «Avayvwon»/
Avalvon tng mponyovupevng BvieTac
amo To povoeio

Ma va avtiAn@Boope to dlapopeTiko, AAAA Kat To KawoupLo
pe OLAPOPETIKO Kal PE VEO TPOTO, TPETEL VA ATIOKTHOOUNE
Blwpata mou va umepBatvouv To ouvnblopévo peTpo (TIpRA.
Agostini/Bube 2027a: 86). Xtnv mponyolbpevn Bwieta
napovolddeTal ya TV @olthtpla Meliva pla ampoéopevn
OTLyUN MPOCEAKUONG TNG TMPOCOXNG TNG. H «ouvavinon» pe
TO €pyo Texvne «To maywvw Tou yivetal kabwg n goltnTpla
neptdlapaivel oto pouoeio, poldlel va TNV TPOKAAE(, va
dleyelpel kal va mpooeAKUEL TNV TPOCOYNA TNC, HOLAZEL pdAtloTa
va TNV «TPOKaTaAapBdavely we mpog To emninedo mpoodokiwy
nou Ba éviwbe. Me apadelypatiko Tpomo eppavidetal dw pia
OTLYUr alodnTnpLakAc cuppeToxnG. Av avtilaypdvetal kaveic
Tic dlepyaciec pddnong we Blwpatikée dlepyacieg, TOTE £Xel
(blaitepn onuacia n egmetpia Tou £Evou Kat TnE amogevwong,
OLOTLYPEG TNG EKTIANENG KaL TNG PAENG UE pouTiveg (MpRA. Mey-
er-Drawe 2008; Rumpf 2008). H meptépyela, n aBeBatotnTa Kat
pia evatoBnota avtiAnwng yla autod mov ep@aviZeTat, aprvouy
XWPO yLla TO avamdvtexo Kat yia TapeKKAioeLg ae oxEon Pe TIg
VPLOTApEVEG TponyoLpeves Tapadoyeg. Tu Unopel amé auvthv
edw TNV KatdoTaon va aglomotndel, wote va KataoTel yoviuo
YL TNV TTatdaywyLKn mpakTikn;

EpwTtAoELS avacToXacpou
Otav napatnpeite TIC MAPAKATW ELKOVEC, TL BAETETE;

Tupnopeite va avtilngBeite;
Nwg epgavidovtal oe eo0dg;

Eivat duvatég mapopoleg eumelpieg kat £€w anod to pouvoeio;
MMoleg duvatdTnTEC Piag «avolk TG, MPOGEKTIKAC 0TAONG aANd
Kat e€doknong tng HIKAG pag tkavotnTag avtiAnyng unapyouvv
akopa;

Otav kaBnuepva mpdypata ouvvdudlovtal HETAEL TOUG
pe mayviwdn n/kat acuviBloto TPOTO, TPOKUMTOUV VEES
TIPOOTTIKEG Kal aAAnAe€aptroelc mepa amd €va ouvnBLopPEVO
eTinedo AeltovpylkoTnTag (BA. TIC MAPAKATW PWTOYPAPLES).
AuTh n epmelpia Tou va avtilayBavopacte eKTOC amd Tov
BLokoaopo kat TNy 1dtatn dikA pag Ty avtiAnyn dla@opeTika Kat
lE VEO TPOTIO, PTopel va pag onbnoet 6Aoug/eg va ahAdovpe
patid yla Tn paenon aAAda kat yua T 6tdbackaAia: Toug/TIg
d1baokopevoug/oPevee aAld kal toug /tic  diddokovtec/
ouoec, Kabwe kat Ta meptBaAiovtd touc. Ma va eipacte oe
Beon oTo edio TG maLdaywyLKAG MPAKTIKAG va avTIAneBolpe
UE évav vEo TPOTO TIC eKTIALOEVTIKES Olepyacieg alld kal TI¢
eVaAaKTIKEG duvatdTnTeg (dpdong), £xel vonua va maipvoupe
amooTAcelC KATA Kalpolg amd To olkelo kal To umoBeTIKA
aoQaAec. H téyxvn pmopel va AELTOUpYNOEL OE QUTAV TNV
katebBuvon e€ioou we avtikeipevo aAAd Kat wg «dpopog» yla
TN evatcbntomnoinon ¢ avtiAnwne pag:

«0tav apnvopaote oe aloBntikd patvéueva, pabaivoupe va
avTipeTwnilovye Tov MAOUPAALOUO, TNV AVOLOLOYEVELa Kal

(¢ avtipdoelgr. (Brandstatter 2012:179)

Juyypagelc: Agnes Bube, Dennis Improda

Ye molo Babpo akvpwvetal edw n ouvnBlopévn avtiAnyn oag; 2ag evoxAel kAT, Av val, TL oac evoyAet;
Mpooeyyiote eoelc oL (dloL yla pLa opd avTikeipeva TG KaBnuepwvoTNTAG 0ag Pe dlapopeTikd TpoTO. Mpoomabnaote va

dlapgopewoeTe anod dlapopeTIka Mpaypata Ta dikd oag acuviBloTa cUVOAX AVTIKELPEVWY TIOU UTopel va TiPOKAAoLY TO

aiobnua tou avoikelov.
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dwtoypapieg: © A. Bube/D. Improda
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H owpatikoTnTa We VEA TTPOOTITIKN

Buwiéta: 0 ANEéENG, pia e€iowan kat n kvpia Xapa

28

Xy, otav Siafdlw kdmoreg
Pviétes yeddw, pe dAdeg
OQupdvw ko k&moteg kAdeg
VA ... YE aPHVOVY amAd§
adikgopr.

%

@_MQ_/LO

Eivat n oelpd tou ANéEN va Aooel pia e€iowon otov
nivaka. 3,5+x=16,34. XagoyeAwvtag mhatid, onueLwveL
dim\a oo 16,34 pia No€n ypappn kat -5. And kdtw

BdZel x=11,34. «[WG MPOKOMTEL AUTO;» TOV PAAWVEL

n Kupia Xapd. «<Meiov mévTte» anavtd o padnthg xwpig
dlotaypo. «Opwg ekel ypdpet 3,5», Tou emionyaivel n
Kupia Xapd, omdte o ANEENC pe €va deLhO xapoyelo
dlopBwvel xapnAogwva tov auTo Tou: «Aotmov 13,29».
H kupia Xapda kateBaiet 1o KEPAAL, TO KOUVAEL, ONKWVEL
T0 BAEppa kat kaBodnyel Tov ANEEN: «Tpdye TO €va KATW
ano to aANo. fpappn ... kat umohoyloe peiov». O ANEENG
YupiZel 0TOV TivaKa pe TAywHEVO XAPOYENo, OTAPATAEL,
yupiZel MAAL mpog TNV Kupia Xapd kat Ty Koltdlel

pe anopia. «Aotmoy, Twg KAvOupE apaipean;» pwIdeL
ekeivn anotopa. 0 ANEENC oTpépeTal pe To apdgeva
Taywyévo agoyeho oTov Tivaka Kat Kavel Ty mpdgn.

H tagn yepidet pouppoupntd, akobyeTal AX0g XApTLWY,
PAxvouV 0TIG KAOETIVEG, VW N Kupia Xapd uttayopevel
oTov ANEEN, TL PEMEL va LTIOAOY(oEL KAl va onpeLwoeL. Ev
TéNeL 0 ANEENG yupilel amd Tov Tivaka oTny Kupia Xapa
Kat pibupilet dotaktikd: «12,84». «Na, 12,84, ypaype

T0 Aolmdv o€ mapakahw», Aé€L n Haokala, Evw onNKWVEL
T0 KEPAAL Kat KolTael To Tapavt. 0 ANEENG ypdpeL To
amoTEAEONA OTOV THVAKA, TPV EMLOTPEWEL TNV BE0N TOL
pe To BAEPUA KapPWUEVO MAVW TNG Kat €va Xapoyeo
TIaYWHEVO 0TO TIPOoWMO Tov. (Mian 2019: 230)
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T\ Katadafaivw 11 Aeg, pov ovpPaiver ke epévar.
Kémoieg gopés avatpiyiélw diafalovrag fiviéteg,
uov onkwveTaL KUpLOAeKTIKG 1 Tpiya. TToAAEG popég
Sev Umopw va w yiati, OOV GVVELSHTOTOINTX

011 ovvaioBévopar 6,71 vidOer kdmorog/a. Nopilw

0TI AVTE EVVOOUY 01 QaIVOUEVOLOYOL OTay UIdovy
PLX TH OCWUXTIKOTHTA. 207600 Oev éyw aKopua

Eexabapioer Tedelws 11 akpifws eivan avTo.
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Otav Stapaoate tnv Puviéta, viwoate katy; 0ikto, duopopia,
emidokipacia, anodokipasia; 0tav To viwoarte, eixate Ao pia
A€EN yla To ouvaioBnpa avtd; TV dldpkela NG avayvwong
\elToupynoate mePLOOOTEPO VONTIKA 1/ a@ebRkate va
napacupBeite and Tn pon Twv CLUPPAVTWY;

0 Merleau-Ponty  (1966) umobdelkviel, 0Tl  amavtdye,
avTamokplvopaote oe autd Tou pac TepLBAAAovy, pac
oupBaivouy, pag «ouvaviodvs, MPOTOU AKOUA UTIOPECOVKE va
Ta Teplypayoule pe okeWels f Aégelg. NMa mapddetypa, mpv
UTIOPECOUE VA KATOVOPdooule TLTpogevel n BIviETa p€oa pag,
atofavopaote KATL. AuTd To Tpdypa mou dev pmopel akopa va
kaboplotel pe peyahutepn akpifela i va amodobel AekTikd
pag «katahapBdave» — we BoAR atobnon, we €va cuvaiodnua
Tou duvapwvel ouvexwe i lowe we pLa popen avatprxihag -
TPV TO ouveldnToTolooupe. Av aUTO TOU pag oupBaivel pag
evoyhel, av BplokeTal ekto¢ Tou mMediov avTtol mou pag sivat
OAa yVWoTd Kal otkela, kat 6ev pmopolie va To GUAAABOULE,
EMELON «amOdLVAUWVEL TIG PEXPL TOTE TAPadOYEC pag, TOTe
pmopet va piAfoet kavelg, omwe avapepetl o Bernhard Walden-
fels (2006) yta éva «madnTikd ovpBavs, va eidog «madnpatoc»
nou propet va 6eoel oe kivnon pia epmetpia.
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«MNdBog¢» (Pathos) kat madnua - pia
ouvVTOpn TEPLYPAPN

«Katt yivetal opatd, akovoTo, aebnto, e To va pag epyetal
0Tn OKEWN, OTNV TPOOOXN, Va Pag EAKUVEL, va pag TpokaAel
amooTpo@r, va elval e§w amod Tnv yvwaon Kat tnv BeAnar
pag, xwpi¢ 6Aa autd va pmopouv va amodobolv Ge éva
UTIOKE(EVO WG dpaaTn 1 popéa evepyelwy. [...] OAa doa pag
oupBatvouy Kat Je auTOV TOV TPOTO Ta YapakTnpidw "masog"
(Pathos) pe tnv évvola Tou madrpatog». (Waldenfels 2004:
39k.Kk.). To madnua eivat kATt «aouviiBloTo», To omoio Kat’
epe dlaxwpidetal amd To «ouvNBLoPEVO» Kal cupBalvel Ywpig
va TO TMPOKAAEOW eyw. Q0TA00, EYW Elpal auTOC 0TOV OMoio
oupBatvel, ylati elval To cwya Jov Tou Pe «avolyel» 6 auTo
Tou pe TePLBAAAEL Kal «dlappnyvuew TNV epmeLpia o, TV
TAEN TWV TIPAYPATWY OTIWGE T YVwellw we TWpa, £TOL WOTE
va Jou epgavideTal we KATL acuvABLoTo.

To "méBog" Kat To mAbnua we pLa Hopen emidpacns Touv KAGUou,
TWV AAAWY avBPWTIWY, TWV YEYOVOTWY KAl TWV EUTIELPLWY TIAVW
Hou, ouvbéovTal oTnV Qalvopevoloyia oTevd pe TNV gvvold
NG owpatiketntag. Hon ya tov Husserl, kat apyotepa oe
nepalteépw emnegepyaota and tov Merleau-Ponty, To owpa eivat
pla mpoomabela, va pnv OKEMTOPAOTE EeXwPLOTA TNV odpka
Kat To Tvebpa, aAd ™ 6lachvdeon toug (mpB. Peterlini 2020:
130). Emopévwg, olpgwva e tnv Tpéxouoa dmoyn pmopole
va €youpe va Koppl, elpaote OUWC oWPATA WG CLYKEKPLUEVOL
avBpwriol Tov dev dlaywpidovtal oe Koppi-mvevya fi atodbnua-
Noyikn): «Elpat To owpa Pouv» (Merleau-Ponty 2004: 181). Méow
TOU owlatoég Tou padaivel o AvBpwTOC TOV KOOWO, PHECW TOU
owpatoc Tov Plwvel favd, w¢ «obvOeEoNn TVELHATIKOD Kal
oapkkoL eivat» (Meyer-Drawe 2000: 55). Y0p@wva pe Tov Walden-
fels umopel T0 owya va yivel avTANTTO Kal W «Owla Pe puyn»
(Waldenfels 2004: 14), oTo omoio n AoyLkr kat To cuvaicdnua dev
Slaxwpidovtat. To cwya Eemepvd, umeppaivel To Kopyi, emeldn
elvat duvatd va ekppactolv og autod ouvaloBipata, eoépoy,
eATibeC Kal analtroelg.

«To owpa [pou] bev elvat anAwe gva avtikeluevo yeTacl oAwy
TWY dAAWY avTIKEWEVWY, Eva TUKVO MAEyua and (610TNTEC TwWV
atobrjoewv pou petaéu dAAwy, aAAd eivat avtd To «gu-aiobnTo»
(ue v gvvota tne¢ mPOoAnWng) yia 6Aa ta dAAa avtikeiyeva
avtikeluevo, autd mou Olvel ge OAou¢ TOUC TOVOUG TNV
«amrjynon» Toug, mdAAetat pe 0Aa Ta xpwuata kat tpoodidel oe
OAEC TIC AEEELC TNV MPWTAPXLKI] TOUG onuaocia ye 1o povadika
TPOMO e Tov omolo TI¢ mpooAauBdvers. (Merleau-Ponty 1966:
276)
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0 Bernhard Waldenfels (2000: 14) ylA& oe autd To ouyKeipevo,
oe ouvdeon pe TOv Husserl kat Ttov Merleau-Ponty, yia
SLaPOPETIKEG eKONAWOELG TOU oWHATOC: Apevos eppavileTal
T0 owpa wg koppi, To omoio epgpaviZetal omw¢ Ta dAAa
mpdypata oTov KOopo Kat dlaBeTel ouyKekpLluévo Bdpog,
OUYKEKPLPUEVN EKTAON KATL. ApeTepou eppaviletal wg Peoo To
omo{o .. pag kavet duvatr Tnv avtiAnyn kat tnv kivnon. Etot
TiBetal oe apeloBATnon n yvwotn dlakplon Tou GLA0cOPOoU
René Descartes petal okéyng (res cogitans) kat owpatog
(res extensa), didkpton Tov dlATPEXEL AKOUN KAl ORPEPA TN
okéypn pag. O Descartes xwploe dnhadn tov dvBpwmo oe
£va oV, 0TO OT0l0 elval YWPLoTA To mvelpa (oKEWn) Kal To
owpa. Q¢ anotéleopaq, «peTapopewONKape euelc oe amiwe
OKETTOMEVA OVTQ, TA TPAYHATA HETAPOPPWONKAY 08 OKEYELC,

Kat ohot ot dAhot (wg un okemtopeva ovta) efwbnénkav
0TO XWPOo Tou a-dlavontou, TNG Wn okeyng» Aeel n Kate
Meyer-Drawe mdavovtag To vApa plag tbéac Ttou Maurice

Merleau-Ponty, kat unodeikviel pla pakpd €€EALEN, n omola
KOPLOWVETAL OTNV Aroyn OTL avtihapyfavopacte Tov €auTo
PAG WG «KATAOKELAOTH» TOU KOOHOU KAl TOV EYKEPAAD pag
WG TO POVO PePOC mou «cUAAapBdvel» Tn onyacia Tou KOGPOU
auToU Tou «katackevdoape» (MpBA. Meyer-Drawe 1999: 330). H
eawopevoloyia vmepBaivel auTov tov dulopo Kal TpooTadel
va opiloel ek VEOU TO KOppl WG oWwpa pe OLAPOPETIKEG
ekdnAwoelg. Q¢ owpaTika oOvta KlvolPacte OTovV KOGHO,
avTihappavopaote dAhoug avBpwroug, (wa, euTd, mpdypata,
yeyovoTta, alcbavopacte 6,TL atcbavopacte Pe tn Bonbeta tne
avTiAnwnc pag. Emopévwe bev elpaote povo koppld xwplc
atoBnon petagy dAAwv Kopulwy, aAAd Bplokduacte og OLapkn
«ouvOLaAAayr» Kal «ouvoptAia» pe 0Aa 6oa pag meptBAAlouy,
VPLOTAPEDA ETILPPOEG Kal eTiLOPAOELS, AOKOUE OHWE Kal EUELS
e TN oelpd pac emippon Kat emdpdoelg.

«Z€ aQUTO TO onuelo MPEMEL va amokpoUooupe TNV MPoKatdAnyn
N onola petatpénet [ya mapddetyual Tnv aydnn, To picog 1j TV
opyI} 0g "€0WTEPIKES TPAYUATIKOTATEG” 0L OTOLEC €lval TPOOITEC
pévo oe ekelvov mov w¢ povadlkde udptupac ta atobdvetat. H
opyn, n vipom, To picog, n aydnn dev elval Yuxikd yeyovora,
Kpuuuéva oto Babutepo eninedo ouveibnone tou AAAou, eival
and €€w opartol Tpomot ) oTIA cupmeptpopds. Elvat og autd T0
MPOOWO 1) 0€ QUTEC TIG KIVAOELG Kat GgV KpuBovTal miow Toug».
(Merleau-Ponty 2000: 72)
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H owpatikotnTa Wwe VEA TTPOOTITIKN

Ywyatikn Opthia - «Avayvwon»/
Avahuon Tng Bvietag

Xdpn oTnvV OWWPATIKA pag Katdotaon elgaote eMOPEVWC
evalobnTol 0e OWHATIKEG eKPPAoeLC/eKONAWOELG, OTWG
YELpovopleg, PUULIKR, TPOmog optAiag, tpomog Padlopatoc,
npdypata mou {owg eylvav atodntd oto (610 pag To owpa Katd
NV avayvwaon Tng eloaywylkne pwietac. Q¢ owuatika évra
elvat yla epdc mpoottol t600 n Kupia Xapd 600 kat o AAEENC
OTIC OWHATIKEG eKPPAcELS/ekdNAWoeLg Toug. Ag pi§oupe Tnv
patid pag otov AAEEN: To MAATO XapoyeAd Tou oTnVv apyn tne
BvieTac KaBweg kat n ypryopn amndvinon Tou O0TnV €pwTnon
™ Kkuplag Xapdg pmopel va «dlapacteir/avayvwploTel
w¢ BeBatdtnTa 6TL €Avoe TNV e€iowon. Me TNV €CEALEN TNG
Bigtac n BepatdTnTa LYioTatal petaBoAr. ETot To xapdyeho
HETATPEMETAL ATO TMAATU 0 adUVANO Kal TEALKE 08 TIayWHEVO,
WwoTou TeAlkd delyvel va eival KOAANPEVO 0TO MPOOWTO TOU.
Elvat To xapoyeAo tou, To YBOPLOPE Tou, 0 dLoTaypdc Tou, N
patLd Tou - Pe ouvTopia: To owla Tou, aUTO Tov, Kabwe amo-
Kplvetal otnv €Evn ameLBuvon, TPOOPEPEL EKPPACN Kal TOV
XapakTnpiZel yla Toug ouppadnTég/TpLeg Kat Tnv daokAaAa Tov,
aAAd kal Tnv ovyypagea TG BVIETAC KAL TWV AVAYVWOTWY
NG BvieTag, we Kdmolov mou yivetal aviiAnmtég pe éva
OLYKEKPLUEVO TPOTIO PEOW AUTWY TWY OWHATIKWY EKPPAcEWV/
exdnAwaoewv Tou. Akopa Kal 6tav o AAEENG TpooTiabel KaTd Ta
(Gavopeva, va mepLowoeL TNV a§LoTPEMELA TOV, TO TPOOWTO TOU
dev pmopel va ekmAnpwaoeL TNy mpobeon Tou, Tov podidel. To
owpa kat n optAia Tou epelyouv amd Tov AoyLKO EAeyyo, bev
Ta €xoupe OAa LTIO €Aeyyo. To xagoyeAo Tou ANEEN Oev oBAvel
pev ToTE, aANAlel OPWG XAPAKTNELOTIKA — aUTH N OWHUATLKN
€kppacn oupgBAAAeL oto va potpalépacte Tnv TBavn atobnon
Tou ANEEN. Av OvTwe 0 AAEENC €Znoe tnv eumelpla tnv omoia
polpacopaote Kat epeic, dev 1o yvwpidovde. Emopevweg dev
elval onpavTiko, Tt mpayuatika viwdel o ANeENC, TL BplokeTal
«miow» and TNV loTopia Tou, aANd T pmopel va Blwoovpe
paZi Tou PEow TNC OWHPATIKOTNTAG Pac yla TNV BVIETA, WOTE
va padoupe KATL yla TIG Taldbaywylkee KataoTdoels Heow tne
Biétag. HBwigta unopei va «dlaBaotei»/avaludei pe dtapopoug
TPOTIOUG, yiveTal katavonth o€ €va umopaBpo Twv €KACTOTE
SIKWY Pag mpo-BLwpATwy, yVwoewy, ouvnBelwy epunvetag, pntwy
Kal UTOPENTWY BEWPNTIKWY oNUeEiwv ava@opds oe HLaQOPETIKES
KatevBovoelg. OL «avayvwoelg»/avahboels — BA. KepdAalo
«Blvietar - elval bLapopeTikeg amdmelpeg eppnvelac.

Mwg eival yla €0dg o Koo Biwpa tng epmetpiag Tov ANEEN; Mwe
oag aivetat n 6aokaa; Mwg Stapoppwdnke n epmeLpia ya Toug/
T1¢ A\oug/eg otov Tepiyupo oag; Mpokaleoe KATL HLaPopeTIKO;
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EkBeon epmelpiag: aoknoeLg ya tov
avampooavatoAlopo tne avtiAnyng -
amo Tov O1KO oL KOGHO 0TOV KOGHO TWV
aA\wv

Mpia, pla ovvadeApog, kat eyw Ee@uAALZape pia cuAloyn
anod Bieteg, 6tav To BAEPUa TNC €Meoe OTNV BWIETA «O
Mavvng kat ot dAAot». Apytoe va dtapddet kat eyw dtapala pali
NG, oAoVOTL yvwpLla non Ty Bviéta:

Bwiéta: o Mdvvng kat ot dAAot

Y10 pddnua twv feppavikwy, ot Jabntég Kat ol padnTpLeg
TIPETEL VA GUVTAEOUV 0€ PIKPES OPAOES TNV APNYNHATLKA
anodoon evog pudov. 0 Mavvng epydletal pe Bdon To
XWpLopo og opadeg mov €kave n daokdha Twv feppavikwy,
n kupia EAi¢a, pe tnv Aiva, Tov Afpo Kat Tov ZAkn

otov d1ddpopo £Ew and tnv Tafn. Metd anod éva TéTapto
NG Wpag Pmaivel OpwWE ypnyopa otny Tagn, kottalel
Tplybpw, womou dlakpivel Ty Kupia ENiZa péoa oTig
HIKpEC opadeg mou YibupiZouv kat Ty MANCLALEL Pe TpOmo
anopaoloTiko. «<Mmopw 6ag mapakaw va epyactw Povog
Hou; Agv BEAw pe Toug AANOUG», Eeomdel To tatdi. Me

T0 éva XEpL Kpatdel ev Tw PeTALL Ta HAKTUAa TOU AANOU
Xeptov Kat kottdZet tnv Kupia ENiZa ota patia. H kupia
EA{Ca pe TV 0€Lpd TNG GUVOPPUWVETAL KAl anavta copapd:
«[lati dev BeNeLg va Houlépelg pe Toug AAoug;» Xwpig
dlotaypo, 6pwg o apyd kat ye To BAEPPA 0To MATWHA,

o Mavvng anavtd: pmopw KaAutepa povog pou. H kupia
EAiCa xahapwvel ta gpodia tng, evw avtiBeta To oTOHA
¢ TpapLétal oto TMAAL Kat To BAEppa TS Klveital mavw
and to kepdAL Tov Ndavvn. Na Aiyo kottdZel oe kamoLo
adpato onpeio mdvw am’ avtov. AvtiBeta, To BAEPpa Tou
ayoplol EMLOTPEPEL 6TO TPOOWTO TG daokdAag Kat dev
TNV aprvel anod ta patia tou. Tehkd n kupia EAiZa
Koltaget maht tov avvn, Tov ayyilel cOVTONa 0TOV WO
Kat Aéet: «EAa, mdpe otoug dAAoug». debyouy paii and tnv
Ta€n. (Mian 2019: 193k.k.)
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Metd To 6LdBaoua kohvnoa To KE@AAL pov Kat eima 6TLn Bvieta
TepLypagel pla kabnueptvi katdotacn oo oxoAelo, Tnv omoia
elxa BLwaoel ApKETEC POPES 0TNV TALN. MAvTa avTdpw Omwg
N kupta EA{Za, kat yU' autd n Bieta dev You EAeye TMOAAG: bev
KatahaBa TL eixe ennpedoel Ty ovyypagea Tne PvieTag Kat
nola «oup-Blwpévn eumelpla» (Peterlini 2016: 11) 6a €mpete
va pou mapovctactel. H Mapia opwe aviedpace pe amopia
Kal dnAwoe OTL avtiBeta ATav MOAD evILTIWOLACPEVN amd
v Buieta ylati eiye avtiAngBel pia dlaitepn mepimtwon
mou 6ev avike otnv pouTiva ddackaiiag tng Kat 6Tt TV iye
evIuUTIwOoLdoet TTOAL N cuuTepLpopd NG daokdAag. Xuntrioape
TMOAU Kat avtaAAd€ape amopelg yla Ttn GUVEPYATIKN Wadnan
Kal yla  TOUG/TIC avTAywVIOTIKOUG/eC pabnTeg/Tplec OTO
oxoAeio, yla toug Frobel kat Pestalozzi, yia tov poAo Ttou
daokdAou Katd TIC opadlkeg epyacieg, yla TIC eumelpieg
pag otnv mPAgn Kal yla TG eUMElpleq Twv Padntwv/Tplwy
pag: Mpémel n opadikn epyacta va eival dlaitepa dopunuevn;
Mpemel oL HLaQOPOTOLNPEVEG KOWWVIKEG HOPPEG pdBnong va
aueLoBNTACOLY ToV Mapadoolako pag poAo; Mpemet n opadLkn
epyacia va EMTPEMEL OTPATNYIKES EMIAVONG TPORANPATWY Kal
va evioUeL €T0L TNV opadlkoTnTa; MNoTe MPEMEL va mapexouye
Kal va mpoypappatidoupe eukatpleg yia atopikn epyaoia; MNwe
Kal mOTe TpEMeL va eipaote dlaitepa mpooekTIKof; Ao mola
OMTIK ywvia avithapBavopacte Tnv aAAnAemidpaon pdénong
Kat dtdaokaAiag; Mwe Blwvoupe kataotdoelc didbaokahiag;
Metda Tn oulATnon pag, 0 KaBevag amod EPAC OLVOYLOE
TIC VeOamoKTNOeloeg YVWOoeLG TOV KAl TI¢ Katéypawe. Qg
napddelypa, ovvopilw TG okEwels Tne Mapiac mapakatw:
Elpat moAb ouykpoTnuEVN Kal opyavwvw TI¢ dpacTnploTnTES
ye akpiBeta kal mpoooyn, 6Tav MPOKELTAL yld TOV OXNUATIOUO
oPadwv otV TAEN. Aev Jou apeael va dexoual TPOTACELS Ao
TOUG/TIG HaBNTEG/TPLleg, aOTOU €xel EeklvAoel n opadikA
epyacia. Autr n BVIETA ATAV 0aV £Va XAOTOUKL 0TV TTPOCEYYLON
Hou. HEepa TV amopactoTikdTNTa autol Tou matdlov. Akovoa
Ta ypryopa Bruata tou va mAnctadouv mpog TV dackdAa Kat
aloBdvenka 0Tl eCE@palav pLa Loxupn Kat eTLTAKTLKY TpoBean.
Taypnyopa BARuata evodpkwvav Tnv emBuyia kat Ty mpoouovn
TOu, va Tou emtparnel va SOUAEPEL JOVOG TOU, Va PTIOPEDEL
va dwoel Tov KAAUTEPO TOL €aLTO. To ¥EpL TOU KpdTaye Ta
SdayTula Tou dANoU XepLol, pou PeTESLSE TNV €vtacn Kal Tov
evBouolaopd Tou, GAAA Kal TNV amo@acloTikotnTd Tou. To
BAEuUa TOu, TMOU avalnToloe Kal TMPOCEAKUE TNV TPOCOXH
NG 6aokdAag, pou €delyve TN coBapoTnTa Kal TN onuacia
Tou altuatoég Tov. H daokdha to aloBdvenke, aviiAieBnke
QUTEC TIC Kvnoelc. MapoAo mou tov dyylEe eAdyloTa oToug
WwHou¢, Hou @atvetat OTL autr N xelpovopia Tov KaAwoopLoe
Kal 6€xTnKe To altnud Tov. Exw auTr TNV elkova Twv 600 Toug
va mnyatvouv «mpoc tnv dla katevlBuvon» PmEOCTA PoU, av Kal
akopa dev EEpw WG Ba avramokpvotav TeAkd n daockdala oto
aitnud Tou. H mpoooyn pou cuvABwE e0TIAETAL ATOKAELOTIKA
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0TnV AoKnon, 0To €pyo TOU TIPETEL va yivel. Aivw (blaitepn
TPOOOYN OTIC AEEELC. Y& auTh TNV MEPIMTWON OUWG, Pla oelpd
amoé Kvoelc TOoU owuatog, EAAXIOTEG XELPOVOULES KAl PATLES
pou €6Woav pLa dLapopeTIKA TPOCEYYLoN Tou AAAOL, KaBWG
PTIOPEOA VA EKTLUNOW OWOTA TN OWPATLKOTNTA, TIG EKPPATELS
TOU TPOCWTIOL Kal Ta BAEUATA OTN CUYKEKPLUEVN KATAOTAOH.
Avth elval pla didotaon TV omoia mapapeAw Kal Tnv omoia
yVwpidw moAL Atyo.

(Cinzia Zadra)

Ta awoBntnplakd pag  dedopgva elval  «evowpata»  Kat
ouykaBopidovtal ano TI¢ CWPATIKEG eUTELplES pag, OTWE paiveTat
Katotny ékBeon epmelplag. TovaBAETw (To BAEPUQ) elvattavToTe
éva «BAETW» (BAEpPa) armd Kdmolo onueio Tou CWPATOS LoV oV
KaBlotd buvat i adlvatn pla TMPOOTTIKA, pia omTikh ywvia
(Merleau-Ponty 1962: 67). O TpdTog Tou avtihapBdvoyal kATl v
TIPOKELPEVW TNV BVLETE, EEAPTATAL EMOPEVWGE ATIO TIG WG TWPQ
eumelplec pou: otnv €kBeon epmelplac propet va yivel katavonTo,
pe TOooUG SLAPOPETIKONS TPOTIOUC PTOPOLY VA «avaYVWOTOUV»/
avaAuBoly ot BviETec. Autd Tou yia tnv Cinzia Zadra Atav apyikd
aonuavto, dyyiEe Badia tnv Mapia. ' autd «dlaBdloupe» (kat
Katavoolpe) TI¢ BVIETEG — KABWG Kal AAAEG KATAOTACELG TIOU
Slabpayatidovral mpaypatika - mavta otny Bdon Twv HIKWwy pac
TponyoLupeVWY epmelplwy. H avtaAAayr andyewv pe tnv Mapia
¢dwoe emopgvwe Tnv duvatdtnta otnv Cinzia va akoAoudnoeL Ta
{xvn owpaTIKAG ek@paonc Ta onoia ayylgav tnv Mapia evbewc.

E{paoTe mAdopata mou alofdvovtal, kat auTd Ta aobnipata ta
delxvoupe TOANEC popeg Xwplg va To ovveldnTomotoupe. Eite
Qwvdaloupe elte YlBupiovpe KATL, elte 0TEKOPAOTE HalEPEVOL,
pe Capwpevouc wpoug eite kapapwtol, eite yehape pe
0AOKANPO TO MPOOWTO eiTe Yapoyehdue, eite ayyidouvye Toug
dAAoug pe éva BAEppa — ekppalopacTte owpatikd. To Twe
npoohapfavel evag AANOG QUTEC TIG OWHATIKEG EKQPACELS,
dev e€aptdral povo amo epdg, ahAd kat ard tov dAAo, o omoioc
TIC avTIAapBAaveTal Pe TO OWUa TOU Kal TIC EUTIELPIEC WG KATL
(TLY. W opyn, aunyavia, BALyn, vTakon, xapd KA. ).

ToOTLTO OWYAPAC AgeLTieEPLO0OTEPAYLAEUAG amo 6oa el oL iblot
avtiAapBavopaote, unopel va yivel katavonto av eEETACOUKE TNV
epmelpia Tou EOPoL: akdpa Kal av tpoonadole va Katamnvi§oupe
TOv POBO pag, oL Aot propolv va Tov avtiAngBoulv otn Baon
aQuTnC T OWPATIKOTNTAG MoV polpalopaocte w¢ dvBpwrol Kat
0Tn Bdon Twv Slkwv TOUG TPONYoLHEVWY eUmelplwy. O pOROG
EKPPALETAl OWHATIKG, aKOPA Kal TPV TOV ouveldnTOMOoLOoUYE.
To (610 oupBaivel, 6TAV TO MPOOWTO PAC KOKKLWVIZEL EapVIKA,
otav vrpendpaote. Omwe To dlatunwvel o Gabriel Marcel, og pia
avapopd otov Merleau-Ponty: «exw eva Koppi, elpat opwg éva
owpa» (tppA. Marcel 1986).

Juyypagelc: Stephanie Mian, Cinzia Zadra
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H owpatikotnTa we VEA TPOOTITIKNA

EpwTNOELS avacToXacyuou

Mote¢ dAAEC OWHATIKEG eKONAWOELG pTiopeiTe va avTiAn@Beite oTnv mapandvw BVIETY;

TLoac Aéve auTeC oL eKONAWOELC yia TA TPOCWTA TIOU CUPPETEXOLY;

Mota emibpacn/amrxnon mapdyouy ot ekdnAwoelg kdbe popd katd tnv avdyvwon tne BLETac;

Motec elval ot egnelpleg Twv OUPPETEXOVTWY/OVOWY KATA TNV YVWUn 0agc;

Exete Blwoel mapduoLeg ePTELPLeC;

Mw¢ avTAaBAveCTE TOUG/TIC CUPHPETEXOVTEG/OVOEG; MWG aAALWG Ba pmopoloe Kavelg va Toug/Tic avTiAngoet;
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BINIETA

H Bieta we epyaleio avaotoxaopou

Iov ko oV O el var
OTAUATHOW XTTA& TOV YpOVO OTO
udOnua yro va oxeTo Arydxi
THY CUUTIEPLPOPE OV OE KATTOLEG
§UoKodes kaTaoTAOEIG e THY

novyia pov.

vdJLﬂDJ\—D

Y€ TL Bon6d pia Bvigta (yia v
matdaywyikn mpakTikn);

H epyaota pe Tig BLviETeg mpoomabel va pac evatobnTomotnoel
Tpo¢ plamatdaywykn aTaon eyprRyoponc aAAd Kal tpocHAwaong
0€ OY€an [e 0,TL oupBaivet, n omola — 6TIWG TpoavaPepBnKe -
va elval Kal avolkTr og «eVOXAHoeLg» Kal aBepaldtnTeg. ETol
yivovtat opatéc otnv SIKA pac MPAKTLKA Kal Ol LKAvOTNTEC
TWY PABNTWY/TPLWY ToL PEXPL Twpa TG TapaBAenape, ot
onole¢ oUTe ATAv avapevopevec aANd oUTE TPOEKUTTAV
ano dkeg pac ddakTikeée mapeppdacelg. Mia dle€odikotepn
Tapatienon @AWOUEVIKA KaBnUepWWY KaTaotdoewy, OMwE
Y. OTlyPéG — umotiBeTal — evoyAnTikéC oTn OldpKela Tou
paBruatog, pnopel va pac SleukoAlvel 0TO va ATOKTHOOUE
pla dtagopeTikn avTiAnyn Twv madlwy, Twy VEWV aAld Kat
TWV €KAOTOTE EVEPYELWY TOUC. ATO aUTA TNV TPOOTITIKN, N
ETAYYEAATLKY OUUTEPLOOPA Oev onuaivel mpwIapylka pia
OTOXEUWEVN, OLVEYN TIOPEL TPOC TA EUTIPOC, AAAG pia olwmnAn
navon, pla evaloBntn patid kat katd mepintwon éva BAEppa
Tou Kabwe oTpépeTal oe 6,TL exel Rdn ovpBel, pag Bonba va
pdBoupe véa mpdydata. H téxvn tne madaywyikne dpdonc
dlakpivetal — obpewva Pe QuTO TOV TPOTO avIiAnyng -
WC [la EMAYYEAUATIKA «QvTamokplon» 0TI ToAveTinedeg
QVAyKEC TWV PadnTwv/TpLwy, n omota analtel Kat mpodyet TV
SLaKPLTIKOTNTA, TNV TPOCOXN Kal TNV PéPLUva amd tn pepla
autou mov, g€ omnoto Tedio Bpioketal, dpa matdaywyikd (mppA
Agostini 2020a).
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Nat, avtd O fTay mpaKTiKo.
Zvviibws mpémer va avtiSpovue
ypryopa kat oTHY kaAdTepn
TEpinTwon pe avtomenoifnon,
wote 1 kalnuepvoTynTA OTHY
1één v elvar emToyhg. Zvxvd
Oev amopéver TOAVG xpovog yia
TXPATHPHON KA AVATTOYXTUO.

=0

LY

Tu eivat pia BwvigTa;

H Bwiéta elval n GUPTUKVWHEVN, «TapadeLlyIaTIKA» TepLlypagn
€VOC ETUAEYPEVOL OTLYHLOTUTIOU amd pia  euplTepn «oKNVA»
eumelplac (mpBA. Meyer-Drawe 2012). Q¢ «mapddetypar, n
BwiETa €xel TNy agiwon va pwTtioel va yeviko vonua oe kdde
(blaitepn Kat ovykekplgevn mepimtwon. Amé tnv Bieta dev
MpemeL OPwe va egayxdel éva «didaypa» yla TNV cUYKEKPLUEVN
nepimTwon Povo, alld kat éva «bidayua» mépa and avth. H
Bwieta pag dleukoAbvel OxL povo kaBwe dlagpopomotel TNV
QVTIANTITIKA Pag LKavotnTa Kat ofuvel TOV 0TOXAOUO YUpW
armd Blwpeveg maldaywylkee epmelpiec, aAld kat emeldn
pag evaicbntomolel yevikdTepa WC TMPOC TNV maldaywyikn
pag ovpmeplpopd. EToL we epyalelo ypnotpevel TEpa amod
™V avddelfn oTlypwy epmelpiac kat ya v mapaywyn
ETOTNUOVIKWY YVWwoewy aAAd Kal w¢ peoo ekmaidevong
Kat empdpowong (mpBA.  Agostini 2020b;  Xupewvidng/
MamadomovAov 2020), T.x. 0T0 TMAALGLO TNG TPAKTIKAG doKknong
TWV LTIOPNELWY EKTALOEVTIKWY 1} WG epyaleio ya Tnv
avantuén tne 6tdbaokaiiag aAAd kat Tng o}oAKAC povddag.
Ot BVLETEG TIPOKUTITOLY ATO TNV «CUU-BLWHEVN» ePmetpla Twv
OLYYPAPEWY TOUC, atd To yeyovag dnhadn OTL oL cuyypageis
TWV PBVIETWY TAPATNPOLY KAl TAUTOXPOVA CUW-BLWVOLV 1
KaAbTEPA ouvaloBavovTal 6oa TMapatnpolV Kal HEow Twv
BwieTwyv meplypdgpouy. To onueilo ekkivnong Aotmdv yla OAo
autd elval To OTL pmopoue va polpalduacTte TIG eUmelpiec
pag. Mmopolpe va polpalopacte TIC eumelpieg, otav ot
ouyypageic TWv BLvleTwy anokToLv ot {dlol Blwpata yla Tig
EUTELPLEC TWV CUPUETEXOVTWY/OVOWY TIOL TLAPATNPOLY (TPRA.
Agostini 2020b).
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Bwiéta: n NtkoAétta Kat ot 12 AmdcTolot - Kat
o Mwpyog

0 Kabnyntng OpnokeuTikWY, 0 KUPLOG ldkwpog,
polpdlel xaptdkia kal e€nyei Tnv doknon: «X€ auth

TNV doknon, p€oa otn “ypapgpatocaldra” Ba Bpeite Ta
ovopata Twv 12 AnootoAwv. Na ta BayeTe Kat va ta
ypdyete 6imha oto mMA€ypa ypappdTwy oTiq eNevBepeS
ypappég». H NIKOAETTA TLdveL TO 0TUAG TNG HOALS TO
Xapti akoupmioet oTo Bpavio, dTav akodyeTal n wvn
TOU Kupiou IdkwPROU: «Xag Mapakalw va ypageTe jie
HOAUBL, woTe va pnopeite va oBRoeTe». H NIkoAETTa
apéowg, ahAa xwpic va BlaZetat, apnvel KATw T0
0TUAO Kal apyidet va ypdgel Ta ovopaTa TE6oapwv
ATooTOAWV KaBapd oTIC EAeVBEPES YPappES XWPIG va
dlepevvnoel T “ypappatooahdra”. Kabwg ypdget,

N YAwooa Tng Kweitat kat e€éxel amo v ywvia tov
oTopatog. Ta umoAotna ovopata Ta Ypagel KAmwe

Tio apyd, 610TAKTLKA, EVW GUUPBOVAEDETAL CLVEXWE

Ta Iy “ypappatooaldta”, oTic eNeUBEPEC YPAUUES.
MOALG ypdwel Kat Ta 12 ovopata oTLG TIPONYOULEVWG
KEVEQ YpappEg, maipvet Stdpopa xpwpatiotd pohipLa
0TO XEPL KAl BAPEL TIG OELPES JIE TA OVOPATA TWV
AmooTOAwv. Mévo pia popd Eepelyel and To mepldwpto
Tou MAéypatog. HyAwooa tng otapatd yia Aiyo,

EVW PETA TNV aotoxia autr, oBAveL pe TV yopa tng
TNV PIKPR XPWHATLOTA Ypauun Tov Bynke anod 1o
neptBwpto. To BAEpUa NG MEPTEL, KABWG aPrvel

KATW TNV youd Tng, o€ pia oglpd ypappdTwy mov givat
non xpwpatiopévn. Zavamidvet To idlo xpwya, evw n
yAwooa tne Eavaklveital mpog TNy ywvia Tov oTtépatog.
XpwpatiZet kat mdAL TNV o€lpd AUTA TWV YPAUPATWY,
woTe OAeC oL oeLpES va eival To (610 Eviova Bappeévec.
Téhog akobyetal n ewvr Tou Kupiov ldkwpou: «Otav
TelelwoeTe va ald€ete KOAa pe Tov dimhavo oag!»

H NikoAéTTa ompwyvel To XapTi TG 0To TAAL, WOTE

o Mwpyog, mov apécwe oKLBEL PO TO PEPOG TNG, Va
pmopet va 6tapaocetl kahbtepa. Kottale, xpwyatilel,
KoltdZel, xpwpaticet. H NikoAéTTa, avtibeta, ivat
OKUPPEVN TMAvw amo tnv KOAA Tng Kat Xpwuatilel,
Xwpig va kpOBet TV B€a oTo Nwpyo. To 0TOHWA TNG €ivat
e\aPPWE avolKTO, KATA dlaoTAPATA GUVOPPUWVETAL,
€VW OBRAVEL Ta ovOpaTa Tov eivat ypappéva Je HoAOBL
Kat Ta ypagel pe oTuho. Otav Telelwvel pe autd, pixvel
éva BAEppa oo Xapti Tou Mwpyou, TOL TWPA KAl AuTog
€xel BpeL OAa Ta ovopata Kat ta Exel xpwpatiost. Me
pia tehevtaia patid oto xapti Tou NMwpyouv apyitel va
padevel Ta JoAvBLa tg. (Mian 2019: 212)

BINIETA

Maénon kat matdaywytkn cupmeppopa
- avayvwon tne wietag

HBwiETa autr, we évamapadetyua amo tn yvuvaotakn Baduida,
avadelkviel pla Katdotaon mou cuvavrdatal kaénuepvd oto
oyoAefo. e auTd 1O Mapddelypa MPETEL Ol paBnTec/TpLeg va
eMAboouv pla doknon pe tn Bondeta evog eOAAoU epyaciag
Kal emetta va avtahAdagouv ava 0o Ta @UAAa epyaciag Tou
€xouv oAokAnpwaoel. KaBwe to Kavouy, Ta 6uo matdia deiyvouy
va Bpiokouv dikol¢ touc Spdpoug padnong - mépa amod TIC
OLyKeKpLpevee odnyiec touv daokdlou. Ti ocvpBaivel edw;
YupBaivel n pddnon; Mwe kat we TLep@aviZetal; Kat tLonuaivet
auTo yla TNV dIkA Pou matdaywyLkr cUPTIEPLPOPG;

‘EkBeon spmelpiag: ano tnv padnon we
amoQuyr oaApdTwy oTnV Hadnon wg
MELPAPATLONO, SOKLPN Kat avakakuyn

YTic-6lakomeg tou Mdoxa mpookdAeca 6U0 GUVAOEAPLOCEG
ano To oxohelo pac oe évav eBeAOVTIKO OLAOIKTUAKO KUKAO
«avayvwong»/avaluong Bietwy. H uia ouvadeh@og dtddokel
yAwooeg, n dAAn TILO TPAKTIKA Kat dnuloupylka padnuarta,
eVW NALKLOKA o KUKAOG meptAduBave pla veodloplotn Kal
pla ekmaldevTIKO Pe pakpd dLdakTikh eumelpia. Eyw fuovv
0 POvog Tou yvwpella ekeivn Ttnv emoxd yla TNV Umapén
Bietwy Mou otnpiovral og YavouevoAoyLko urmopabpo, Kat
akopa kal otnv dldpkela Tne mepimou piag wpag Tou KUKAou
«avayvwong»/avdAuong, dev katdpepa va eCOLKELWOW TLC
ouvadeAPLooeG pou pe Tnv Bewpla mov Bpioketal miow amo
auTd Ta PIKPA «ETUKA» epyaleia. Agv umiipxe AAAWOTE Kal
TETOLA avayKn, ylati n Bactkn pou otdxevon ATav n avialAayn
TWY AQVTIARYEWY, TWV OKEPEWY KAl TWV EPTELPLWY Pag. Ma va
Beow o Kivnon auToV TOV ETLKOWVWVLAKO TPOYO, dLEveLua TNV
napandavw Bieta «<H NikoA€TTa Kat ot 12 Am6oToAol — Kat 0
Mwpyog» 0TIC 086VEC pag kat Tnv dlapaca, WoTe YETA Amo Eva
oUVTOUO XPOVO OLWTING yLa TNV EMeEEPYATia TOU MEPLEXOUEVOU,
va Beow oTov KOKAO pla mpwtn epwtnon: «TL Hag evoyAet edw;
TLyag KAvel evromwon;»

QOool ZAtnoav tov Adyo olamiotwoav 6Tt n NikoAétta oev
exTeNel TNV epyacia TNG obpwva pe TG HEBOOONOYIKEG
obnyiec tou kupiov lakwPou, Kal OTL Kal n TPOCEYYLON €K
pEpouC Tou Mwpyou oTnv doknon 6ev ATav n avayevopevn, oto
KATw-KATW elye avtlypdpel amAwe and tnv NikoAetta. Akoua
Kat n avtaAiayn Twv @OAAwv epyactag petath toug 6ev EAaBe
XWwpakatd tnv aroyn 6AwV Jac. e avth TNV mpwtn «dLdyvwon»
AUaoTav Kat ot tpelg obpewvol. Opwe otnv «avdyvwaon»/
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H Bieta we epyaleio avaotoxaopou

QVAALON PG avaQOPLKA pe TNV CUUTEPLPOPd TWV paBnTwv/
TPLWV Ol YVWHEG pag dtepepav dpaoTikd. Evw eyw eida atnv
NIKOAETTA €va UTAKOUO KOPLTOL IOV TOU apEaeL N {WypaPLKn,
oL ouvadeh@ol pou dLEkplvay eva eLthodoto, dpaotrplo matdl
nou elye MpwTtioTwe TNV avdykn va dnuloupynoet va TéAelo
@UANO epyaotiag, kal kupiwe eva @UANO epyactag mov Pmopovoe
va To emidelel yia va mapel Kaho Badpo. Kat otnv mepimtwon
Tou Nwpyou dev Ba propovoav oL yVWHeS pag va dlagepouv
TEPLOOOTEPO, EPELC OL TPELC elbape Tpla TatdLd: To Mwpyo mou
napaeival TEPMEANG yia va  oke@Bel povog Tou va KAvel tnv
epyaota, Tov Mwpyo , TOU Aoyw avayvwoTiknc aduvauiag dev
elval kav oe Bean va Bpel Ae€elc oe pila «ypappatooaldtar,
Kat Tov Mwpyo mou @oBdral amd avac@dAela PATWE KAvel
AABo¢ Kal €T0L MPOTIPA va TEPLPEVEL TNV OWOTH Abon TpLY
Ta «Bahacowaoel» TO00 PE TO PUANO epyaciag Tou, 600 Kal pe
TN ouvepyacta Tou Ye Tn cuupadnTpla tou. EkKlvwvtag amo
TIC aMOAOTWG ATOUIKES, TIPONYOUPEVEG epTELPiEC Pag wce
d1ddokovTec/ovoeg, aANG Kal WG TPWNY PabnTec/Tpleg Kat
0TO peTagh kal wg yovelg, MPOEKLYE MO QUTH TNV TOLKIALG
avTAMpewv évag yoviuog dtdhoyog, atov omoto avadhenkav,
napaAAnAa pe veec 10€eg yia tn Pebodevaon tng ddaokahiac,
Kal pia xahapr avtaAlayn epmelplwy o€ media Evracnc mov we
ekelvn tn otiypn 6ev ta eiyape avtiAneBel we téTola. EToL Y.
pBdoaye otnv avayvwplon plag oe moANG oxoAetia kuptapxng
AavBaopévne «kouAtolpag otn olaxelplon Twv Aabwv», 6Twe
ovopace eLOTOXA N CLUVAGENPOG HOU QUTO TO PALVOLEVO, N OToLa
dpa oe avtiBetn katevBuvon oe oxEon e TNV EMOLWKOPEVN

{wn «va pddoupe, mwe va padaivoupe amd taAadn pac» dev Exel,
oxed0ov Kabohou, xwpo aTnv dlagopewaon Tou padiuatog. Tnv
attia auThg TNG KATAoTaong UTOPECANE Va TN Yaviepoupe ye
TNV Bonbeta evag akopa eavouevou: Bpebikaye Kat AL otov
OIMAG pOA0 W HAoKaloL/eG KAl WC EEETACTEC/OTPLEG, OTIOU TO
Pepa elval mdvrote amd TNV MAELPA TWV PABNTWV/TPLWY, OTL
dev mpemel va kdvouv Aan. Av oL ekmatdeuTIKOL aplepwvovTav
AMOKAELOTIKA 0TNV €pyacia Toug e TOUC/TIC PaBnTég/Tplec,
evw N alohoynon Twv oXoAlkwy emddoewv Ba pmopovoe va
ATav appodlotnta KAmolwy eEWTEPIKWY TMPOOWNWY (auTh
ATav n 8éa pag), TOTE n €0TiAon TOUL TALdAYWYIKOU Kal
d16akTikob €pyou Ba fTav oTnV MPOETOLPACia, TNV UTOOTAPLEN
Kat tnv evBdppuvon Twv madlwy kal Twy vewv. Etol 6a
KatopBwvape kat ot d0o MAEVPES va «TpaBouv to (6lo okowi
Tpo¢ TNV (6la katevBuvony», WaoTe va POACOLV O KOWVO TEppA.
AuTo elval eva pyetal MoAAWY AAAWV LOVIEAWV OKEWYNG, Ta
omnota avantuydnkav aTnv dLAPKELA TOU KUKAOU «avayvwong»/
avdAuong Tne BLVIETAC Pag, To oTolo OpwG eyelpel To epwTnUa
TLKAPTOUG dpEWape eyw Kat oL cuVAGEA®OL pou armd cuvavtnon
pac mou eiye moAAn douAeld. Qotoco dev eival Y. 0TO XepPL
pag va epuyoupe amd To Beopikd mapadedopevo HUTAG poAo
pag. Zugewvnoape Opwe OTL Kat Yovo n aAAayn TPOOTITLKNG
OV Pag TNy mpooPepe N BLvLeTa, RTav OxL JOVO OLVAPTIAOTIKA
Kal mAovola og epmelpieg, aAld kat Kupiwg pag evduvduwoe
0TO emAyyeAUd pag, otnv auvtoavTiAnyn pag Kat EMOPEVWE
EUPEOWE OTNV AVTO-ATOTEAEOPUATIKOTNTA Pac we Tatdaywywy
Kal EKTALOEVTIKWV.

eTTLXia TG OXOALKNG PABnong Kat Kupiwg pe TNV xapd Ing (Vincent Schatz)
aQvakaAuyne, Kat cupPWVACAUE OTL TO TOGO ONPAVTLKO yia TV
¥4
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H gvvola tng O1-UTIOKELPEVIKOTNTAG 1)
dlaowpatikoTnTag

Ol PBWIETEC ATIOTUTIWVOUV  OL-UTIOKELPUEVIKEG  OTLYUEC
avtiAnyng kat epmetplag, ano Tig omoleg oL ouyypageis Twy
BvieTwy ennpeddovrat.

Mmopel kaveic va emnpeactel and KATL, 6Tav o cuvnBLoPEVOG
TpoéMOC dpdonc Kat Katavononc NG TEAyHaTKOTNTAC
dev elval mia amoteleopatikég, kat viwdel aunxavia,
avTlpeTwnidovtag  pla  katdotaon. XTI PLVIETEG
KataBAdAAETal pla mpoomdbela AuTEC Ol OTLYPEC TNC
apnyaviag, Tic omoleg Blwoav 6ool/eC TIC TEeplypdpouy,
va anoTunmwBolv ypamtwe. Etol, oe  pla Buigta
«heTaypdpovtal» YAWOOIKA Ol GNUAVILKEG CUUTIEPLYOPEC
0€ €va OTLyPLOTUTO epmelpiag, ol OWHATIKEG eKPPAcEL/
ekdnAwoelg, N atyoéoeatpa Kat ot dlabeoelg pe €vav TpoMo
atobnTikd evoToX0, AAAG Kal avolkTo otnv moAucnuia. Ot
Bietec Oev mMAnpoly TNV afiwon piag ek Twv LOTEPWY
TOTAG «avanapdaotaong» plag katdotaong, o0Te Kat TARPN
AmoTUTIWON TOU €KACTOTE OUYKELUEVOUL. XTIC BIVIETEG
neplypagetal nBeAnpeva povo auTto Tov eival «TPOKANTLKOY,
EAKUOTIKO 1) AMOKPOUOTIKG, aUTO TOU TPOOKPOUEL  OE
npokaboplopéveg mpoodokieg. O Buvieteg delyvouv mwg
pmopolv va yivouv katavontd pe dAAov TPOMO amo Tov
ouvnBLoPEVo, 0 eauTOG, 0 KOOPOG Kat ol AAAoL aTtnv epmeLpia
Tou/Tng dtbaokopgvou/pévng (mpBA. Agostini 2020b).

Ala-owpatikoTnTa

Me tnv BwiEta Ba opellav va diepevvnBolv  OL-
UTIOKELPEVIKEG eUMELpieq. Ze pia avapopd otnv Kate Meyr-
Drawe (2001: 11) ekkwvolOv ol OLYYPaQELC TNG BLIETAG
amod TO OTL 0 KOOWOG «TOU avapeoa/petafu» (inter) kat
ETMOPEVWC Ol ePTELpieq «avayeoa/petagl» epeuvnTwy/
TPLWY KAl 00WV €UTAEKOVTAL OTN BWVIETA QVAKOLV OE
auth TNV dL-UTIOKELPEVIKOTNTA. To onuelo ava@opdg yia
QUTEC TIC OL-UTIOKELUEVIKEG EUTIELPIEC KaL TA AVTIANTITIKA
dedopéva ouykpoTe{Tal amd To owpa pag we duvatoTnTa
Kal TpaypatikotnTa OAwv Twv epmelplwy. Etol yivetat
oageg otny evvola tou Maurice Merleau-Ponty (1993) tng
«Bla-0WPATIKOTNTAG» OTL EXW AvVAyKn Tov/TNV €Evo/n We
d\\o/n, o/n omotoc/a pou «avoiyel» pia mpodoBaon oe epeva
Tov/TnV (dlo/a Kal eMouévwe OTIG BIKEG oL (OWUATIKER)
epmetpieg. OL Blwpeveq eumelpleg Twv AAAWY Ee@elyouy
anod tnv avtiAnpn pag, Oxl OPwG Kal Ol CWUATIKES
EKPPATELC/eKONAWOELC TOUG. Ol CWHATIKEG EKPPACELS
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Twv AAAWVY pag emnpeddouy Kal epdg, we LTOKELPEVa ToU
avTiAapBavopacte. Auté onuaivel 6Tl otnv Kowr Biwan
TWV  EUMELPLWY, Ol GAAOL amoKaAUTToLV KATL, TO omoio
UTIOPW Kal YW Va BLWOwW 0TO HIKO Jou owpa. X& uia Ko,
oLpaoPEVN KATdoTaon EUMELPLag TPOKUTTEL HuVNTIKA Eva
SL-UTIOKELUEVIKO KOLVWVIKO vONpa, To omoto 6ev pmopel va
anodobel olTe oe epeva olTe otov/otnv dAAo/n, yla to
omo{o Opwe, eyw exw avaykn tov/tnv dAAo/n yla va To
eKPPAcw. Ta aviiAnmtikd dedopeva kat oL epmelpieg dev
elval duvato va «amokpuoTaAAwBolv» Ge povoonuavies
gvvoleg 1 ek@pdoelc. Epdoov ol €vvoleg avadvovral
anod epmelpieg Tou BLO-KOOHOU, TAPAUEVOUV TEAIKA Kal
auTeg @opelc moAAamAwyv vonudtwv. Etol Blwvoupe
Kal yvwpidoupge mdvra avefdvrtAnTa MEPLOCOTEPQA, ATO
ooa elpacte oe BEon va oke@TolOpe 1) va ekppdooupe
YAWOGLKA. AUTOC O «TANBWPLOPOC»  EUTELPLWY, O
(®OpTOC TOANAMAWY vonuatoboTHoewy, PeTaypdeeTal
o€ PBLVIETEC TOL epunvelovTal OLUTOKELPEVLKE, Ywpic
TMOTE VA KATAPEPOUPE va Tov efavtAnooupe OAEG TLC
vonuatodoTAoELS AAAG Kal OAOV AUTOV TOV «TTANBWPLOHO».
H @awvopevohoykn €pevva Baciletal eMoPEVWES OTOV OL-
UTIOKELPEVIKO XApaKTrnpa Tne epmetpiag. OL avayvwotes/
Tplec plag Buieracg, kabwe tnv dlapdcouvy, pmopoly va
KaTaAGBOLY TIG TIEPLYPAPOUEVEG OUUTIEPLOOPEG, KAl
€T0L va «EMAANBeVOOLY» TO €UAOYO TOU OGUYKEKPLUEVOU
napadelypaTog oTov €aUTO TOUG. Y& auTr TN duvatoTNTa
eTMAAABEVONC EyKELTAL N EYKUPOTNTA piag Bvietag (pBA.
Agostini 2020b).

EtoL, ot BiETeg oxetidovtal he TV ekmaidevon Tou BAEPPATOC

Kal TNG aKoNg, Kat Propoly pe auTov Tov TPOTO va eLoaydyouy
pla emayyehpatiky madaywyki avtingn - evdvtia oe
«PeVTIKA» 1davika povoonuaviotnTag. XInv epyacia pe TiC
BiETec ouvioTwyTal Tpla BApata, dnhadn pia dtadikasia:

e H omola apyi¢et pe TNV KOV avayvwon eTASYUEVWY
Bvietwy,

® TEpVA OTNV YPamTh KATaypagern Twy EWTELPLLV TIOU
ouvéBnoav Katd TNy avayvwon Twv BVIETWV e TNV HopeN
NG «avayvwong»/avdivong g Bvietag

® Kal OAOKAnpwvetal e TNV AMALTATIK — TUKVWON
(QOPTIOPEVWY Pe epumelpieg kaTaoTaoewyv mou anodidovtat
e TNV Hop@n BVleTwy.

To Ttelevtalo mpolmobetel  non  pia  oLyKEKPLUEVN
evaloBnronotnuevn popen avtiAnyng.
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H Bieta we epyaleio avaotoxaopou

Ko TG aKpiffis Ty
ypdpw;

’

7

Nwg ypagetal pia BvieTa;

«H Bwigta obnyel 1o BAéupa oto kabnueptvd, péow autic
napatnpel kavelc kat moAAd Betikd, Ta onola 6tapopetikd Ba
guevav kpupugva, kat kalotd 6uvatd To va arobobel owaotd n
“‘vayela tov pabrpatog”s.

(Avatpopobotnon evag unownelov ekmatdeuTIKoU and Eva epyactnplo
yla «avdyvwon»/avdAvon Bvietwy)

H blaitepn mpokAnon g ouyypagng Bvietwy Bpioketat ato
va ETILXELPNOOLPE va amodwoovpe AeKTIKA 0Aa autd mou eivat
d0oKOAO va Teplypa@olv yAwoolkd. H mpoooxn oTpEpetal
ETIOPEVWG ELOLKOTEPA TIG OWHATIKES eK@PAOELG/eKONAWTEL,
dpa bev emiKevIpwWvETAL HOVO OTN AEKTIKN €KPpacn Kal tn
YVWOTIKA amodoon, aAAd yivetal mpoomdBela va eipacte
«QVOLKTOl» O HOPPEG EKPPAONC OTIWG KLVAOELS, XELPOVOLEC,
patieg, Odladpdoelg, 6laBEcELC Kal aTUOOEaAlpA, Ol Omoieg
dlaypdgpovtal w¢ HPLPKN, XElpovopieg, TOVIKOTNTA, PUBPLKA
Kal otdon owyatoc. fpgnet edw va onuelwdel ekTdC amd 10
Tt Twy Aeyopévwy kat To Mwe plac yYAwWooIKAG yelpovopiac:

* F e
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Iwg Snlady va apyiow;
IIov ypaow pic Piviéta
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Edw obte kot ey

nola prpata anodidouvy Tov TOVO oToV omoto Aéyetal KATL 1 Tov
AXo pe tov omoio akovotnke; To (6lo LoyVel yia Tn YAWOOLKN
anoTuMwWOonN TNG mMopeiac BAePPATWY TOU KlvoovTal PeTtagy evoe
MPAyPaTog Kat EVOC MPOOWTIOU 1 TV avTioTolKN TWV KWVHoEWV
Toug: n €€odog plac pabnTplac anod tny tdén elval meplocoTEPO
Xopdg, mepnatnua Pe ypryopa pnuatdxia, abopupo eyAiotpnua
N 6loTakTiko Badlopa; Mwg dagopewvovtal Ta BAeppata evog
natdlol 1) ot KWAGELS TS YAwooag Tne NIKOAETTAC, OTWG 0TO0
mponyolpevo mapddetypa tne NIKOAETTAG, TOu [Wpyou Kat
Tou Kupiou lakwpou; H eotiaon BpiokeTal edw o€ epmelpliec,
ol OTIolEC TIPOOKPOUOUV OTIG OUVNBLOPEVEC TIPOCOOKIEC TwV
ekatdevdpevwy. H texvn TG ouyypagng BVIETWY ouviotatal
€dw 070 va amodoboly ol eumelpiec mov BlwonKav YAwoolKa
e TETOLO TPOMO, WOTE OL AVAYVWOTEG/TPLEG PLag BVIETAG va
UTIOPOUV Va eMAVA-BLWOOLV TIC epTelpiec auTég (mpBA. Agostini
2020b).

ETOL KaTaypdapouv oL ouyypageic BLVIETWY OTOV TALdAYWYLKO

Topéa Ta «iyvn» EUTELPLWY, Ol OMOlEC OCUPTIUKVWVOVTAL
apnynuatikd oe akatepyacteg PWVIETEC TO OUVIOPOTEPOD
duvaTo PETA TNV ATIOKTNON TWV AVTIANTITIKWY 6€60UEVWY.
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H Bieta we epyaleio avaotoxaopou

D Epwtnoelg avactoxacyuov

Yta mapakdtw onpeia mapatibevral epwTnoelg, oL OMOLEG PTIOPOOV va XPNOLUOTIONBOOY TOGO avaopLkd e TV ouyypaer Twv
BvlETWY 600 Kal Y& TOV avacToXaopd yopw amod auvTeg TIC OTLyUEC epTeLplag.

1) MpoomTiKi 0TIC AVTIARYELG/EPTELPiEG:

° ‘Exouv ol gpmetpieg kat 6oa eyvav avTANTITA Teplypaei e TPOTO KATavonTo Kal TPOTO «GUMU-BLWTIKO», WOTE Ol
avayvwoTeC va «anoppoewVTAly KUPLOAEKTIKA ano T BVIETE;

° Awatnpeital n moAhuonuia g BLETac;

° YTapxouv €VVOLEG TIOU TIAPATIEUTIOVV OE Pia povoonuavtn epunveia kat Ba pmopovoav va epbouv og avtiBean pe TNV

€0KeppEVN MoAvonpia plag Bvietag;

2) FNwootK GUPTOKVWON:
° BplokeTal n meplypapr oTo mpooknivio Tng BviETag;

Eival duvatd va anoeevybel pla emenynpatiki JETA-TPOOTITIKA 1} EPUNVEVTLKI TUKVOTNTA;

° Elval Ta mpo-avaotoxaoTika Kal 0ToXaoTikd, akpLpn Kat Aakwvika otolxela kataveunyeva €ToL, woTe va meptypdgovat
OUYKEKPLUEVQ, KATAVONTA KAl TIUKVE TOOO 0L CWHATIKEG EKPPACEL/EKONAWOELG 60 Kal OL OTLYHES TIOU TIPOKAAOUV

ouykivnon;

3) M'vwotkn afia:

) EKTIANpWVETAL 0 TIapadeLlyPaTIKOC XApakTAPaAg tTng BLVIETAC;

° Eivat n mapovoiaon otnv BVIETA dlaTuTwpévn pe TPOTO, WOTE Ol avayVWOTEC/OTPLEC VA UTIOPOUY va cuvaydyouv amd tnv
OUYKEKPLUEVN Ttapouataon KATL YeVIKO 1 pia yevikn yvwoTkn afia;

° Mmopoly oL avayvwoTteg/Tpleg va dtdaxfolv KATL VED amo TNV BVLETA;

° Elvat n Bvieta katdAAnAn yia va «tapdEel» To olke(o Katl uToBETIKA aUTOVONTO;

Mov pnopei va ypagei pia Bvieta;

Ie Ka0e maldaywylko Topéa pyaciag

H ¢peuva PBietwy umobetel OTL oL TAnpo@opieg ya ta
anoteAéopara tne pdénong dev emapkoly yla va Kpivoupe
TNV AMOTEAECPATIKOTNTA Kal TV emituyia tne natdaywykne
TPAKTIKAC. Ot BVIETEC amoTeAODY yla TOUC/TIC Tatdaywyoug
OAwv Twv medlwy matdaywyikne dpdong pia duvatdTnTa mMou
ano@épel TOANATAG 0QENN O eKTALOEUTIKES KATAOTACELG,
ofOvel Tnv mpocoxn amoé Tnv TAeupd TNG pABnong, Kat
QWTIZEL BLAPOPETIKES TALdAYWYLIKES TITUXES OTNV dladikacta
dlbaokaiiag-pdénong. Bivi€teg pmopolv yla mapddelypa va
YPAQTOOV 0TN OXOALKH TAEN, o€ dla@opouc Qopeic yla Toug/
TIC VEOUG/VEEG, 0€ KOWWVIKO-Tadaywytkd opoupata, Kabwe
Kal oe (opoupaTa apylkAC Kal ouvext{opevne ekmaidbeuone
evnAlkwy.

* F e
*

Itnv eknaidbevon daokalwv Kat matdaywywv

MatnvenayyeApatonoinon (HEANOVTIKWY) H16ACKOVTWY/0UoWY
Kal matdbaywywy, 0 avactoxaopdc yopw amd Ty OLOaKTIKA
Kal matdaywytkrn dpdong Kat yvwong maidel evav KeVIPIKO
poAo (Helsper/Tippelt 2011). H cuyypaer Bvietwy eival évag
(6laltepog TpOMOC MapaATHPNONG, akpOoNE Kal aiobnong avtoo
Tou BLwvouv ot dLdbackopevol/eg oe vraywyeia, oxolela, 0To
TAVETUOTAKYLO, OTNV TIPAKTIKA AOKNON, KABWGS Kal oTnV apxLKn
ekmaidevon kat tn ouveylZduevn KaTapTion oe TPLToRAduLa Kat
GMa exmatdeutikd 16pvpata. Ot BVIETEC HLEVKOAUVOUV TOUG/
TLC PEAAOVTIKOUC/EC Tatdaywyoug va oTtafolv avacToxaoTika
KL epeuvnTIKA amévavtt otn 6tdaockaAia Toug, kabwe cuvdEovTal
dueoa pe TIg OIKEQ TOUC eMMeELpleg, Ye yeyovoTa TOU TOUC
oupBaivouy Ywplc va Ta €xouv poBAEYeL 1) oxedldoel Kat Tmou
TOUG gVOYAOUY, TOUG AyXWVOULV, TOUC TIPOKAAOLV olyxuan, Kal
TOUg 0d6nyolV 0TV AUELOBATNON TNG ATOTEAEOUATIKOTNTAG
TOUG, EVW oL (dlol/ec éxouv dueon avaykn avtoemBeRaiwong.
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lowg TPOKUTITEL AKPLBWE amo €5W TO pWTNUA OXETIKA e TN
ouyvr) ENAelpn Looppomiac petagd mpagng-Bewplac: éva Bepa
10 omofo avtipeTwmideTal KAt emavaAnyn amd @OLTNTES Kat
OLTATPLEC WG TIPOBANKA, To 0ol TOUG cuvodebELAdN KAB' OAN
™ SLdpKela Twv oTIoLd WY TOUC KAl EKTEVETAL WC TNV TPAKTIKNA
doknon mou akohouBel. H epyacia pe BvieTes WS YEPOS TNC
6lbaokaAiag pmopel va olkodopnoel emayyeEAUATIKA yvwon
TpooavatoAlopévn otny 6pdon, yla KataoTdoelc TIC OToieg
oL peAAovTikot 6LodaokovTeg/ouceg avayvwpilouv ypryopa, Kat
UTIOPOUV va UAOTIOLOOV OTPATNYLKEG HpAoNG BACLOPEVES OTNV
ekdotote Katdotaon. MEoa amo TG BLVIETES, OL QoLTNTES/
Tpleg NG Matdaywytknc pyovtal vwpeic avTipyéTwmol pe pia
TPOOTTIKA amd tnv TAgupd TOU EKMALOEUOUEVOU, TIOU TOUC
BonBa va avtiAn@Bolv Tov eKMALOEUTIKO XAPaKTAPa Twv
EUTIELPLWV TTOL amokopiZouy (TpBA. Schratz 2020).

«Tt éuaba; 0Tt ot oTIypEC evOyAnong anattovv kdmota vrépBaon
1 Bdppoc yia va dtatnpnoelc pia avotktn otdon. MoAovdtt 0Aa
yeoa pag avtiotekovral, avolyetal petd tnv umepBaocn éva
mArjBo¢ atobntnplakwy duvatoTATwWY Kal xwpwv epunvelac,
ot onoiol ywpi¢ evoyAnoetg udAdov Ba eixav amoBel moAv mio
“‘eninebol”». (avatpoposétnan and aeutvdpto épsuvag BVisTwy)

Ie matdaywytkd tdpopata

O BLVLETEC YpnolpomotolvTal Ot pévo yla TNV avdmruén Ine
d16aokaAiacahhd kattou oyoAelov wgmatdaywylkou 1dpupatog.
MmopoUy va poopepouy o€ HLOAKTIKO TTPOoWTILKG aAAd Kal 0TN
dloiknon Tou oxoheiou dlevpupéveg Kat/r VEEC OTITIKES ywvies
yld TIC paBnolakee kat ekmaldeuTikes dladikaoieg. ZToug/oTiC
TPWTAYWVIOTEC/TPLEG TNG MALdAYWYIKNG dpACNE TPOGYEPOUY
TNV eukatpia yla avaoToxacuo Kat vea emayyeAuatikn pdénon,
Kabwe €pyovral oe enagn pe Ta dla ta dpuyata Toug, TNV
lepapyla eviog Tou LOPUPATOG KAl TOUC OUYKEKPLUEVOUG
OUOYETIOPOUC efouciag Tou TPOKUTTOLY. KAtL avTioTolxo
ox0el Kat yta toug/Tic bleubuvtéc/Tpleg evdg oxoheiov,
KaBwe kat yla ta dpupata oe dAAoug matdaywytkouc Topeic.

(¢ TUKVEG TEPLYPAPES OXOAKWV OTLYPLOTUTIWY epmetpiag, ot
BWVIETEC OleUKOAUVOLY pia oTevA OXEON WE TNV TPOCWTILKY
OLOGKTIKA TPAKTIKA TOU avamTtuooel o KaBgvag kat n
KaBepla, kat pmopolv emopévwe we dedopéva Bactopéva
otnv epmelpia va oudBAAAouv oTnV mMepaITEPW €EEALEN TNG
(6lag matdbaywylkAg TPAKTIKAG OE emayyeAuatiko emimedo,
aAAd kal otnv umooTApLEN dladlkactwyv AfYNG ano@acewy
ota oxoleta (Agostini/Mian 2019). Etol dlavoiyouv ¥wpo
ota matdbaywylkd 16pupata yla emkowvwyiakee oladikaoiec
dlampaypdrevong (. mapatnpnon didaokakiac g GUANOYLKO

BINIETA

eTinedo, avatpopodoTHOELS BAdEL epmelplwv) Kat dladikaaieg
dlaopdAtong mototnTag (e€6tacn HLOAKTIKWY TPOYPAUUATWY,
avtoaglohoynon). Ot BwiETeC XPNOLUEDOLY ETOPEVWS WG
TEKUNPLO  BLWPEVNC TIPAKTIKAG TOO0 oTnv afloAdynon tou
oxoAeiou 600 Kkal Tn¢ 6tdbaokaiiag kat EToL Kat 0To mAaiolo Tou
npoypaypatog tou O0ZA “Innovative Learning Environments”, ot
BVIETeg YpnotyomotovvTal we epyakeio aflohoynong (mpBA.
Westfall-Greiter/ Dienhofer 2017). Ta debopéva mou cuAAEyovTat
UE BVIETEC PTIOPOLY E AVTOV TOV TPOTIO va avadeifouy Topeic
yla T ouvexLt{opevn eTLUOPPWON Twy dLOACKOVTWY/ 0UGWVY.

0L KOWVEC «avayvwoelc»/avalloelg BVeTwy oe éva mhaiclo
OUANOYLKAC GUZATNONG KAl avaoToXacuou, oTn AoyLKA TG «Oup-
Blwong» (amd kowol Blwong dnA.) Twv oTyPWY epmelplag,
elval onuavTikeég Kat o emayyeApatikée ouddeg pdadnong.

ETOL umopoly oL oLUVASEAPOL/LO0EC Va amokThoouy TipdoBaan

0TLG epTelpieg AWV atdpwy, yla va avakahlypouv o auTec
ONEC TIGC MTUXEC TNG PABNONG, GAAA Kal OAA TA «TPETEL
evoc matdaywylkol mAatoiou, va Ta PEAETAOOLV KPLTIKA Kal
va avtinapatefolv oe autd, kal €tol va dteukoAbvouv pia
avantuén Tou oxoAelov aAAd Kal TN oLOTOLXNEG OLOAKTIKAC Kal
nadaywyLkAg TPakTIKAC KatdAANANG 0To KABE ouyKeipevo.

ITOV KOLVWVLKO Xwpo

OLBIETEC TpooPEpOvTaL eTiong yia Tnv 6§uvon Tng avtiAnyng
Kal ToV avaotoyaouo Twv dladlkactwy dlampaypdteuong Kat
avTaAAayng peTagh atopou Kal Kowvwviag, YeTtagl avbpwmou
Kal KOGPOU: TWE TOTIOBETOUVTAL Ol AVOPWTIOL GTOV KOWVWVLIKO
XWPOo, TWC efolkelwvovTal Je Tn OUPPETOXN O QUTOV
TOV XWPO, WG PBLwvouy ToV amokAelopo, Twe pabaivouv
Kal ekmaldelovtal avTamoKPLVOUEVOL OTIC KOWWVIKES Kal
OLKOVOUIKEC amaltAoEL; Ma auTec TIG epWTNOELC  PTIOPOLY
va ypa@Toly BVIETEG MavIoL — oTnv otdon Tou Aew@opeiov,
oTnv anoBddpa, oe pia mAateia, éva katdotnua, og pla EkBeon,
oe aveBdopata mapactdoewv OMWC Beatplkd @opouvp A
KaAALTEYVIKEC OpdoELg.

Suyypageic: Evi Agostini, Nazime Oztiirk, Susanne Prummer,
Vincent Schatz, Vasileios Symeonidis, Anja Thielmann
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MAOH2H

H pabnon oto mhaioto Tn¢ matdaywytkng dpdong

Otav ov{nthoaue xes otny
opdda avtiy THY PiviéTa,
katddafo Eapvikd, yiati oe
KATTOLEG TTEPITTWOELG VOl
KaAUTEPO Y1 opiopéva maidid,
VO NV TA TIPOTEXW PIaX il
oTIyun.

gLl

b odle

Ot Bwieteg, oe éva euplTepo mAaiolo, avagépovial OTIC
padnolakeg Olepyaoieg kat otig ekmaldeuTikee epmelpieg. Elval
AOLMOV XPrOLEG KAl yla Kat Tnv emayyeAdatikn pdadnon twv
{Olwv Twv madaywywy, ot omolol avillappavovtal péoa armo
TIC BIETeC TNV Tatdaywyikn 6pdon Kat unmopouyv va 6ToXaoTtoby
OXeTIKA. H matdbaywykn epyaocia — eite otnv @povtida madlwy,
otnv epyacia pe véoug, 0To oyoAeio, otnv exkmaidevon evnAikwy,
0TNV KOWWVIKN gpyacia - dev ouviotd pia povoorpavtn dpdon
TWV eldKwy TS madaywylkng, aAld evrdacoeTal oe pia Kown
padnotakn dlepyaota pail pe 6Aoug Kat OAeC ekeivouc/ec oToug/
OTLG omoloug/eg elval aplepwyevn.

Y10 Tapddelypa Tou oxoAeiov: n didaokahia kat n uddbnon eivat
npoimoBecelg n pia Tng dAANG. H dlbaokaAia Twv ekMAOEVTIKWY
urtnpetel TNV Padnon Twv padnTwv/TpWwy, Udnon otnv ormoia
evéxovtal  Kat ot (dlor/ec diddokovtec/ovoec. ETol Umopel kdbe
evotnTa Oldackahiag kat pédnong va eival e€ioou pia apoppn
paenone yla daokahoug kat daokdAeg. Autr n aAAnAemidpaon dev
oupBaivel mavta ouveldntd, KPUBEL OPWG HPla Loxupr OUVAWLKN
AKPLBWG yLa TNV EMayyEAUATOMOINON TWY EKTIALGEVTIKWY, OTAV Yivel
avTiAnmTn Katw avactoxaotel kavelg yupw amé autryv.  AuTo Tou
pabaiveTal pETATPEMETAL OE BNOAUPO EUTIELPLWV YL TNV TALOAYWYLKT
enayyeAyatonoinon, otav ot madaywyol ofuvouy f BEATLWVOLY pE
TIG BWIETEC TNV QvTIANYr) TOUG Kal TOV avaoToxaouo Toug yupw amno
SLOAKTIKES Kal pabnotakee dlepyaoted 1 akopa kat aAAnAeTdpAoeLg
oe GMa nadaywylka media. Me autdév Tov TPOTO, N MAdAYWYLKY
dpdon Kat n panon propouly va yivouv KatavonTeS we HLa TTOAOTTTUXN
Kat moAumapayovTikn diepyaocta, n omola emnpedlet Oxt yovo 6Aoug/
€ TOUG/TIG EUTIAEKOPEVOUC/EC GANA KaL TOV TEPLYUPO TOUG, lte elvat
T0 oY0Aelo, évag adaywykag Beopde f éva ekmatdeuTiko (dpupa.
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KL TIG OKEMTOWUNL, TOOO TIEPIOTOTEPO

Eexabapilw 0T1 Kbmotes kaTaoThTEIG
1o UaBnua pmopovy va yivovy
avTIANTTEG TeAeiwg SiapopeTiKd.
IHapatnpw 611 kat ey 0 (5106

Staprws pabaivew.

Ano T mheupa g dibaokahiag kat g
paénong

0 Michael Schratz (2009) ouvéAaBe To evvoloAoylko (elyog
ano Tnv mAevpd Tng OtdackaAiag/amd tn mAevpd  TNC
pddnong. To okéAoc Tou Cebyoug: amd TV TAELPA TNG
dlbaokahiac onuaivel, otL TLY. évac/pla  ddackwv/ovoa
evepyel 61ddokovTag e To va BETEL OPOUG 0TN dLabeon Twv
HaBNTWV/TPLWY, va e€nyel Ta mpdypata, va KAvel EpWINOELS
KatoAd dAAa. H umoBeon iow améd 6Ao auto eivat 0TLauTeg
Ol EVEPYELEC KLVNTOTOLOLV Kal LTOOTNPLCoLY TV pAdnon
TWV JaBnTwv/Tplwy. To dAAO OKEAOG: amd Tnv TAeLpd NG
padnong onuaivet To (610 to padnotakd cupBdy, oto omoio
eUTAEKOVTaL TOGO 0/n 616AcKWV/0uoa, 600 Kal oL uadnTeg/
TPLEC, KL TO omoio umopet va kaBopiZetal amd Tnv SLOaKTIKN
dpdon, aA\d pmopel emiong va «amokAivel» e Kamolo Tpémo
amo AUTAY f akdpun Kat va pnv cuvogeTal kaBoAov pe avtAv
T dpdon. Qg d1ddokwv/ovaa, To vVa «JETAKLVELTAL TIPOC TNV
TAELPA TOU pabnTh Kat T padntplag onuaivel yia otpon
ot0 (6lo To padnotakd oupBdy, OTWG auToO el-GavieTal.
Auté amattel pia otdon «avdmavAag» oTnv OLOAKTIKA N
natdaywytkr dpdon, Wote va uropgcoupe va avtiAneBolpe
TOUC/TIC paBnTeC/Tpleg, Ta maldld, TouC/TIC VEOUG/eC e
Kawvoupla patid. Mia patid mou dev Ba «epmioTebETA
aoudnTnTl TNV Madaywyky eapétpa Twy OLdaockovIwy/
0UOWYV. XTIG BLVLETEC, KATL TETOLO pmopel va epeavidetat
WG €va xapoyeho, va veldpa pe o KEQAAL, WG EPWTNCELS
enetnynong. «Katt ouppaivel petagd twv dldaokdpevwy
kat twv Odaokovtwv/ovowvs. (Peterlini 2016: 105).
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YOu@wva Pe autr Ty avtiAnyn, n yadnon dev mpokLTmTEL
povo we éva mpolov Tng didackaAiag (amoé tn mAeupd Tng
ddaokaAiag) kat dev e€avrAeital pévo oTIg emdOOCELQ
(a6 tnv mAevpd TG padnong), alld eivat eva dadpaotiko
ouPBaAv peTagy: a) oowv dpouv matdaywyikd (matdaywywy,
EKTIALOEUTIKWY, EKTIALOEVTWV KAL) B) Twv padntwv/
TPLWV TOUG, V) TNG YVWOTIKAG OANG Tou dtddokeTal 6)
TWV €KAOTOTE €PYAcLWV ToL avatiBevral, Kat TéAog €)
TWV KOWWVLKWY KAl OLKOVOPLIKWY TPOUT0HETEWY UTO TLC
omoieg ouppaivel, aAAd KAl TwV TPONYOUUEVWY EUTIELPLWY
TWV CUUPETEXOVTWY/0LOWY 0TN PaBnotakr dtepyacta KA.,
dnA. pe Aya Aoyta Tov mhatoiou péoa oto omoio cupBaivouy
OAa Ta mapandvw. H epmiotoolvn 0To 0TL N pabnon pmopet
va efvat madaywyka Kat SIOaKTIKG e@LKTr UETPLAETaL.
To OTL oL paBnteg/Tpleg evdlapepovtal Y. yla KATL,
«elval ano tnv mAeupd g ddaockaAiac pia eAmida, pia
npobeon, pia amoémelpa — n omoia OUWE TEPIUEVOULE va
TpaypatomnotnBel kat va €xel avtikplopa amo tny mAeLpd
NG Padnong» (6.1.: 178). AuTO OUVIOTA «amd TNV TAELPA
Tne dtdaokahiac» kat pta avakobgion, KaBwe n uadnon dev
elvat mAEov JOVo 0TO XEPL TWV OLOACKOVTWV/0VOWY Kal TWV
00WV yevikd dpouv atdaywylkd . H epyactia pe Tig BLvieTeg
EXEL WC OTOXO EMOPEVWE VA KATAOTACEL QVTIANTITO Kal va
TPOBANAEL TO OLOAKTIKO Kal TIatdaywyLko yiyveaBat amo tnv
MAEUPA TNC Padnong. Méoa amd TI¢ MOANAMAES epunvelec
dnutoupyolvtal veeg duvatdTnTeg TNG avtiAnwng Kat tng
nadaywytkng dpdong, oL omoieg umopoly va dleupuvouy To
PEMEPTOPLO TOU OLOAKTIKOU Kal KAOe £(60C EEEIOIKEUPEVOU
Tpoowrttkou (TpPA. Agostini/ Schratz/Risse 2018).

YTV €peuva Twv PBieTwy, n enayyelgaronoinon yivetat
QVTIANTITA w¢ Slebpuvon Twv duvaToTATWY TNS avTiAnyng Kat
e dpdonc. Onwe oupBaivel Kat pe Toug/TIC paBntég/Tpleg,
Ta Matdld, Toug veoug f evhhlkouc/eg 616aoKOUEVOUG/EC, TO
{6lo oxvel yia 1o ekmaldeuTikd TPOOWTILKG: GTO TPOCKAVLO
dev Bplokovtal Ta eAelppatd Ttoug, aAAd ot duvatotnTéC
Touc. Autég Bplokovtat oe éva medio evraong petagd Tng
ovvnBlopévng dpdong Kkat TG olkelag yvwong agevog,  Kat
TWY VEWV analtioewy Kal eVAAAAKTIKWY duvatothtwy dpdong
agetépou. AuTo To Tiedlo évtaong oxetidetal pe aobhpata
aBepalotnTac, evoxAnong n kat agnxaviag.

«H pdénon apyilet and avtn tTnv drown e ekelvo To onuelo Kat
ekelvn ™ xpovikrj oTtyur, émou kat otav 1o ‘otkeio” (auTo mou
yvwpilovue) anotuyydvel va ekmANPWaeL To pOAo Tou, Kal TO
véo dev eivatl akopa dtabgatuo». (Meyer-Drawe 2072: 15)

AT N apxn TS dpvnaong — OTL yla TNV Jabnon vewv mpayudtwy
TO OlKelo TIpEMeL TAvTa va eykataleimetal oe Kamowo Baduo

MAGHZH

N TouAdxwotov va TiBetal ev apeBorw, wote va elpaote
avolktol oto veo — dev elval Loodlvaun Pe apvnTIKES eumelpieg,
oL ornoleg kaBlotouv duvatr Tnv pddnon. Autd umopel BERala va
oyLel, yla mapddetlypa otav eva madi kaiet To XEpL Tou 0TO PATL
Tn¢ KouZivag, kat pabaivet va unv Eavapadel ma To xépt Tou ekel. H
dpvnon propel Opwe emionc va onpaivet OTL 0L APVNTIKEG EUMELPLES
«avatpolvtaw, nhadn dlaypagovar, 6Tav ol matdaywyot padatvouv
va avtiAapBavovTal tloTnTEC TOU TOUG £XouV anodobel, Ti¢ omoleg
OpwC o TpLv dev avtihapBavovtay 6Tt dlabeTouy, Kal emiong otav
pabaivouv ot (blol/eg va Bewpoly TOV EAUTO TOUG LKAVO yia KATL
yla To omoio dev eUmIOTEVOVTAY TOV EAUTO TOUG TIPONYOUUEVWE. H
padnon, oupPWva e aUTOV ToV TPOMO KATAVONONG TNG, QmalTet
Kat TpowBel pia matdaywylkn otdon, n omota «avoiyeTaw oTnv
TOAUN VEWV OTTIKWY  aAAG Kat  erthoywy dpdong. Mia tétola
oTdon propet va dleukohivel KdBe opd TNV avTanoKpLon o VEES
TPOKANOELG, va dlavoigel Tnv avtiAnyn oe dlevpupeves HOPPES TNG,
wote o dLddokwy Kat n 6tddokouaoa va propel va dokiudoet autd
Tou w¢ Twpa dev exet dokipaotel. To BEpa eival va oTpa@olpe
TPOOEKTIKA 0TOUC/OTIC HIOAOKOUEVOUG/EC, OTA TIPAYPATA KAl OTLC
eKAOoTOTE Kataotacelg. Oool Kat 6oeg mapatnEouy, emnpedlovtal
QMO OUYKEKPLUEVEG OTLYHES, PAWVOHEVA 1) TEPLOTATIKA. XNPAVTIKO
pOAO TafZouv €8W AKPLBWE Ol «MABNTIKES» (Ue TNV €vvola Tou
madnuatoc), dnA. ouvaloBnuaTika OleyepTIKES, OXL EUTIPOBETE,
aANG  LPVIOLAOTIKEG Yla €UAG, OUYKLVNTIKEG, €VBAPPUVTIKEG,
EVOYANTIKEG OTLYHEC. AUTEG OL OTLYHEG HTopel va gavoly wg pla
Xapoupevn ékmAnEn, pia BplapgBoAoyia mou Beppaivel Tnv Kapdld,
aAAd Kal we évag evoxAnTIKOE dlotayude A pla alobnon aufxavne
eyKATAAEWYNC.

Bwiéta: n Xdoa, n kupia EAEvn

H 1aén kadetal og kKOKAO. ToviZovTag MPOOEKTIKA TIG eTti
pépoug oLANaBEG, 6tapalel n Laoa tnv dlepeuvnTIKn
£pWTNON OTOV Tivaka: «TL PEMEL va yivel oTnv
dlapopewon twv mAaAa..» H Aégn «mAakdT» Tnv Kavel va
dlotalel. Zavapyitel, al\a n A&€n «mhakdt» dev Byaivel
OWOTA. NKWVEL TOUG WHOUG, KAEivel Ta patia: «Mala...
OxL... Thakd\» poomabei kat mdAt. «O¢NeLg va oxedldoelg
Ta T6€a TWV cLANABWY;» armevBiveTal n Kupia EAEvn, n
daokdaha, pe Npepn ewvr otnv Xdoa. Me to BAéppa otV
daokdAa cuykatavevel f Zdoa . KAnwg 6L0TAKTIKA aipvet
T0 POAUBL, TiNyaivel oTov Tivaka kat oxedldel Ta to¢a
KATW amnod tnv €peuvnTIKA epwnon. Nupilet otnv B€on
NG Kat apyiZet Eavd va dtapalel tnv epwtnon. Avth TNV
popd katapépvel va Stapdoet TV AEEN «MAAKAT» ApEcWC.
Xapoyehwvtag otpépetat otnv dackdAha. XapnAdpwva
enavahapBavet Tnv Aé€n «mhakdt». (Anderegg,
abnpociguTo)

* K4
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H pyaénon oto mAaiolo tne matdbaywytkne dpdong

EkBeon epnelpiag: Eva kevo mou
MPOoKaAel apepatotnta

H O0An Katdotaon anoteAoloe €va GLUVAPTIACTIKO OTLYULOTUTIO
Kat, xwpic va Eepw ylati, ouveldnTomoinoa ageowe OTL Amo
auté To OTLypLeTUTIO Ba mpogkutte pia BvieTa. Xwpig va
avapwtnBw TL pe eiye ayyi€el amo avtAv tnv Katdotaon,
€ypaypa TNy BLVIETA OE aKATEPYAOTN LOPQN OTO EPELVNTLKO
NUEPOAOYLO PO Kal TV eMEEEPYAOTNKA TO BPAdu Kat apydTepa
0TNV €pELVNTIKN opdda MoAAEC @opéc. Q¢ oruepa UMopw va
avakaAEoW QUTAYV TNV CWUATIKA aioBnon Tou va kabopat
padi ye tnv td€n o€ KUKAO Kal va mapakoAovbw TNV Xdoa va
dlapatel. Autd mou pe dyyLEe OTn CLYKEKPLUEVN TepimTwarn, Hou
amokahbpbnke pe Tov kalpo. Avdhoya e Tov TPOTo avdyvwong
NG, avTlAapBavopal aképa Kat onpepa KaBe Gopd dLapopeTika
mpdypata. Mia mlavy avdyvwon Ttng PBwietac pmopel va
avadelkvuel TNV amopia yia tTnv npeepia kat Ty xaAapodtnTa Ing
Ydoag, aAAd kat Tng Tagng Kat Tne daokdAag PeTd TV apxikA
amotuyla Tng va dlapacet TV AEEN «TAAKAT». TNV TAEN, OTwWe
oaivetal, emkpatel pla kouAtodpa omouv pmopel Kavelg kautd
(OPA KAl Va «amoTuyxdvely, Kat OTou oL HaBnTeQ/TPLEG EXOLV TOV
anapattnTo Xpovo yla va amavinoouy o€ pia doknarn, Tautoxpova
Opwe d€xovTal Kal oToxevpévn umoothplEn. Otav Buyduatl thv
ETOXI) TOU MoV SACKAAOG, OKEPTOHAL OTL £YW OUOKOAEUOLOLV
Va «ETUTPEYW» TETOLEG OTLYPES. Q¢ ddokaAog Ba eixa mapeuBel
TaxuTata, ya va mpouAdEw Tnv Xdoa amd tnv aunxavia tng
amotuyiag. Qotéoo, TeAikd Ogv eival kaBoAov avdykn — €Tol
avaNbw crApepa TNV BVIETA — va elvat apryavn yia TETola oTLyun
Kat (Owg TO va PNV «eTLTPEMW» TETOLEC OTLYHES Va apopd TIOAY
TEPLOOOTEPO EPEVA QMO O,TL TOUG/TIC PaBnTEG/TPLleg pou. Qg
ddokahog/a eivat oAl amhoboTepo va xelpideoat TIG emTuyies
KaL Ta ETUTELYHATA TWV HABNTWY/TPLWY, TTapd TL¢ amoTu)iec Toug,
ylatt n amotuyia «avoiye» €va kevo Tov TpokaAel aBeBatdtnta.
lowe yU' auto va pe ayyidel n teleutaia mpdTAoN TNG PBWIETAG
dlaitepa: Ye to BAEPpa otnv dackdAa emavalayBdvel n Xaoa e
QwvA xaunAr, aAAd Tou va akolyetal, Thv A&€n «mAakdt». Edw
napouotaletal Eekabapa oxt pia amotuyia, aAAd pia emTuyia.

(Niels Anderegg)

EpwTtnoEL§ avacToXacpou
Mota oTiyun T™Ng Bwigtac oac ayyicet; nati;
Mneite otnv 6€0n Twv dlaedpwy poAwY. TL VIWBETE;
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Ol ouvémelec Tmaldbaywylkwy Tapeupdoewy 6gv  Pmopouv
va mpoBAe@Boly, aAAd eival mdvta opatég kat Umopolv va
yivouv avtikeipevo emegepyaciac ek Twv voTEpwy. ETol dev
Atav duvatd va mpoPAEwel n daokdAa Tne Xdoac OTL auTh
Ba duokoAevdTav oTNV avdyvwon TNG AEENG «AAKAT», Kal N
napeppacr TG emopevwe nTav duvato va oxedlaotel povo umo
npoinoBecelg. Oa propoloe Kavelg akopa va aviacTtel 0TL ot
dAAol/ec pabntec/tpleg Ba dpyLlav va yeholy, 6TL 0 oXedLlacpoc
TWV TOEWV TwWv cLAAaBwy dev Ba Bonboloe TNV Ldoa A 6TL Ba
avtidpouoe otnv «amotuyiar» pe opyn 1) OALyn. Ot madbaywyol
MpEMeL va avalntolv amavinoel; O OUYKEKPLUEVEC Kal
TOAOTIAOKEG KATAOTAGELG Kal va AapBdvouv amogdoetg. E6w
bev LTIAPYOLY EK TWV TIPOTEPWY ETOLUEC aATAVTACELS. AUTO TTOU
anatteitat elval gla avaotoxaoTikn avtinapddeon pe Tig 1dLeg
pac Tig eumelpieg.

AuTO LoYDEL KAl yla TIC TpooTiabeleg emayyeApatomnoinong.
H epyacia pe ¢ Bieteg dev anookonel og kdmolov eldoug
OTOXELWEVN EEEALEN, AANG OE Pla uabnon we epmeLpia kat otov
QVaoTOXAOWO YUPW ATO AUTAV.

MNwc¢ eival buvato va BLwoel KATOLOC/a TETOLEC OTLYUES GTNV OXOALKT KABNUEPWVOTNTA;
Nwc unopeite va oudBAreTe eoelg we matdbaywyos otn Blwon auTwy TWV OTLYHWY;
Elxate eoeic otnv emayyeApatikn oag kaBnuepvotnTa Mapoduoles eUNELpieg;
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EnayyeApatikn e€EAEN matdaywywy
HEOW TNG pABNONC WG epmelpiag

Q¢ emayyehpatomoinon voeltar pla mepattépw eCEALEN
YVWOEWY, LKAVOTATWY KAl 0TACEWY, oL omotec eival BepeAlwdele
yla eva emayyeApa kat otnpidovral o€ EMOTNUOVIKES YVWOELG.
Katd Babog mpokeLtal yia pdénon nou Aappavel Ywpa 1600 0To
TAQiolo TNG EMayyEAUATIKAC KaBnPeplvoTNTAG, U OTOXEUUEVA
Kal Un ouveldntd, amd tnv dAAn Kal 0ToXeUPEVa Kal oLVELONTA,
0Tav TpoKelTal yla ToV avacToxacud Tou cupmepthapBdvet
TOAAEG POPEG KAl ETLOTNUOVIKEG yvwoel. H evaoxoAnon
PE TIC PLVIETEC TIEPLEXEL yla TNV emayyeApatonoinon twv
nadaywywv TPELG 6lapopeTIKeS duvatdTNTEC:

A. Avvatotnrta avtiAnyng

Mia evaloBntomolnuévn Kkat olagopomotnuevn avtiAnyn
gxel peydAn onpaocia yla kdBe eidouvg matdbaywyikr epyaocia.
0O Tpoémog Tmou avtiAapBavopacte €xel eva alodnInpLakd
UTIORABPO Kal TAVTOXPOVa etNpedeTal amd TIg mPoOnyoUUEVES
eunelple¢ pag, aAN@ Kal amod  OLKOVOUIKES, KOWWVIKEG,
TIOALTLOPLKEG TIPAKTIKEG. Ot BVIETEG MPOGPEPOLY TNV eukalpia
yla véeg duvatotnteg avrinyng, Wlwe peow tne olaltepng
TIPOOOYXNC TIOU EVEPYOTIOLOUY YLa TLC OWHATLKEG EKPPAOELC.

B. Avvatotnta «oup-BlwpEévne ePTELpiagy

H «oup-Blwpévn eumetpia» elvat amd gavopevoloyiki amoyn n
avBpwrvn «dwped» Yag va BLWVOUKE TOUG/TIG AAAOUC/EC WC
BLwvovteg/ouaeg, onwe meplypdeel o Ronald D. Laing (TipBA.
2015:12). EmeldA unopoUpe va mapatnpfooue CUITEPLPOPEC,
al\d oy epmelpieg, Banapapévape TueAol 0 €vag yla Tov dAAo
Xwpig T «dwped» TNG «OUP-BLWPEVNC ePTeLplagy, apou dev Ba
€E€paye TOTE av N mapaTnPoLPEVN CUPTIEPLPOPE OLYKPOTEL pia
eumelpla - Kat Tt etdoug. Auth Tn «dwped» aglonotel n Epeuva
Bwietwy kat divel Tnv duvatdtnTa otoug matdaywyoulc, va
UTIOLV 0TNV B€0n 6OWVY TOUC €X0LV euTILOTELOEL.

I. Avuvatotnta Tou €ival KAVEIG «avOLKTOG»

To va efval kaveic «avolkTog» onuaivel va «ouvaviaye» autolg
ToL pag éxouv epmiotevBel oto maldaywylkd mAaiolo 600
ylvetal To ampokatdAnmTa, Kat va avTleTwriovpe 600 TO
duvatov o avolTd TIg OKEG pag mapadoyeg. H ouyypagn
BvieTwy amattel aAAd kal mpodyel autiv TV otdon efioou:
N Tapatipnon, akpoéacn Kat evouvaiobnon autwv Tou
eppavidovtal kat mpooghkvouy (ayyiZouvv) Tnv Tpocoyn Hag,
ekmatdevel TNV atoBntnplakn avtiAnwn pag. H kown dtaloyikn
«avayvwon»/avaluon  kal o avactoxacuog yupw amo Tig
BiETtec dlavoiyel vEoug Tpomouc va BAEToupe Kal va 6polpe.
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EnayyeApatikn e€EALEN TwV
EKTIALOEVTIKWY 0pYAVIOPWY HEOW TNG
Haononc we epmnetpiac

Ot natdaywyol epyddovtat og ekMaldeLTIKOUC 0pYAVIOPOUS Kal
potpddovtal ouvnBwe palt pe ouvadeAPoug/Looes TNV evdovn
yla pia tagn 1y pla opdda. Atdgpopot etdnpoveg epyadovat amo
Kolvol kat oupBdAlouv pe tnv e€etdikeuon Toug, WOTE va
TpowBnoouv oe Tvela cuvepyactag Touc/Tig Habntéc/TpLeg.
Mla tnv emayyeApatikn e€EALEN Twv e HEPOUC TPOOWTIWY Elval
EMOPEVWE ONPAVTIKG va pabaivel kal o (610¢ 0 eKMaALdEVTIKOC
opyaviopoc. Yndpyxouv TpeLg Adyol yia auto:

A. Avvatotnta mAaiciov

Ot ekmatdeuTikoi opyaviopot oxnpati¢ouv To mAaioLo evidg Tou
omnotou dpactnplomolobvtal ot matdaywyol. Avté To TMAaiclo
anoTeAeital and tnv KOLATOLPA TOU OPYAVIOPOU, TIC OTAOELG,
TI¢ 6opeC Kal MoAAd dAAa. Auto To mAaiolo pmopet va eivat
O TPOWONTIKO 1 avacXeTIKO/avaoTaATIkO yla Tnv epyacia
Twy madaywywyv we atopwy. Elval emopévwe onuavtiko, va
avamtuooeTal kat To TAaiolo mepalTépw Kal va mpocapudleTat
o€ véa Bepata kat oe MPOKANCELG Tov KaBe popa TiBevtal.

B. Avvatotnta cuvepyaciag

H ouvepyaola petagy ednuovwy pmopel va AdBel dlapopeTIKES
Hopoeg. Tavampowdel auth n ouvepyacia 600 mepLoadTeO yiveTat
TNV padnon, amalteital pla oTevr) ouvepyacia BAclopévn otnv
eumatoolvn, notola dev puBKLZEL HOVO [ig PLALKO TPOTIO 0pYAVWTIKA
fepata, ald eTuTpEMEL enione €vioves avTlmapabeTelc yupw amnd
nadaywylkd ¢nTrApata. Av ot BIVIETEC WS EPYAAELD TIPOKAAETOLY
pia yovidn, dlahoyikrn avTinapdbear), TOTE MPOKUMTEL Pla avTaAlayn
amopewy, AAA Kal oTdoewv  amod TIC omoleg — akoua kat oTav
undpxouv SLAPOPETIKEG EPUNVELES TWV BIVIETWY — evBapplveTaL n
paénon tng opddag Kat Tou opyaviopou.

. Avvatotnta opyavwolakig pasneng

H pdBnon - akoépa Kat auth Twy 0pyaviopdwy Kal Twv oJadwy -
AapBdvel xwpa otov opidovia Twv analtioewy ahAd Kal Twy
aUELBOALWY  TNG eKAOTOTE TALOAYWYLKAG TPAKTIKAG. Ma autd
anatreitat pia kovAtovpa avtalAayng, aviimapabeong aAAd kat
KowAc avaAnyng eubuvng evidg Twv ekdotote WOPUPATWY Kat
opadwy. To va aokeital kaveic, wote va PG pall pe dAAoug
yla tnv dikn Tou matdaywylkn epyacia Bonbd otnv e€evpeon
anavthoewy kat Aboewv o atdaywytkée mpokAnoels. H epyaoia
pe BLVIETEC, OL OTIOLEC PTIOPOUV Va «avayvwoTouV»/avaiuBoly Kat
va epunveuBolv pe SLAPOPETIKOG TPOTO, pTopel va oupBdAel woTe
va pelwBolLv ol eoBol TNG AVEMAPKELAG KAl OL avnouyieg tne
arnotuxiag mpog 0QeAOC plag Kong avaknyng evouvng.
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H pabnon oto mhaioto Tn¢ matdaywytkng dpdong

Nawdaywytkn nyeoia - va aokeic
enidpaon wg moAAanAactactng

H emayyeApatonoinon Twv  eKmMAldeUTIKWV/Tadaywywy
pmopel, av aflomoinbel ovoTnUaTIKd yla TO OUVOAO TOUL
opyaviopol, va BeATIWoel TNV moloTNTA TNG €pyaciac yla
ONOUC TOUG/TIC  OLUMPETEYOVTEC/0UOEG. AUTO TOU KAVOUV
Ta depovwpéva dtopa yivetal €Tol KATL Kowvd yia dAoug. Ot
Hepovwpevol/eq matdbaywyol dev dpouvv MAEOV wg povaytkol
«QYWVLOTEG/OTPLEG», QANG Ol OLAPOPETIKEG (KAVOTNTES TNG
opadac mpodyovTal CLOTNUATLKA Kal agLomolouvTal GUOTNHIKA.
HBdon ylakdti téTolo etvat plakouwvr (matdaywytkn) katavenon,
n omola Umopel va MPOoPEPEL Evav  TPOCAVATOALOPO XwP(g
OPWe va 6pa meploploTikd. H 16¢a twv moANamAaclactwy
EVOWUATWVEL auTh TNV 1O€a: oploPéva dTopa acyolouvTal pe
OUYKEKPLUEVA BEPATA, OLKELOTOLOUVTAL YVWOELG KAL LKAVOTNTEG
Kat tic 6€touv otn ddBeon Twv cuvadeApwv/ioowyv. Oco
autovontn Kat av gaivetat avtr n cLAANYn otnv Bewplia, 1600
duokoAo eival va petatpanel oe mpagn. Ot moANAMAACLAOTES
elval ektebelpévol oe Tpelg HUOKOALEC:

IxoAlKkn nyeoia

MoAlol moAAamAaotaoTeg €xouvv tnv duokoAia piag aoagolg
amooTOANC Kal Aettoupyiac: To «kdve To» dev apKel W EVTOAN.
Ot moAAanAactaotéc eival oyxoAikol nyetec/tbeg, €xouv
EMOPEVWG €vav NYETIKO poAo. Elval S16aKTIKO TPoowTKO A
ekTaldeuTIKol ouvepydTeg/1deg, oL omolol/eq EKKLVWVTAG Ao
TO eMayyeAUA Toug, avtihapBavovtat tnv nyeatakat tnv eubuovn
e Baon 1o 61k6 Toue Tedio emayyeAUATIKAC anacXoAnong.

Kouvi} dtoiknon tov oxoAeiov

H matbaywytkn nyeota arattet otevh ouvepyaoia pe tnv dloiknon
Tou eKkdoToTE 1OpLKATOG i oxoAelou. AuTH Tn dloiknon Tpémel
va €Y0UV 0TO VOU TOUG Ol MOAAQMAQOLAOTEG Kal va Trn atnpilovy
otnv 6pactnploTnTd TNS. MEPOC QUTOL TOL TUTOUL TNG OTAPLENG
elvat emiong, va umoxwpel kavelg kat va agnivel KAnote tnv
eubuvn kat Tnv kaBodnynon oe dAoug/ec. H kaBodrynon umo
auth TNV évvola - PAdype yia kowr dloiknon tou oxoAeiou — ia
oupmpagn onA. dLaPOPETIKWV TIPOCWTWY HTIOPEL va TIEPLEXEL pLa
aAnAe€aptnon petagh AettoupylkotnTac Kat defloteyviag, kat
va ouvTiBetal amod pia e€looppomnnon tepapxiag kat eveAtlac.

KouAtoupa

Na kaBodnyelc ouvadeA@oug/tooeg aAAd Kat va TouG apnvelg
va og kKabodnyolLv dev eival avtovonto kat anattel apotBaia
avayvwplon Kat evBuypduyion kateubovoewy. H avayvwpion
™G kavotntag twv dAwy, n daniotwon tou dlov o@eAoug
PHEOW TNG avayvwpelone Kkal Tou polpdopatog  KOWwv
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(madaywykwv) 1dewv kat avtiAjpewv eival ototxeia kAeldLa
¢ Kowvnc dlayeiptong Tou oxoAeiov. Armattoov pia kKovAtobpa
NG EUTILOTOOUVNG: EUTILOTOCVV OTOV €AUTO Pag, 0Toug dAAoUC
Kal oTny Kolv urébeon.

Buwiéta: Avtpéac, Katepiva

'0tav OAoKANPWVETAL TO «TEAEVTAIO ONUEIO, OTIWG
ToviZel o Avtpgag HALov, Tou dLahdyou petagh avtod

w¢ Alevbuvtn Tng MpwtoBddutag Ekmaidevong kat g
Katepivag lewpyiov wg devbuvtpiag tou Touv AnpoTikol
YxoAeiov Katepivng, yépvel miow otnv kapékAa tou. H
Katepiva lewpyiov kdvet To id1o, Kat yla pia oTLypn pévouy
o€ auTn Tnv Béon. «XBeg KoupevTiaoeg pe Tnv Mapia
Nikov kat tnv EAévn Anuntpiou » omtdel TNV LW 0
Avtpéag HAwoU . H Katepiva lfewpyiou kavel éva cOvTopo
velpa, kat 6tav o Avtpéag HALoD owmaivel, GUPTANPWVEL
autn : «nTav 60okoho». Twpa Kavel €va vebpa o Avipéag
HALov, av kat ateBntd mo apyd. «Kat ot 0o ATav g
yvwpng ot n EAtodBet Gev eival mAéov avekTr oTnV

Tagn Kat emopévwe Oa eivat KaAlTeEPO va maeL oe 161K
oxoAeio» ouvexilel n Katepiva lewpyiov. Kat maht
Kouvdel To Ke@AAL Tov o Avtpeag HALoU, apyd, oxedov
avenaiodbnta. Me to BAéppa otnv Katepiva lewpyiov :
«Qa mpotioloa va eixav €pBet oe epéva avti yla ogvar
avtidpa. «To cuveldnTomoinoa PeTd TNV GLTATNON» AMavTd
n Katepiva lewpyiov pe gwvi mouv duvapwvel otadlaka
Kat GUPTANPWVEL PETA amo Pikpo StdAetupa «Aumapar. Me
pia kivnon tou xeptlov dwyvet o Avipéag HAwob To aitnpa
oLyyvWHNg tne 6tevbuvTplag. «Ma dev elvat autod To BEpa
pou», Aéet pe Yapoyeo kat ouvexilet: «MpoBAnuatiopat
yla autég Tig duo». Apnyeitat 6Tl n ENévn Anuntpiov,

N €181KA matdaywyog, ExeL TV yVWHN yLa «kdde

6e0Tepo matdi» 6Tt autd to matdi Ba fTav kaAbTepo va
napakoAouvBroet €181kd oxoAeio. «Kat n Mapia emitpénel
OTOV €QUTO TNG VA TapacupBel amod avTrvy, KAaTakfyeL.
«[Mapahiyo va okepBw To idto xBeg» anavtda n Katepiva
lewpyiou, «w¢ Twpa £ixXa pLa SLaPopeTIKN eKTiPNoN yia
v Mapia ». «<Ma eivat dlapopeTiki» vmooTnpileL 0
Avtpéag HALov, «OpwG PeTd To mepailvo Kahokaipt, ano
T0TE MOV POE AUTA N €LBIKA MaLdaywyog oTo oxoAeio
pag..». H Katepiva lrewpyiov yehdet Aiyo kat to idto kavel
Kat o Avtpéag HALoO . AmoAapBdavouy akopa pia youAtd
Ka@é katL ounTouv Tt mpénet va yivet. (Anderegg 2020:
115)

Juyypagelc: Niels Anderegg, Heike Beuschlein,
Vassiliki Papadopoulou, Nina-Cathrin Strauss
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EpwTnoelc avactoxacpou

TLoag eAKOEL OTN CUYKEKPLUEVN BLVLETQ;

Mol Kal W KaTd TV yvwun 6ag eatvetal n nyeotla otnv BLETq;

Mol Kat MOTE YTOPE(TE va AOKNOETE ETLPPON GTO OXOAE(O;

Moleg duvaTOTNTEG £XETE Va PoLpacTelTe Pe AAAouc/e¢ matdaywytkd {nThpata;
NéTe Kat Twg Propgaate va ddaxbeite amod ouvadbeApoug/Looeg aag;

MoTe Kal MWE Prdpecav oL cuvadeApoL/Looeg 0ag va padouv anod eodg KAty
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EMIAOTO02

H emtuyia ota xepla oac

«Tnv 6téaokaAia aprivovpe TNV emtuyla e Oikri¢ pag npdéng oe Eeva xeptar -
| droyn tou Bernhard Waldenfels (2009: 32) mou ava@épBnke Kal otnv eloaywyn
ag tebel kat wg katakAeida avtod Tou 08nyol. H epyaocia pe TI¢ BIETEC WC pia
TIPOGEYYLON TIPOOAVATOALGPEVN GTNV TPAKTLKA TNG GALVOPEVOAOYLKAG TIALdayWyLKAC,
TomobeTel TNV emiTUYla 0Ta Sk 0ag Xépla. Eoeic elote autol/eg ov Ba pmopéoete
OTOV €TAYYEAUATIKO 04C XWPO va epyaoTeite pe auTeg, eite ypagovtag Kat
avahvovtac Buvieteg, elte evBapplhvovag TOUG/TIC ouvadeAPouG/looeg va To
npdgouy, eite mapakvwvtac tnv dloiknon tou opyaviopgoL oac yia Tn dnulovpyia
evog epyaotnpiov pe BVIETEG. H akopa, TTPOoYEPOVTAG OTOV €AUTO 0AG PEDA OTNV
emayyeApatiky kabnueptvotnTa pia pikpn mabon yla va «otabelte» Kal va aprnoete
10 BAéPPa oac - mou fowe va €xel ofuveel kal BeATiwbel peow Tne epyaciag pe
Bieteg - va mepmAavnBel, va «avoifete» TIC alobnoeLg 0ag yla Tous avBpwoug e
TOug oToloug epydleoTe, yla Kataotdoelg oTLG onoieg BplokeoTe, Kal ol omoieg (owg
PEPLKEG QOPEC 0ag emBaplvouy, aAAA AANEC YOPEG 0AC KAVOUV EVTUXLOPEVOUC/EG.

Me autd tov 06nyd Eekiva n mpaypatikn epyaocia. Epeic — we ekboTeG/TpLeg Kat
OLYYPAPLKN opdda — £xoupe epTLoTOCHVN GTO YEYOVOC OTLN TIaLdaywyLkn dpdon pmopet
va elval anoTeAEoPATIKN, oLXVA avamaveyn, ouxvd «apyoTopnuevn», ouxvd TeAelwg
dlagopeTiky and Tnv emBupnTr. Agv «kpatdye» To anotéleopa tTng dovAeLdg pag
0Ta XépLa pag, aAAd To eUTLOTEVOUACTE OE Eva yiyveobal OXEoEWY Kal o€ Tep{MAOKES
nopeiec {wng, OLVAVTNOELS, KATAOTAOELG, ePmelpiec. H ouv-akpdaon, n ouv-avTiAnyn
Kal n evouvaioBnon oTIC TMEPUTTWOEIC OTIC oToiec BplokduacTe Kal evepyoupe
pe autolc/eq¢ Tmou pag €xouv epmioteuBel, dev efaopalilel mpokaboplopeva
anoteAéopata tne dpdong pag. Mmopel 6pwWE MOAD KAAA va «avolel» TNV oKEYN pag
o€ VEOUC TPOTOUC avTIANYNC Kal €MOPEVWE KAl 08 VEEC OLEUPUPEVEC OUVATOTNTEG
dpdong.

Yac¢ TO eUXOUAOTE.

Mpw amd tnv epyacia e TIC BWIETEC €Xel 0TO PETATAED TpokOWel pia dleBviAc
KOLVOTNTA, KABWE eMionc Kal Pikpd Tomika dikTua Kat opddeg yeAétng.

Av 0Aa ta mapandvw oag eavnkav evolagepovta, Ba xapouye TOAU va CLUPPETAOXETE
o evepyd. MAnpopopieg Ba Bpeite otnv LoToceAida: https:/vigna.univie.ac.at/
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