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1. A challenging context: from the category of crisis to that of transition

A European and Italian reasoned geography of crisis suggests that
we risk answering to the many challenges originated from 2008 in-
ternational crisis, and continuously changed since then, with ‘out-
dated’ responses if we stick to the category of crisis, although quite
developed and diversified in literature (Serres 2009; Bauman 2014). In
fact, after almost ten years of profound transformation not only in the
labour market and economics, but regarding overall citizens’ living
styles, it might be time to shift to the transition approach (Hopkins
2012). The latter indicates that not only we are not going to leap back
to the pre-2008 crisis for structural reasons, but, turned into positive
terms, we face the opportunity to build something completely new,
that is ecologically sound and sustainable both for human beings and
the Planet Earth. Thanks to digital technology, we should work to-
ward the construction of a resilient and empathic society (Rifkins
2010) where all citizens can contribute to new political and economic
forms of societies that are more inclusive and fair. In such a trip from
what is no longer and something which is still underway, what is the
contribution that transformative education (Mezirow 1991) can offer
in shaping citizens of the future, as individual and as communities,
starting from the phase of their life when they prepare themselves to
assume their roles in human society?
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In this paper, we focus on how transformative education and ed-
ucational models that integrate work-related learning and a student
voice approach can contribute to build a diffused human and social
capital that can lead transition toward new scenarios, in a framework
of open networks and value chains going back and forth from the
private to the public spheres of society.

But where are we? How does the panorama appear to be today
with such long-term vision? There are definitely plenty of clouds
in the sky. Skill mismatch in national and European labour markets
is one of them since it hinders young people to develop and thrive
while creating stagnation in economies: it originates from insufficient
correspondence between workers’ competences and the transform-
ing demand of the labour market. Evidences show there is not an ac-
ceptable correspondence between workers’ skills and the need of the
labour market (ILO 2014). European Bank indicates skill mismatch
for stressed and non-stressed countries, calculated as the difference
in skills between the labour force and employment. Focusing on the
more recent evolution, skill mismatches remained at high levels in
most euro area countries, especially in the stressed euro area countries,
such as Spain, Greece, Ireland and Portugal, where increases already
occurred in the first phase of the crisis. In other stressed countries—
Italy, Cyprus and Slovenia — skill mismatch has recently significantly
increased (ECB 2015).

In such context workers are either:

* Over-skilled i.e. too qualified for available jobs. This leads to brain
drain and youth migration toward more solid economics as is the
case for Italy as demonstrated in the Fondazione Migrantes Re-
port Italiani nel Mondo for 2016.

* Under-skilled i.e. not properly trained to insert into contempo-
rary jobs, putting investors in the conditions to search for human
resources abroad, often without a clear governance, or migrants
and local unskilled workers compete in the same under-protected
market, worsening societal disintegration.

We can highlight another aspect: in a globalized rapidly changing
competitive society cross-country mobility flows in the EU are still
much lower than those recorded in other highly integrated econom-
ic areas, notably the United States, and well below mobility within
countries (EC 2015). Migrations and mobility have different social
and symbolic weight in general public opinion: the first is connected
to poverty and exclusion while the second to the fulfilment of life
project, self-improvement and increased wealth. Nevertheless, they
both represent ways to foster economies and inclusion, by matching
supply and demand in an everyday more globalized labour market.
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The phenomenon of over-skilled is significantly increasing in some
European countries (3.6% from 2002 to 2012), especially for young
people and women. In Italy (ISFOL, PIAAC-OECD 2014) indicates
the following data:

* Under-skilled rate is 7.5%, while OECD average is 3.6%
e Opver-skilled rate is 12%, while the OECD average is 10%

CEDEFOP (2015, 2010) records indicated that the phenomenon is
still rising in Italy compared with previous surveys. In fact, hinder-
ing EU and national growth, such phenomenon turned into a chal-
lenge especially in Italy, where the percentage of under-qualified
workers has become worryingly higher than European average. A
wealth of explanations is available: workers’ poor digital and tech-
nological literacy within a national framework of still fragile lifelong
and work-based education and training together with new complex
requirements in work organization, job design, career development
that have not been met.

Another compelling factor in the analysis is the impact of digital
technologies on labour markets that has boosted part of the popula-
tion, especially the most innovative niche, but at the same time dis-
oriented the majority of workers, especially elder ones. According to
the EU there may be a lack of up to 500 thousands ICT profession-
als in 2020 (EU 2016). In fact, in an everyday more digital society
developing a digital talent pool is crucial for the EU labour Market,
both in terms of competitiveness but also for inclusion. According
to the same study today, around 45% of Europeans have only basic
digital skills. While all sectors of the economy are becoming digital
36% of the labour force has insufficient digital skills. Despite high
unemployment rates, Europe also lacks digitally skilled persons to
fill job vacancies.

It is arguable then that EU challenge is not just to improve skill lev-
els, but to match people with the right skills to the right jobs It is an
European and national priority that requires policies to increase edu-
cation and training responsiveness to labour market needs. Mitigating
skill mismatch in an era of fast-paced digitalisation and automation re-
quires a well-developed skills anticipation infrastructure in countries
and an integrative approach to skills governance that should be sup-
ported at the central level (CEDEFOP 2010). Among the best strategies
that have been experimented to contain and progressively reduce such
mismatch, available literature shows that strengthening relations among
formal and no-formal education Agencies on one side and employers
and the labour market on the other is a priority, in order to strengthen
value chains from education, training and the labour market for future
workers and prevent skill obsolescence or, even worse, their absence
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from the market for those who are already employed (CEDEFOP 2015).

Another field of experimentation is to overcome disciplinary borders

in education and training and develop workers’ soft skills as strategic

gear to enter and remain in the labour market, no matter how diverse

are the features of each sector (CEDEFOP 2016).

At the euro area level, skill mismatch could also be reduced by
encouraging greater labour market mobility — both within national
labour markets and across the euro area countries. There is a need to
improve the governance of such processes that are indeed already in
place and can deliver great benefits not only for autochthonous citi-
zens, but also for migrants and asylum seekers, as stated in the EU
Agenda for Migration (EU 2015).

In Italy we have a great opportunity with the model of School
Work Alternance that is contained in the Law 107/2015, known as
‘La buona scuola’. The law represents a contribution, and have great
potential, to transform and improve transition paths from school to
work in Italy.

In Europe, different types of transitions from formal education to
training and employment make a great difference in youth employ-
ment rates as well as in gender equity (Shoon-Silbereisen 2009). In
particular, the authors indicate four main approaches that match with
as much welfare systems:
¢ Continental/Central Europe with dual systems that interconnect

education, vocational training and labour from early stage of life

and put the labour system at the centre.

* Scandinavian universalistic systems with a strong investment on
inclusive education and training and open access for all, embed-
ded in the idea of collective social responsiveness that should not
leave anyone left behind.

e Anglo-Saxon liberal regimes, that liberalize training opportuni-
ties, do not protect youth from risks but bet on competitiveness
of individual and market.

* Lastly Mediterranean countries where there is a lack of investment
in creating stronger links between vocational training, labour and
innovation. Vocational training is culturally seen as a second choice
compared to University and there are strong unbalances of high
quality courses in different territories.

What is then the vision we can inspire from in facing the challeng-
es? According to the New skills Agenda for Europe 2020 EU aims to:
e Improve the quality and relevance of skills formation
¢ Make skills more visible and comparable

The Agenda also offers some suggestions on how to proceed that
are taken into consideration in this paper, as:
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* improve skills intelligence and information for better career choices;

* making Vocational Education and Training (VET) a first choice by
enhancing opportunities for VET learners to undertake a work based
learning experience and promoting greater visibility of good labour
market outcomes of VET;

* areview of the Recommendation on Key Competences to help more
people acquire the core set of skills necessary to work and live in the
21st century with a special focus on promoting entrepreneurial and
innovation-oriented mind-sets and skills.

In our research, we put the accent on the reflection on how to go
beyond not only discipline-based competence, but also on key com-
petences (EU 2006) that have been partly made obsolete by social
and economical change. We assume that investing in the develop-
ment of soft skills as a strategic element to enter and remain in the
labour market (CEDEFOP 2016).

Soft skills in our model complement hard skills related to a par-
ticular job or task and can be defined as a combination of transversal
competences and attitudes that valuing already existing people’ capa-
bilities improve their performance at work, while boosting their social
and emotional intelligence (Goleman 1996). School Work Alternance
should be based on a clear statement of educational goals to be attained,
in terms of soft skills. Intended to be an innovative educational expe-
rience that combines knowledge and know-how, School Work Alter-
nance, and all stakeholders involved, should guide students in reckoning
their aspirations while opening the guided and evaluated learning to
the outside world.

From the results of our research, we see at least three clear advan-
tages in School Work Alternance:

o It starts to fill a gap of communication, mutual understanding and
interrelation between school and the world of work. As mentioned
above the Mediterranean transition model is still too characterized
by a clear cut between the time to learn and the time to work that
urgently needs to be overcome.

* It has an inter-generational approach: in Schools the teacher are the
only adults that students interact with, while in alternation they are
exposed to decision makers, managers, professional, workers and a
wealth of stakeholders.

» It fosters local networks and alliances for change among actors who are
not so used of keen to working together, especially since their organi-
zational systems are so diverse. The firm work so distinctively from a
secondary school: the power relations are different, are expectations in
terms of commitment and results. However, after only two years of im-
plementation, there are many open questions that still need a response.
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2. Methodology

When confronted with the poor attainment in school to work
cooperation, seizing the opportunity of ‘La Buona Scuola’ (Italian
Law 107/2015), we investigate on how to foster the development of
soft skills through work-based learning, putting students at the cen-
tre in their local communities. The research object is to identify cri-
teria to design a pattern of work-related learning in a student voice
perspective, through drawing from lesson-learned in three empiri-
cal researches in Secondary Education that involved the University
of Firenze and ten Secondary schools in the Province of Arezzo and
La Spezia (Galeotti 2016; Esposito 2016). These were School Work
Alternance projects realized through action-research and here pre-
sented as three case studies.

The method adopted in this qualitative research (Silverman 2002) is
the case study, which is «a research strategy comprising an all-encom-
passing method» (Yin 2009: 14; Yin 2011), rather than a real and proper
methodology, able to deal with particular situations within their own
functioning, characteristic complexity (Stake 1995).This is an analysis
of phenomenon in the real context in which they occur and, as such,
uses multiple sources of evidence, with an exploratory purpose and pre-
liminary to future studies, also in a comparative perspective (Yin 2009).

The stages of investigation developed as follows:

* Building the conceptual framework and identifying the variables of
analysis

* Collection and analysis of documents, materials and products in the
three Schools

» Comparative analysis of the data collected in the three case studies.

As mentioned, case studies refer to three school-work Alternance
projects activated between 2015 and 2016 by schools in collaboration
with the University of Florence and with a wealth of stakeholders of
the territories involved. The first case study called ‘Heritage Lab’ is
linked to the project Market of Cultural Heritage and the New Genera-
tions, financed by the Tuscany Region and the Fondazione Cassa di
Risparmio of Firenze. The aim of the project was to identify stra-
tegic actions for the development of the cultural sector in terms of
strengthening the skills of the various players involved, including
those of young people engaged in vocational education and train-
ing. Launched in 2011, the project was structured in a first round of
research on the cultural sector in the Arezzo area in terms of system
characteristics, service offerings, training demand (FCRF 2013) and
a second phase (2014-2015) with a research-intervention with sev-
eral local stakeholders (cultural sector companies, schools, museums,



A STUDENT VOICE APPROACH IN WORK-RELATED LEARNING 181

public agencies, training agencies, etc.). Research-Action on Work
School Alternance was developed in the second phase of the project.

Peoplefusion is a complex digital platform (<http://www.people-
fusion.it>) that has been designed by the Municipality of La Spezia
in collaboration with UNIFI and the firm INFOPORTO in order
to facilitate the access of foreign residents to the network of social
services available in the local community. Financed by Fondazione
TIM in 2014, the project involved in the modality of school-work
alternance around 75 young students of secondary school. Their role
was not only to collect information on existing services but also to
support professionals in making those information available and usable
tor different sectors of the population. The platform in fact proved
useful not only for foreigners (it is translated into English, Spanish,
Albanian, Arabic and Bangli) but also to native Italians.

Young Lab is part of the wider project of Observatory of Social Change
realized by the Municipality of La Spezia with the Scientific support of
UNIFI. Its aims are to promote a culture of data and evidence among
the social workers of the Service network, through embedded learn-
ing and action research. The Observatory yearly collects quantitative
and qualitative data on the diverse aspects of social change elaborate
them and provide decision makers with recommendations for poli-
cy and practices. Young Lab was meant to be a social innovation in
previous experience of Observatories: it elicits students’ perspectives
and ideas on social issues, putting them in the condition of acting as
‘junior researchers’ accompanied both in training and in action by
seniors. Forty-five students in fact were trained, designed and sub-
mitted questionnaires, realized interviews and participated to focus
groups in order to research the challenges of volunteer associations
in facing new needs of the population. The Table 1 briefly summa-
rizes the main features of each project.

The analysis of the three case studies was based on a set of vari-
ables derived from two concepts: ‘work-related learning’ and ‘student
voice approach’.

The term ‘work-related learning’ describes a complex educational
phenomenon that includes a series of educational missions, a set of ac-
tivities, a collection of topics and a repertoire of teaching and learning
styles (Huddleston, Stanley 2012). In literature there are also other
definitions that refer to functional educational strategies for achieving
career and career goals, which include times in workplaces, alternat-
ing with more conventional learning instances within school insti-
tutions (Coll ef al. 2008); or formal education and training programs
for job creation, formal and informal learning in the workplace, con-
tinuing vocational training for professional development offered out-
side the workplace (Dirkx 2011). While carrying a focus on work or
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education, these definitions share a bottom line: integrating a practi-
cal experience (such as work) with an educational experience (such
as upper secondary education) that creates synergies and significant
benefits for students and other stakeholders (Gardner, Bartkus 2014).

Table 1 — The three projects of School Work Alternance, Schools, classes and students
involved. [Source: Author’s own]|

Project  Secondary schools Classes N. students involved
ISIS Buonarroti-Fossom- 3 Technical Institutes 70 with a majority of
Heri broni, Arezzo 1 Lyceum (Classic) female students
CTIREE IS “Citta di Piero” Two class groups and
Lab ’ ass group
Sansepolcro two mixed groups com-
IIS “Signorelli”, Cortona ing from 4 classes
Liceo Scientifico 1 Professional Institute 75 with a substantial
“Pacinotti” 2 Technical Institutes  gender balance
Istituto Tecnico Commer- 1 Lyceum (Scientific)
People ciale “Fossati-Da Passano” They were organized in
fusion Istituto Tecnico 5 mixed groups coming
“Capellini-Sauro” from 9 classes

Istituto Professionale Al-
berghiero “Casini”

Istituto Tecnico Commer- 1 Professional Institute 45 students with a

ciale “Fossati-Da Passano” 1 Technical Institute majority of female
Liceo Classico “Costa” 1 Lyceum (Classic) students
Young Lab "~ N . . .
Istituto Professionale They were organized in
“Einaudi-Chiodo” 2 mixed groups coming

from 7 classes

The ‘student voice’ approach (Flechter 2017, 2014; Seal, Gibson,
Haynes, Potter 2015; Grion, Manca, 2015; Grion, Dettori 2015;
Cook-Sather, Grion 2013), now widely disseminated abroad but still
little known in Italy, emphasizes the importance of collecting «any
expression of any learner about anything related to education» (Fletch-
er 2014: 2), or the perspective of students about educational activi-
ties and school life in general. Students in fact can offer information
and reflections to which teachers and others should listen to in rela-
tion to their actions (Cook-Sather 2009). The recognition and legit-
imacy of the contribution of the concerned stakeholders open up to
the possibility of making students more involved and responsible in
their school contexts while at the same time improving the quality
of training (Cook-Sather 2002; Angus 2006). A literature review of
‘student voice’ perspective shows different ways to practice it, which
were considered in the construction of criteria for case analysis. Spe-
cifically, we identified four main areas:

* Learning process: when students plan educational activities and
carry out student-led research, for increasing their investment,
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ownership, and consequent learning (Flutter, Rudduck, 2004,
Fletcher 2004; Bragg, Fielding 2003).

* School culture: involving students as partner to transform the at-
titudes and systems that underlay the culture of organizations,
schools and communities (Young, Sazama 2006; Rudduck 2007).

* Diversity: engaging students to promote diversity of perspectives
and the acceptance of cultural, racial, economic, and social diver-
sity (Rubin, Silva 2003; Cushman 2003).

* Civic engagement: students as change agents can lead to the de-
velopment of skills and abilities to be active citizenship and effec-
tive members of their communities (Young, Sazama 2006; Hooks
2004; Freire 1987).

As a qualitative research, data collection and analysis were carried
out using the content analysis method (Semeraro 2011), applied to the
empirical materials produced during the implementation of the three
projects (interviews, analysis reports, self-report of the researcher, ac-
tivity monitoring cards, student products, etc.), which describe prob-
lematic moments and knowledge building at individual and group
level (Denzin, Lincoln 2005).

In order to reach a better and deeper understanding of the reality
investigated (Coggi, Ricchiardi 2005), the analysis of the collected
data was carried out using the interpretative approach (Trinchero
2004), which provided for the aggregation of evidence on the aspects
that characterize the work-related learning, based on our reworking
of Cooper, Orrell and Bowden proposal (2010). The collected data
was then elaborated, combining the work-related learning and stu-
dent voice approaches, starting with the different declinations of the
two concepts in the literature and the theoretical framework of the
study to highlight the relationships between them. Subsequently, col-
lected data were analysed in a comparative key to highlight common
elements and differences in order to identify research criteria and de-
fine an educational model that could combine work-related learning
with the student voice approach in the alternance of school and work.

3. Research results

Beyond the different specific objectives of the three projects (cul-
tural heritage, access to services for foreigners, understanding social
change and policy design) and the output of the involved teams, the
didactic activities carried out within the job alternation became and
indoor and/or outdoor labs, where students ‘as researchers’ were en-
gaged in planning and implementing their ideas and proposals which
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could only materialize through their full participation. The meth-
odologies used in the workshops followed the logic and principles
of problem-based learning (Barrows, Tamblyn 1980, Barrows, 1988;
Woods, 1994) and project-based learning (Krajcik, Blumenfeld, 2006).
These two approaches, in some respects superimposable, are both at-
tributable to constructivism (Brandon & All, 2010; Fox, 2001) and
in particular to located learning (Lave, 1988; Lave, Wenger, 1990;
Brown, Collins, Duguid 1989), active knowledge building (Dewey
1959, 1973), social interactions (Vygotskij, 1980; Wertsch, 1985) and
experiential learning (Kolb 1984; Kolb, Boyatzis, Mainemelis, 1999).
Both are among the methods of learner-centered teaching (Weimer
2013), and move from a problem that constitutes the starting point of
the learning process, which develops through the design and applica-
tion of a resolution hypothesis of the same. What differentiates them
is the greater or lesser attention to the design momentum, namely
the search for effective and operational solutions that aim, whenever
possible, to produce concrete applications or the production of prod-
ucts consistent with the analysis carried out.

In the three study cases, training goals have been declined in terms
of strengthening soft skills with reference to some of the ten areas of
expertise deemed necessary by 2020 by the Institute for the Future of
Palo Alto (2010).

One aspect that has characterized all the experiences was active
involvement in various forms of stakeholders in the territory, i.e. pub-
lic and private actors other than University involved actively in the
realization of laboratory activities. The Table 2 shows the different
characteristics of the three educational proposals from their key ele-
ments in a comparative way.

Table 2 — Main results of comparative analysis of three case studies. [Source: author’s own)|

Heritage Lab People Fusion Young Lab
Innovate the relation-  To capitalize students’ To include youth’s per-
ship between higher perspective in facili- spective and experien-

education and labour  tating foreign citizens’ tial living in the analysis
market, with a focus on access to the Local Ser- of social challenges and
valuing local cultural ~ vice Network through needs within the frame-

heritage. a multi-lingual inter-  work of the Observatory
Overall To develop soft skills  active web platform. of Social Change of Dis-
Objectives  together with discipli-  Students were asked tretto Socio-Sanitario
nary contents to collect information, 18 of La Spezia

develop relations and
create a user-friend-
ly approach, valuing
their experience and
networks.
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Heritage Lab

People Fusion

Young Lab

project-based learn-
ing and problem-based
learning

Involve-share common
objectives among differ-
ent stakeholders.

— train-apply-reflect-

Share objectives, value
student own experi-
ences, train in basic re-
search methodology,

Working/ solve problems. ‘know where you live’,
Learning The strongest results observe, collect and re-
methodology developed OUTSIDE  flect, cultivate informed
the School. citizenship
— experiment meaning-
ful school to work (and
back) transitions
Design of an E-com- A web-based platform A 2016 profile of so-
merce website for local connected to social me- cial change that
and traditional artisans dia whose contents have mainstreams student
A project on territorial been collected and se-  perspective, particular-
marketing to improve  lected by students. ly in analysing the Civil
youth tourism Society role.
A project of cultural Valuing youth perspec-
Output heritage valorisation to tive on main contem-
participate in Nation- porary social issues, in
al call of Ministry of particular active citi-
Education zenship and solidarity
Co-design of School and intergenerational
Work Alternance pro- dialogue
jects in cultural institu-
tions and organizations
Strengthened soft skills: Strengthened soft skills Strengthened soft skills,
Social intelligence; and citizenship especially ‘get to know
sense-making, Novel A more informed and  your environment’ and
And Adaptive Think-  active local community protagonism in promot-
Learning ing; Cognitive Load especially among youth ing change.
outcomes Management. De-construction of Understood the best use
Promoted the transition prejudice and preven-  of participatory research
to Career Management tion of hate speech and activation tools as
Skills based on ignorance world café, question-
naires, interviews
In each activities phases Digital skills enhanced Students see themselves
submission of a self-as- through coding as ‘junior researchers’
Specific sessment a'nd evglua— Focus on ‘digital Intgrgenerationql edu-
v tion questionnaire for ~ democracy’ cation and learning
features . )
reflecting on soft skills
‘stimulated’ during the
activities
Local and regional en- Around 30 public and  Distretto Socio-Sanitar-
trepreneurs in Cultural private service providers io 18 of La Spezia; Vol-
Heritage sector with hundreds of pro-  unteer Service Centre
Partners fessionals involved “Vivere Insieme” AN-

TEAS; More than 50
Associations and Coop-
eratives informed
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By analysing how the concepts of work-related learning and stu-
dent voice have been declined in the three study cases, it is important
to note that while Heritage Lab has been included in the curricular
activity and has been a pre-requisite for students to enter the select-
ed company, People Fusion Labs and Young Lab laboratories have
developed first within the organization hosting the alternation, i.e.
the Municipality of La Spezia, supported by UNIFI. Going back
the work-related classification previously illustrated, Heritage Lab
is a Learn for work (QCA 2003) experience that engages and inte-
grates with the curriculum of studies in order to develop skills in
a prospect of employability. People Fusion and Young Lab are ex-
periences of Learn through work typical of the alternative training
device. Considering the student voice perspective, all three cases
have adopted it in the planning of educational activities and in civil
engagement even if in different ways (i.e. Heritage Lab has focused
on the export of cultural heritage for social development —the eco-
nomics of their communities, while People fusion and Young Lab
deepened the aspects of social inclusion and the new social needs
of communities. The Table 3 below shows the fertile convergence
the two approaches.

Table 3 — Connection between work-related activities carried out by the three project with
student voice prospective. [Source: author’s own|

Work-related Learn for Learn through

Learn about work
work work

Student voice

People Fusion;

SV for learning. Heritage Lab Young Lab

SV for school culture Heritage Lab

SV for diversity People Fusion

People Fusion;

SV for civic engagement  Heritage Lab Young Lab

If we consider the classification of the range of student-voice-ori-
ented activities proposed by Toshalis and Nakkula (2012), the tree
case studies are between ‘activism’ and ‘leadership’. While the ‘ac-
tivism’ typology includes identifying problems, generating solutions,
organizing responses, agitating and/or educating for change both
in and outside of school contexts, leadership typology previews co-
planning, making decisions and accepting significant responsibility
for outcomes, co-guiding group processes, co-conducting activities
youth are understood as leaders. Programs that prepare students to
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lead tend to view youth as problem solvers, with the skills and in-
sights communities require in order to move forward (Mitra 2009;
Osberg, Pope, Galloway 2006).

4. Final remarks and lessons learnt

To conclude, we would like to focus on lessons learnt and sugges-
tions for implementing work-related activities with a student voice
approach, even scaling up to higher education. Integrating and fos-
tering synergies between formal and non-formal agencies and prac-
tice results in significant advantages not only for students but also for
the rest of the actors involved.

By pursuing a measurable impact of developed and diversified
skills for employability, a contemporary learner-centered perspective
emerges: students learn through work while teachers, trainers and ex-
perts enrich content and didactic through action learning; they are
all engaged to build employability paths.

Resuming the definition of work-related learning proposed by
Huddleston and Stanley, the presented experiences can be described
as the result of the integration between:

* an educational mission directed at the development of professional
pathways starting from the valuing of knowledge and disciplinary
skills held by students and the resources of a specific territory;

» aset of activities characterized by the integration of active and reflec-
tive methods directed at strengthening soft skills;

» a collection of topics that revolve around specific content but which
by their nature have an interdisciplinary character and are therefore
adaptable to different study paths and economic sectors;

» arepertoire of learning and learning styles that develop through the
connection of problem-based learning approach to project-based
learning, both of which are related to learner-centered teaching
methodologies.

Based on the findings of case study analysis, the main criteria for
implementing a work-related learning experience in a student voice
perspective are:

e Co-design paths of school work alternance in a participatory way,
involving students, teachers and local stakeholders

e Stimulate collaborative research networks between social, edu-
cational, economic and cultural organizations and stakeholders
within the private and public sector

* Consolidate and build students’ soft skills starting from valuing
from their previous knowledge and disciplinary skills.
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* Develop expert assessment/evaluation tools for traineeship ‘as
learning experiences’ and of the soft skills acquired

The educational model proposed integrates learner-centered teach-
ing, ‘learn through work’ and ‘learn for work’ by evaluating students’
voices in negotiating curricula, in order to develop skills in a perspective
of employability. Overall, the model aims at shaping new relationships
between School, Enterprises and the Labor Market while integrating
knowledge and disciplinary skills with soft skills. It can contribute to:
* Design school-work Alternance with the direct involvement of stu-

dents and the local community (Fletcher 2014; Seale ef al. 2015).

* Develop training pathways that offer students the opportunity to
explore employment opportunities and career development (Subra-
maniam, Freudenberg 2007), within the framework of Cultural and
Social Economy.

* Give more visibility to the development of soft skills in curricula be-
yond disciplinary skills (Freudenberg, Brimble, Cameron 2011).

* Connect between theory and practice, with positive learning effects.

* Foster motivation through valuing incoming experiences, knowledge
and aspirations for further learning.

There is ample room for further research on potentialities and
scaling up opportunities of the same model in higher Tertiary Edu-
cation, especially vocational training. Some have already emerged:
* Promote and disseminate a culture of mutual understanding be-

tween Universities, Schools and other key stakeholders of the local

community.
* Experiment entrepreneurship and innovation labs for the develop-
ment of new profiles, product and services of the Transition Society.

Finally, for the Department of Education and Psychology, the mod-
el can be exploited to train future teachers, educators, professionals,
entrepreneurs and other facilitators on the methods and potentiali-
ties of work-related approaches, through models genuinely based on
experimentation and evidence.

References

Angus L. 2006, Educational leadership and the imperative of including student voices,
student interests, and students’ lives in the mainstream, «International Journal
of Leadership in Education», IX (4), 369-379.

Bahou L. 2011, Rethinking The Challenges and Possibilities of Student Voice and
Agency, «<Educate Journal», 1, 2-14.



A STUDENT VOICE APPROACH IN WORK-RELATED LEARNING 189

Barrows H.S. 1988, The Tutorial Process, Southern Illinois University School
of Medicine, Springfield.

Barrows H. and Tamblyn R. 1980, Problem-based learning: an approach to medical
education, Springer, New York.

Bauman Z. 2014, State of Crisis, Polity, Cambridge.

Bragg S. and Fielding M. 2003, Pupil Participation: Building a Whole School
Commitment, Pearson Publishing, Cambridge.

Brandon A.F. and All A.C. 2010, Constructivism theory analysis and application
to curricula, «Nursing Education Perspectivesy, XXXI (2), 89-92.

Brown J.S., Collins A. and Duguid P. 1989, Situated cognition and the culture of
learning, «<Educational researcher», XVIII (1), 32-42.

Camino L. and Zeldin S. 2002, Making the transition to community youth
development: Emerging roles and competencies for youth-serving organizations and
youth workers, in Burke T., Curnan S.P., Erickson J., Hughes D.M., Leon
N, Liem R, Pittman K J., Terry J. and Woonteiler D. (eds.), Community
youth development anthology, Institute for Just Communities, Brandeis
University, Sudbury.

CEDEFOP 2016, Focus on Skills Challenges in Europe, Retrieved at >http://
euskillspanorama.cedefop.europa.eu/sites/default/files/2016_Skills_
Challenges_AH.pdf> (01/2018).

CEDEFOP 2015, Skills, Qualifications and Jobs: the making of a perfect match?,
Retrieved at <http://www.cedefop.europa.eu/en/publications-and-
resources/publications/3072> (01/2018).

CEDEFOP 2011, Lifelong guidance across Europe: Reviewing policy progress
and future prospects, Retrieved at <http://www.cedefop.europa.eu/en/
publications-and-resources/publications/6111> (01/2018).

CEDEFOP 2010, The Skill Matching Challenge: Analysing Skill Mismatch
and Policy Implications, Publications Office of the European Union,
Luxembourg.

Coggi C. and Ricchiardi P. 2005, Progettare la ricerca empirica in educazione,
Carocci, Roma.

CollR., Eames C., Paku L., Lay M., Ayling D., Hodges D., Ram S., Bhat R .,
Fleming J., Ferkins L., Wiersma C. and Martin A.J. 2008, An exploration
of the pedagogies employed to integrate knowledge in work-integrated learning in
New Zealand higher education institutions, Ministry of Education, Wellington,
New Zealand.

Cook-Sather A. 2014, Student Voice in Teacher Development. Oxford Bibliographies,
Oxtord University Press, New York.

Cook-Sather A. and Grion V. (eds.) 2013, Student Voice. Prospettive internazionali
e pratiche emergenti in Italia, Guerini, Milano.

Cook-Sather A. 2009, Learning from the Student’s Perspective: A Sourcebook for
Effective Teaching, Paradigm Publishers, Boulder.

Cook-Sather A. 2002, Authorizing students’ perspectives: Toward trust, dialogue,
and change in education, «<Educational researcher», XXXI (4), 3-1.

Cooper L., Orrell J. and Bowden M. 2010, Work Integrated. Learning: A Guide
to Effective Practice, Routledge, London.



190 GLENDA GALEOTTI, GILDA ESPOSITO

Cushman K. 2003, Fires in the bathroom: Advice for teachers from high school
students, The New Press, New York City.

Denzin N.K. and Lincoln Y.S. 2005, Handbook of qualitative research, Sage,
Thousand Oaks.

Dewey J. 1973, Esperienza e educazione, La Nuova Italia, Firenze.

Dewey J. 1959, Il mio credo pedagogico, La Nuova Italia, Firenze.

Dirkx J.M. 2011, Work-related learning in the United States: Past practices,
paradigm shifts and policies of partnerships, in Malloch M., Cairns L., Evans
K., O’Conner B.N. (eds.), The international handbook of workplace learning:
Theory, research, practice and issues, Sage, London, 293-306.

Esposito G. 2016, Il dispositivo dell’Alternanza Scuola Lavoro per lorientamento alle
professioni ed il dialogo tra le generazioni all’interno del sistema della Governance
territoriale, «Lifelong Lifewide Learningy, XII (28), 59-76.

European Central Bank (ECB) 2015, Comparisons and contrasts of the impact of
the crisis on euro area labour markets. Occasional Paper Series, 159, Retrieved
at <https://www.ecb.europa.eu/pub/pdt/scpops/ecbopl159.en.pdf>
(01/2018).

EU Commission 2016, Digital skills and jobs coalition, Retrieved at <https://
ec.europa.eu/digital-single-market/en/digital-skills-jobs-coalition>
(01/2018).

EU Commision 2015, Communication from the commission to the European
parliament, the Council, the European Economic and Social Committee and the
Committee of the Regions. A European Agenda on Migration, 240, Bruxelles.

Fletcher A. 2004, Meaningful Student Involvement: Reciprocity in Schools through
Service-Learning, «The Bridge: The Journal of the University Promise
Alliance at the University of Minnesota», 37-58.

Fletcher A. 2014, The Guide to Student Voice, 2nd Edition, Common Action
Publishing, Olympia.

Fletcher A. 2017, Student Voice Revolution: The Meaningful Student Involvement,
Handbook paperback, Soundout.

Flutter J. and Rudduck J. 2004, The Challenge of year 8: Sustaining Pupils’
Engagement with Learning, Pearson Publishing, Cambridge.

Fedeli M., Grion, V. and Frison D. (eds.) 2016, Coinvolgere per apprendere.
Metodi e tecniche partecipative per la_formazione, Pensa Multimedia, Lecce.
Fondazione Cassa di Risparmio di Firenze (FCRF) 2013, Il Mercato dei Beni

Culturali e la Nuove Generazioni, CD&V, Firenze.

Fondazione Migrantes 2016, Rapporto Italiani nel mondo, Tav Editrice, Roma.

Fox R.. 2001, Constructivism Examined, «Oxford Review of Education»,
XXVII (1), 23-35.

Freire P. 1987, Pedagogy of freedom: Hope, democracy and civic courage, Rowman,
Lanham, Maryland.

Freudenberg B., Brimble M. and Cameron C. 2011, WIL and generic skill
development: The development of business students” generic skills through work-
integrated learning, «Asia-Pacific Journal of cooperative education», XII
(2), 79-93.



A STUDENT VOICE APPROACH IN WORK-RELATED LEARNING 191

Galeotti G. 2016, Patrimonio culturale e work-related learning. Un laboratorio per
le career management skills nella secondaria di secondo grado. Lifelong Lifewide
Learning, XII (28), 95-111.

Gardner P. and Bartkus K.R 2014, What’s in a name? A reference guide to work
education experiences, «Asia Pacific Journal of Cooperative Education», XV
(1), 37-54.

Goleman D. 1995, Emotional Intelligence: Why It Can Matter More Than 1Q,
Bantam Books, USA.

Grion V. and Manca S. 2015, Voci e silenzi in un’esperienza di Student Voice
mediata dai social network, <I'D Tecnologie Didattiche», XXIII (2), 70-80.

Grion V. and Dettori F. 2015, Student Voice: nuove traiettorie della ricerca educativa,
in Tomarchio M. and Ulivieri S. (eds.), Pedagogia militante. Diritti, culture,
territori, Edizioni ETS, Pisa, 851-859.

Hooks B. 1994, Teaching to Transgress: Education as the Practice of Freedom, Taylor
& Francis, New York.

Hopkins A. 2011, The Transition Companion: making your community more resilient
in uncertain times, Chelsea Green Paperback.

Huddleston P. and Stanley J. (eds.) 2012, Work-Related Teaching and Learning:
A Guide for Teachers and Practitioners, Routledge, New York.

ILO 2014, Skills mismatch in Europe, Statistics Brief, Geneve.

Institute for the Future 2010, Future Work skill 2020, University of Phoenix
Research Institute, Palo Alto.

ISFOL and PIAAC-OCSE 2014, Rapporto nazionale sulle Competenze degli
Adulti, Retrieved at <http://www.isfol.it/piaac/Rapporto_Nazionale_
Piaac_2014.pdf> (01/2018).

Krajcik, J.S. & Blumenfeld, P.C. 2006, Project-Based Learning, in Keith Sawyer
R. (eds.), The Cambridge Handbook of the Learning Sciences, Cambridge
University Press, Cambridge, 317-334.

Kolb D.A. 1984, Experiential Learning: Experience as the Source of Learning and
Development, Prentice-Hall Inc., Englewood Cliffs.

Kolb D.A., Boyatzis R.E. and Mainemelis C. 1999, Experiential Learning
Theory: Previous Research and New Directions, Western Reserve University,
Case.

Lave J. 1988, Cognition in Practice: Mind, mathematics, and culture in everyday life,
Cambridge University Press, Cambridge.

Lave J. and Wenger E. 1990, Situated Learning: Legitimate Periperal Participation,
Cambridge University PressMcLellan, Cambridge.

Mezirow J. 1991, Trasformative dimensions of adult learning, Jossey-Bass, Somerset.

Mitra D.L. 2009, Student Voice and Student Roles in Education Policy Reform, in
Plank D., Sykes G. and Schneider B. (eds.). AERA Handbook on Education
Policy Research, Routledge, London, 819-830.

Osberg J.U., Pope D. and Galloway M. 2006, Students Matter in School
Reform: Leaving Fingerprints and Becoming Leaders, «International Journal
of Leadership in Education». IX (4), 329-343.

QCA 2003, Work-related learning for all, QCA, London.



192 GLENDA GALEOTTI, GILDA ESPOSITO

Rifkins J. 2010, The Empathic Civilization: The Race to Global Consciousness In
a World In Crisis, Jeremy P. Tarcher, New York.

Rubin B.C. and Silva E.M. 2003, Critical Voices in School Reform: Students
Living through Change, Routledge Flamer, London.

Rudduck J. 2007, Student voice, student engagement, and school reform, in Thiessen
D. and Cook-Sather A., International Handbook of Student Experience in
Elementary and Secondary Schools, Springer, Netherlands, 587-610.

Seale J., Gibson S., Haynes J. and Potter J. 2015, Power and resistance: Reflections
on the rhetoric and reality of using participatory methods to promote student voice and
engagement in higher education, «Journal of Further and Higher Education»,
XXXI (4), 534-552.

Semeraro R. 2011, Lanalisi qualitativa dei dati di ricerca in educazione, «Giornale
Italiano della Ricerca Educativar, IV (7), 97-106.

Serres M. (2009), Temps des crises, Le Pommier, Paris.

Shoon I. and Silberesein R. 2009, Transitions from Schools to Work. Globalization,
Individualization and Patterns of Diversity, Cambridge University Press,
New York.

Silverman D. 2002, Come fare ricerca qualitativa, Carocci, Roma.

Stake E.R. 1995, The Art of Case Study Research, Sage, London.

Subramaniam N. and Freudenberg B. 2007, Preparing accounting students for
success in the professional environment: Enhancing self-efficacy through a work
integrated learning programme, «Asia-Pacific journal of cooperative education»,
VIII (1), 77-92.

Toshalis E. and Nakkula M.L.J. 2012, Motivation, Engagement, and Student
Voice, Retrieved at <https://studentsatthecenterhub.org/wp-content/
uploads/2012/04/Motivation-Engagement-Student-Voice-Students-at-
the-Center-1.pdf> (01/2018).

Trinchero R.. 2004, Metodi della ricerca educativa, Laterza, Roma-Bari.

Vygotskij L.S. 1980, Il processo cognitive, Boringhieri, Torino.

Weimer M. 2013, Learner-Centered Teaching: Five Key Changes to Practice (2),
Jossey-Bass, Somerset.

Wertsch J.V. 1985, Culture, communication and cognition: Vygotskian perspectives,
Cambridge University Press, Cambridge.

Woods D.R. 1994, Problem-based Learning: How to Gain the Most from PBL,
Donald R. Woods, Waterdown.

Yin R.K. 2009, Case study research: Design and methods, Sage, Thousand Oaks.

Yin R.K. 2011, Qualitative Research from Start to Finish, Guilford Press, New
York.

Young K. and Sazama J. 2006, 15 Points: Successfully Involving Youth in Decision
Making, Somerville, Youth on Board.



	Frontespizio
	Pagina copyright
	Table of contents
	Introduction: 
The Project from Beginning to End and Beyond
	Monica Fedeli (University of Padua), Vanna Boffo (University of Florence)*

	PART I
	RESULTS OF RESEARCH THROUGH THE 5 PATHWAYS

	CHAPTER I 
	THE DEVELOPMENT OF CALLING 
DURING COLLEGE: A 3-YEAR INVESTIGATION
	The Role of Mentors on the Development of Calling in Students: a 3-Year Investigation 
	Anna Dalla Rosa (University of Padua), Michelangelo Vianello 
(University of Padua), Barbara Barbieri (University of Cagliari)*
	The Pursuit of Happiness: 
a Reflection on the Calling Construct
	Barbara Barbieri (University of Cagliari)*

	CHAPTER II
	ENGAGING STUDENTS IN HIGHER EDUCATION 
AND FACULTY DEVELOPMENT
	The Student Voice in Higher Education and the Implications of Promoting Faculty Development
	Monica Fedeli (University of Padua)*
	The Design of Work-Related Teaching & Learning Methods: The Design of Work-Related Teaching & Learning Methods: Case Studies and Methodological Recommendations
	Daniela Frison (University of Padua)*

	CHAPTER III
	THE INTERNSHIP EXPERIENCE AS A LEARNING MOMENT IN HIGHER EDUCATION
	Supporting Informal Learning in Higher Education Internships
	Claudio Melacarne (University of Siena)*
	Higher Education and Work-Related Learning from Professionalism to Professionality
	Maura Striano (University of Naples Federico II)*

	CHAPTER IV
	GUIDANCE AS A PEDAGOGICAL TOOL
	Guiding at University. 
The Protagonists’ Point of View
	Francesco Lo Presti (University of Naples Parthenope)*
	Self-Telling to Orientate Oneself
	Bruno Rossi (University of Siena)*
	Guidance Specificity in Educational Research. Criticisms and Area of Intervention in Higher Education
	Antonia Cunti (University of Naples Parthenope)*

	CHAPTER V
	EMPLOYABILITY AND TRANSITIONS
	Employability and Transitions: Fostering the Future of Young Adult Graduates
	Vanna Boffo (University of Florence)*
	Non-linear Paths in Transitions through the Labour Market
	Paolo Federighi (University of Florence)*

	PART II
	THE PERSPECTIVES 
OF THE PEDAGOGICAL COMMUNITY

	CHAPTER I
	DIDACTICS
	The Voice of Teachers Involved in School-Work Alternance Programmes
	Concetta Tino (University of Padua)*
	Promoting 21st century skills in Higher Education through collaboration 
and activities
	Nadia Sansone (Sapienza University of Rome), Donatella Cesareni (Sapienza University of Rome), Ilaria Bortolotti (Sapienza University of Rome)*
	A Student Voice Approach in Work-Related Learning. From Lesson-Learned in Secondary School to Suggestions for Higher Education
	Glenda Galeotti (University of Florence), Gilda Esposito (University of Florence)*
	Professionalization of Teachers and Problematization Processes*
	Daniela Maccario (University of Turin)**
	INTEREURISLAND: from Field Research to a Possible Model for Internationalizing University Social Responsibility Experiences
	Nicola Andrian (University of Padua)*

	CHAPTER II
	TRAINEESHIP
	The Role Model within Professional Training. The Complexity and Flexibility of Education Professions
	Giordana Szpunar (Sapienza University of Rome), Barbara Barbieri (University of Cagliari)*
	The ‘Second Level’ Education Professional: a Traineeship Programme Fostering a Proactive Approach to Employability
	Cristina Palmieri (University of Milan Bicocca), Marina Barioglio (University of Milan Bicocca), Andrea Galimberti (University of Milan Bicocca), 
Maria Benedetta Gambacorti-Passerini (University of Milan Bicocca), 
Tania Morgigno (University of Milan Bic
	Professional Development Tutoring: Comparing Italian and International Models
	Alessandra Romano (University of Siena)*
	Insights from the Fields: the Role of Reflection in ‘Learning How to Learn’*
	Anna Salerni (Sapienza University of Rome), 
Silvia Zanazzi (Sapienza University of Rome)**
	Educators in Training and Writing: 
Perception, Experiences, Problems
	Patrizia Sposetti (Sapienza University of Rome)*

	CHAPTER III
	GUIDANCE AND CALLING
	Interpretations. Market, Work, Training
	Pierluigi Malavasi (Catholic University of the Sacred Heart)*
	Fostering Personal Knowledge and Competencies in Higher Education Guidance Processes
	Sergio Bellantonio (University of Naples Parthenope)*
	Nursing Students’ Future Employment Preferences and the Real Demands of Patients using the Health Services. A Qualitative Study on a Group of Final-Year Students at the University of Padua
	Natascia Bobbo (University of Padua), Silvia Lazzaro (University of Padua)*
	Guidance Models and Practices Adopted Internationally to Promote the Exploration of Skills Relating to the Employability of Students with Disabilities. A First Meta-Analysis*
	Valentina Paola Cesarano (University of Naples Federico II), Marianna Capo (University of Naples Federico II), Maria Papathanasiou (University of Naples Federico II), Maura Striano (University of Naples Federico II)**
	Telling Transversal Competences… 
to be professionally promoted
	The group as an educational resource in guidance processes
	Alessandra Priore (University of Naples Parthenope)*
	Career Calling: Lights and Shadows*
	Marco Schiavetta (University of Genoa), Sonia Startari (University of Genoa)**

	CHAPTER IV
	EMPLOYABILITY AND TRANSITION
	Boosting Entrepreneurship Capability 
in Work Transitions
	Massimiliano Costa (Ca’ Foscari University of Venice), Andrea Strano (Ca’ Foscari University of Venice)*
	Transfer of Non-Academic Skills in Academic Context: towards a Sustainable Employability*
	Maria Luisa Iavarone (University of Naples Parthenope), 
Fausta Sabatano (University of Naples Parthenope)**
	Employability-Oriented Curriculum: Strategies and Tools to Train Young Graduates. The PRIN EMP&Co. Project
	Gaia Gioli (University of Florence)*
	Doctorates and Employability: New Perspectives for Doctoral Education
	Cristina Lisimberti (Catholic University of the Sacred Heart)*
	Employability and Competence. 
But for which Europe?
	Stefano Polenta (University of Macerata)*
	The Role of Higher Education in a Changing World: Why Employability Matters
	Carlo Terzaroli (University of Florence)*
	The Value Proposition of Organizations for Young Graduates and their Employability
	Francesca Torlone (University of Florence)*
	Employability and Transitions towards Work: MSc Degree Programme in Educational Planning and Human Resource Development, Catholic University of the Sacred Heart of Brescia
	Alessandra Vischi (Catholic University of the Sacred Heart)*
	Innovation and Knowledge Transfer of the Research. As a Conclusion
	Vanna Boffo (University of Florence), Monica Fedeli (University of Padua)*

	List of Authors

